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The following ptinciples guide our research related to the education artd employment of youth and
adults with specialized education, training, employment, and adjustment needs.

Individuals have a basic right to be educated and
to work in the environment that least restricts their
right to learn and interact with other students and
persons who are not handicapped.

Individuals with varied abilities, social
backgrounds, aptitudes, and learning styles must
have equal access and opportunity to engage in
education and work, and life-long learning.

Education experiences must be planned, delivered,
and evaluated based upon the unique abilities,
social backgrounds, and learning styles of the
individual.

Agencies, organizations, and Individuals from a
broad array of disciplines and professional fields
must effectively and systematically coordinate their
efforts to meet Individual education and
employment needs,

Individuals grow and mature throughout their lives
requiring varying levels and types of educational
and employment support.

The capability of an individual to obtain and hold
meaningful and productive employment Is
important to the individual's quality of life,

Parents, advocates, and friends form a vitally
important social network that is an Instrumental
aspect of education, transition to employment, and
continuing employment.

The Secondary Transition Intervention Effectiveness Institute is funded through the Office of
Special Education Programs, Office of Special Education and Rehabilitative Services, U.S.
Department of Education (contract number 300-85-0160).

Project Officer: William Halloran

For more information on the Transition Institute at Illinois, please contact:

Dr. Frank R. Rusch, Director
College of Education
University of Illinois
110 Education Building
1310 South Sixth Street
Champaign, Illinois 61820
(217) 333-2325

Merle L. Levy, Publications Editor
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This document, which has been produced by the Evaluation Technical Assistance

Program at the Transition Institute at Illinois, is a directory of current and newly expired

projects funded under the Office of Special Education and Rehabilitative Services' (OSERS)

Secondary and Transition Initiative. The information and descriptive data contained in the

Project Profiles and Summary sections were derived in part from the project Charesteristtcs

Questionnaires (PCQ, EPCQ) completed by OSERS-funded projects in early 1990 (see

Appendices A and B). In some cases additional project information was obtained from the

original grant applications and previous years' profiles. The information contained in the

individual competition profiles was obtained directly from the grant announcement

packets for each competition.

There are two major changes from earlier editions in the composition of the 1990

Compendium,. A section containing case studies submitted by projects in the 84.078C,

84.158C, and 84.158N competitions has been added to the front of this volume. The case

studies serve to illustrate the impact of transition services upon individuals participating in

these projects.

A second modification excludes profiles and summaries of projects that expired before

January 1989. However, Appendix C contains our most current contact information on all

217 transition projects funded by OSERS since 1984. Readers interested in descriptive

inlormation on the projects that expired before 1989 may refer to previous editions of the

Compendium or may contact the Institute. Summaries and profiles of projects expiring

during 1989 are included in this volume.

The 1990 Compendium is divided into six sections:

l'he introduction describes the Transition Initiative and the role of the Transition

Institute at Illinois.



"

IngiyglAal Ca$e Studies begins with an Introductory statement followed by a series of

one-page case studies grouped by competition. Case studies were solicited from projects in

the 84.078C, 84.158C, and 84.158N competitions. An overall summary of the results depicted..

in these case studies concludes this section.

The Overview contains a description of the competitions, including current and expired

projects as well as data collected from the current projects.

The Project Profiles are grouped by competition. Each section contains a description of

the competition, a data summary of the current and recently expired projects funded under

the competition which precedes individual project profiles for current and recently expired

projects. The seven Competition Profiles provide a summary of the purpose, authohty,

eligible recipients, funds available, number of grants awarded, and duration of awards for

eaai competition; they precede the individual profiles of current projects for each competi-

tion.

The Summary of Project Profiles summarizes of the data reported in the individual
profiles of current projects for each competition. Each current project is described in the

Individual Project Profiles. These profiles include project demographic information,

purpose, current focus, primary grantee, cooperating agencies, project participants, project

evaluation, and products.

In 1989 federal funding was terminated for 29 projects. Summaries and project profiles

for these "recently expired" profiles can be found under competitions 84.078C, 84.158C, and

84.086M. The summary of Expired Project Profiles presents an overview of the purpose,

locus of continuation activities, project components being continued, and project products

reported by these pwjects. The individual Expired Project Profiles follow each Summary

mid provide information on the original project purpose and, if reported, the focus of the

expired project's continuation activities, the project components being continued (and by

whom), and the products available from the project. In many cases, dissemination and

replication activities are continuing (or these projects.

8
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The lndex, provides a guide to projects' key personnel, location, and handicapping

conditions served.

The Appendices include copies of the PCQ, EPCQ, and the Master Mailing List for project.

Directors.

The Compendium is an annual publication of the Transition Institute at Illinois and is

intended for specific use by project directors, OSERS project officers, and Transition Institute

staff. Others involved in the transition effort may also find this document useful for

obtaining an up-to-date view of the nadonwide transition effort being supported by the U.S.

Department of Education, Office of Special Education and Rehabilitative Services. Users of

the csImpszthom are encouraged to communicate directly with project contact persons

listed on the profiles for obtaining information on specific projects. Users are also urged to

submit comments and suggestions for improving the usability and effectiveness of future

mons of the Unipendium.

Points of view or opinions expressed in this document do not necessarily represent the

U.S. Department of Education's position or policy; the contents are presented for informa-

tion only, and no endorsement is intended.
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INTRODUCTION

The economic, educational, and employment problems encountered by youth apd

adults with disabilities have been addressed in the past through a variety of federal and state

programs. Assurances of nondiscrimination, mandated services, and equal access to

services have earmarked federal legislation through the years. Howev,a, only recently has ..

Congress elected tu focus directly on the transition from school to work far these individu-

als. In the 1983 Amendments to the Education of the Handicapped Act of 1973, Section 626

of Public Law 98-199, entitled "Secondary Education and Transition Services for

Handicapped Youth," was enacted for the purpose of stimulating a nationwide Transition

Initiative. Under the leadership of Assistant Secretary Madeleine C. Will, the Transition

Initiative became a national priority. The Initiative is funded by the authorization of $6.6

million in grants and contracts to be spent annually by the Office of Special Education and

Rehabilitative Services (OSERS).

With the major objectives of Section 626 being to improve and develop secondary

special education programs and to strengthen and coordinate education, training, and

related services to assist in the transition process, OSERS announced several 6,74nt programs

in fiscal year 1984. In addition to Section 626, grant programs were also authorized under

Section 641-642 of Public Law 98-199 and Section 311 (A) (1) of Public Law 93-112, and the

Rehabilitation Act of 1973, as amended. Fiscal year 1984 marked the beginning of a federal

effort to locus 00 the problems of youths with disabilities exiting the secondary school and

to provide appropriate transition services for youths and adults with disabilities.

Legislative efforts to expand transition services and programs were extended at the federal

level with the passage of the latest amendments to the Education of the Handicapped Act,

enacted in 1986 as P.L. 99-457. his act re-authorized discretionary programs, such as grants

to, or contracts with, educational agencies for developing and adapting postsecondary,

okational, techmkal, wntinuing, and adult education to meet the special needs of individ-

11
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uals with disabilities (Sec. 625). Funding for these grants and_ contracts was authorized at

$5.9 million for FY 1987, $6.2 million for FY 1988, and $6.6 million for FY 1989.

In order to assist in evaluating and extending the impact of the federal initiative, the

Secondary Transition Intervention Effectiveness Institute at the University of Illinois at

Urbana-Champaign was formed in August 1985. Through a five-year contract with OSERS,

the Transition Institute at Illinois is studying the issues and problems related to secondary

education and transitional services. One of the major activities within the Institute's

Evaluation Technical Assistance Program is to collect, summarize, and disseminate infor-

mation about the model programs funded under the Secondary Education and Transition

tivrviccs Initiative. The dissemination of descriptive data through the Compeildiurn of
l'roject Ptofi les is intended to facilitate efforts to ensure the long-range impact of the
Initiative upon both school and community-based programs.

12



INDIVIDUAL CASE STUDIES

In November 1989 letters were sent by the Transition Institute to 85 directors of current

and recently expired projects in the 84.078C, 84.158C, and 84.158N competitions requesting

case studies of successful program participants. These particular competitions were selected

based upon the number of projects providing direct service to young adults with disabilities

as part of their goals and objectives. In an effort to standardize the content and length of

each case study, a form was provided that requested a description of the participant, the

"model" services provided, and the impact of those services upon the life of the individual

participant.

Institute staff are enthusiastic about including case studies as part of the fifth edition of

the Corvervdium. Heretofore, these volumes had included only aggregate numbers of

persons served an.1 their handicapping conditions, along with simple listings of program

components. Through the use of case studies it is possible to see how these program

practices were combined to improve the lives of people with a myriad of presenting

problems and life situations. In short, case studies serve to illustrate the unique interplay

between the characteristics ol the individual and the transition services needed to ensure

success in adult life.

Many of the project directors expressed their own enthusiasm for having the opportu-

nity to demonstrate the success of their projects through a case study format. As a result, 33

case studies were submitted for inclusion in this volume. They are arranged in three

sections according to competition. We urge readers to examine these case studies carefully

tor a clearer understandmg uf the impact of transition services on the lives of persons with

disabihties, and for a deeper appreciation of the dedication of both the participants and

project staff to successful transition.

1 3



Competition 84.078C

Postsecondary Education Programs for Handicapped
Persons: Demonstration Projects



Vocational and Literacy Development for the Mildly Handicapped Offender
Director: *kith Curry

-Buffalo, NY
TI #213

1. How would you describe the student/client at the time of referral? (Include general demograph-ics, family and friendship stmctures, school and/or employment status.)
Michael was 18 years old upon entrance to VALE on 2/15/89. He has lived in residential group homessince the age of eight. His parents, one brother, and one step-brother are living but he has not seen them

since 1987. Michael does not, and has not, worked in a formal workplace. He was diagnosed as learningdisabled and emotionally disturbed. His sole support is SI. He dropped out of special education in the 10thgrade. Assessment on 9/15/89 indicated an overall reading grade score of 3-2; mathematics at 6-4; andwritten language at 4-2. Wisc-R scores on 1/29/89 were: Verbal IQ=76; Performance 1(;)=.103; and Full scale rt,85.

Upon entry to VALE, Michael had very poor self-esteem. He avoided any kind of eye contact and
mumbled answers with his head down. He was unkempt and dirty and was prone to 3- and 4- day alcoholic
binges. He had been evicted from several living situations. Michael would not interact with other instructors
or students, responding only to direct questions and in one word answers.

II. What model program services did this student/client receive? (Include referances to individual-ized plans, training, coordination efforts, and so on.)
The first several months were spent establishing a consistent and trusting relationship with Michael.Little In no instruction was attempwd beyond computer games. Michael was seen 3 times per week for 1hour per sessiim in the instructional setting. At the same time, gradually, Michael was involved in a counsel-ing program at a cooperating agency. He was enrolled in, and completed, an alcohol detoxification program.His finances were taken over by the cooperating agency and his housing was stabilized. A detailed functional

literacy program was outlined for Michael, and instruction was gradually introduced in reading, math, andwriting. Michael has been referred to OVR. Although still somewhat resistive, he has met with the OVRcounselor and another meeting is planned. He is currently reading on a seventh grade level. Math is lateseventh or early eighth. Written language is still at the fourth grt de level.
The instructor is very directive with Mike in encouraging him to maintain his hygiene (this is required inthe instructional setting), and often reinforces that good hygiene is important to maintain good health and isalso essential in maintaining friendships. Mike does not always like to listen to the instructor's opinions andhe gets very defensive, but it is important when working with Mike to be consistent and present reality, nottantasy Mike gets lots of verbal reinforcement and does use a variety of learning materials during instruc-tion. But, he is always allowed the choice of working on the computer each session. This motivates him duringthe lesson because he realizes he will be allowed computer time.
The instructor reinkirces Mike's interest by presenting ideas for recreational activities in which he canparticipate. Mike took the initiative and sought out a program where he could learn judo. He independentlysigned up for the class and attended a 10-week program. The instructor continues to encourage attendanceat A.A. meetings and prompted him to share information regarding a binge. After much encouragement heshared with a group leader but refused to share with the group. He also refuses to accept an A.A. buddy.

III. How did this individual's life change as a result of your program? (Include references toacademic, employment, residential, leisure, and social outcomes as appropriate.In the past six months the instructor has noticed an increase in Michael's academic performance andinteractions Michael now tvels very comfortable with his instructor and the other VALE staff. He isopen nd friendly and initiates conversations. Michael's interest is with the computer and designing his ownprograms. He is highly motivated and will spend hours working on various programs. Michael will also workon multiplication, math word problems, and word attack skills on the computer. Michael has a high successrate on the computer and is not threatened by it.

I 6



TI N213 (continued)

Michael's eye contact has increaseci greatly. He is now able to have a conversation with his instructor
and look at her directly. At times he still avoids eye contact. This is a signal to the instructor that Michael is
!iaving a problem with which he is unable to cope.

Mike now works hard when at class. His attendance has been perfect for the last 5 months. He still lacks

realistic goals and needs constant affirmation from the instructor. Michael will spend approximately three
hours per week working on computer programs. He is also able to work independently and follow through on

a task until completion when it is one of his choosing.
Mike's grooming skills and overall appearance have improved. His hair is styled (short in the front and

longer in the back). He is on a regular schedule to wash his hair everyother day. He still refuses to take off
the hat, but on two occasions the instructor was allowed to see him without it. Mike has also spent money on

new clothes that he has been washing on a regular basis. He has been wearing seasonally appropriate
clothes. Michael did buy the staff Christmas gifts, which he shopped for on his own. His alcohol problem has
decreased greatly. While social interactions with staff have improved, Mike still exhibits socially inappropri-
ate, unfriendly, and even cruel behavior when playing a formal game with a group of peers.

17



Comprehensive Transitional Employment and Services for
Young Adults with Learning Disabilities

Director: Edith Issacki
University Park, PA

TI #215

1. How would you describe the student/client at the time of referral? (Include general dtmograph-
ics, family and friendship structures, school and/or employment status.)

Mr. D. was a 44-year-old learning disabled single parent with four children when he applied to STRIDE.
He had been unemployed for eight years. During that time he had participated in several job training
programs, but was unable to learn enou'... skills to obtain a job. He had been working toward his G.E.D., but
had failed at his first attempt.

11. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

Mr. D. was given a vocational evaluation; an area of high interest and aptitude was food service. He
enrolled in Project STRIDE and began training in September 1988. His ITP included services from Voc-
Rehab, life coping skills sessions, job search and job keeping skills, resource help for shop theory and train-
ing in food service under the department's chef. Mr. D. also worked with the coordinator on his G.E.D. prepa-
ration. This was approved by DPA and the C.E.D. center to count towards hours required by DPA.

Ill. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

in May of the school year Mr. D. once again took his C.E.O. exam with the adaptations allowed. This
time he was successful. In August, Mr. D. was placed by our placement counselor as a utility man in the
kitchen of a local branch of an international hotel chain. He has been working there over five months and
has perfect evaluations. He is evaluated every month by our Co-op staff and his supervisor and they report
he i3 very work-oriented, developing new skills, and available for overtime, some weeks putting in over 60
hours per week. His self-esteem has improved noticeably, and he is well liked by both co-workers and super-
visors.

18
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Project HAPPEN
Director: Connie Da Ike

Whitewatcr, WI
TI #169

1. How would you describe the student/client at the time of referral? (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
Carol is an eleventh grade student and has been identified as having a learning disability. She is

enrolled in a special education class in a large metropolitan high school. The school is located along the

shores of Lake Michigan in an affluent suburb. The majority of the students in Carol's graduating class chose

a four-year college as their postsecondary choice. As a volunteer at a local day care center, she has always

wanted to work with disadvantaged children. Carol is functioning three grades below average in reading Pnd

two grades below average in math. She earned C/D grades in mainstream classes in ninth and tenth grades.

She earned 13/C grades in all child development courses. Carol is a shy, modest girl of average appearance.

She stays much to herself with only a few friends. She was encouraged to participate in program activities by

her parents and special education instructors. At first she declined because she felt she could not contribute,

but then decided to participate.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

From test scores, interviews, and observations, it appears that Carol is a visual learner. When questioned

in class using visual clues she seems to understand the material. However, this understanding does not come

through during lass discussions. During personal counseling sessions, she gave many obvious clues to her

prtNein She said that stw remembered material best when she could see it on paper or on the chalkboard.

Also, she said she understood more after seeing an outline of the lecture material while she was taking notes.

Like many students with learning disabilities, Carol has learned to cope fairly well in the shelter of the special

education room. She has done fair in high school primarily because the majority of her insttuctors taught

using the outline/lecture method. In her biology class she saw the lecture without an outline, an obstacle that

she could not overcome since the class involved many lectures on technical material. The success of the

student depended upon the ability to ask for assistance during the class lectures. Carol is a quiet girl and
hesitant to approach the instructor with her problems. This shyness, along with her auditory comprehension
problems, has caused her test scores in biology to be in the failing range.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

Training in the area of self-advocacy encouraged interchange between Carol and her biology instructor.

Tht. first ti,.,chnique was to get her involved in numerous activities that would help her understand her
strengths and weaknesses. These activities included an inventory of her preferred learning style, a thorough

investigation of her cumulative folder, and training in appropriate advocacy behaviors. Additional activities
that were successful included a three-day training in transition ?nd numerous presentations on her self-

assessment data. After self-assessment information became internalized, she initiated a meeting with her

biology instructor She said she was a visual learner and that she would appreciate outlines on the board or

copies of lecture notch prior to class. The biology instructor immediately spoke to the special education

instructor about modifications in delivering content to all of the students. Carol's attitude, personality, and
behavior have changed drastically over the past three years. She has improved her reading, math, and other

kourse grades She and her family are looking at more realistic options for her after she graduates. She says

that program activities have helped her reali/e where she is so she can know where she is going.

19



Enhancing Vocational Possibilities for College Students with Learning Disabilities
Director: Craig Michaels

Albertson, NY
TI #161

1. How would you describe the studentklient at the time of referral? (Include general demograph-ics, family And friendship structures, school and/or employment status.)
This young man comes from an intact family with a total of four children, He stated that his father hadworked as an assistant principal in a parochial school but resigned due to problems within the school. This

young man feels t:..at his father took a lower level job and he states that he wants to do something with his life,"not like my father." The young man had few friends while at college, preferring to go to class and leave right
away for his pall-time job. At the time of referral this young man was experiencing difficulty in his major
courses at a city community college. Although there were training programs available in his major area of
interest, electronics, he stated that he had to stay in college in order to make something of his life.

What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

This student met individually with a learning disability specialist for one hour per week. While working
with this counselor he took a career interest inventory and participated in guided career exploration. During
the sessions the counselor brought up the option of a training program and suggested a tour of some facili-
ties in order to get a better idea of what they were all about. After many meetings with this counselor andoften meeting with the Director of Disabled Student Services at the college, the student finally agreed tomeet with a state VR counselor.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.

As a result of the services the student received through our program this young man finally came to therealization that he had an alternative to college. He has completed his diagnostic vocational evaluation andis scheduled to begin training in electronic technology within the next few weeks. While in the trainingprogram he will receive remediation in reading and math as they relate to his field. He stated to hiscounselor that he is happy he made this decision and his parents support what he is doing. He seems more
relaxed and had made a few friends at the center while involved in his vocational evaluation. Once he hascompleted the training program he will have assistance in seeking employment. He has said that he looks
forward to being employed and being successful.

20
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A Demonstration Project for Teaching Entry Level Job Skills

to Handicapped Youth by Employing Co-Workers
Director: Rita Curl

Logan, UT
TI #212

HOW would you describe the student/client at the time of referral? (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
Marge was 18 years of age in November 1988 at the time that she learned about the project from a

special education teacher. Marge had a WISC-R full-scale IQ score of 59; her verbal score was 62 and

performance score was 64. Her auditory skills represent her greatest strength. She demonstrates the greatest

difficulty with visual perception and reasoning. She received extensive language training due to a cousin's

involvement in speech and language at Utah State University. She is taking afternoon classes at high school

which focus on personal management skills. She will receive a diploma at the age of 22 or when school is

considered to be no longer beneficial. Marge is living at home with her mother and father. (Her mother is

possibly mentally retarded.) Marge's overall functioning is at the 8-year-old level.

What model program services did this student/client receive? (Include references to individual-

ized plans, training, coordination efforts, and so on.)
individualized Vocational Transition Plan conferences were held at her high school on three occasions

with her special education teacher, the district psychologist, her cousin (a speech language specialist), one or

more parents and a project staff member. Seven objectives were delineated under the goal of improving

personal management skills. The MP includes additional goals for full time employment, medical and

vacation benefits, health improvement (improved diet), and housing (independent living). The Social

Prevocational Information Battery. Woodcock Johnson Part IV, and Culture Free Self-Esteem Inventory

were completed by project staff members.
Marge was most interested in cleaning or in working with children. A job opened for a housekeeper on

the University custodial crew. The supervisor of the cleaning crew was trained as the co-worker trainer.

Marge started working 8 hours per day at $3.75. She later worked 10 hours a day, 4 days a week from 800 to

6:30. She was left alone to complete rooms for many hours at a time. She was compliant and wanted to please

her supervisor and project staff members. She learned to follow instructions and work at a good pace.

However, she pretended not to know how to do things unless instructed when a supervisor was present.

Recurring difficulties included the learned helplessness that she demonstrated when someone was there

who might pay additional attention to her. Her performance averaged about 97%. The Performance

Questionnaires completed by a co-worker-supervisor showed above average scores of 5, Equal to Best

Worker, by the time she was laid off
After being laid off from the housekeeping job, Marge was employed by Arby's Restaurant. Another co-

worker was trained by a project staff member. She is making 54/hr. and working 25 hours per week. She

learned the job to normative performance standards within 9 working days. She will be given the opportunity

to increase her job skills in cooking and increase the number of hours that she works. Her current perfor-

Malice rating is 98%. As ot 11/3/89, more than 137 contacts have been made with or for Marge since her first

involvement with the project

III. How did this life change as a result of your program? (Include references to

academic, employmen, iesidential, leisure, and social outcomes as appropriate.)
As a result of her involvement with the project, Marge is able to work outside the home in a competitive

job, and earn and save m.iney The school has increased its teaching focus on self-management skills to

prepare her tor the time that she will be living independently Her confidence is increasing as a resuli of

working with a variety of people, and she does not demonstrate the learned helplessness that once was such

a problem
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Transition from Community College to Employment
Director: Pat Hackett Mater*

Orlando, FL
TI #154

I. How would you describe the student/client at the time of referral? (Include general demograph-ics, family St friendship structures, school and/or employment status.)
The CADD student can be 1) severely physically disabled, 2) chronically ill, and 3) orthopedicallyimpaired. Some students, disabled for many years, have never held employment. Others, injured on theirjobs, come to us from a non-professional world. Students range in age from 21 to 56, and are predominantly

male. A few students are pursuing their drafting careers as an extension to their prior field (usually construc-
tion); others find a new desire to take on a new vocation that will allow them to use their abilities and becomegainfully employed.

11. What model program services did this student/client receive? (Include references to individual-ized plans, training, coordination efforts, and so on.)
CADD is more than just technical training! Students are exposed to a Professional Socialization

Curriculum through which three basic areas are addressed. These areas are: 1) Transition to Training, 2)Business Preparation, and 3) Transition to Employment. Speakers from outside are brought in to address
these topics. Classes on financial planning, grooming, interpersonal skills, body language, resume writing,job search and leads, interviewing techniques, care management and many other subjects are offered toround out the professional training. Adaptive hardware and software are implemented to assure that a
student will possess the technical skills and competitive edge needed to survive in the professional world.
CADD provides a participating business with a well-rounded employee. The changes most students experi-ence are phenomenal.

HI. How did this individual's life change as a result of your program? (Include references toacademic, employment, residential, leisure, and social outcomes as appropriate.)
The exposure to professionals and potential employers through the Business Advisory Council on a dailyor weekly basis boosts the students egos and confidence. Lifestyles are changed simply because of theassociations made. The students find that "dressing for success" really works. A new attitude and a new

confidence come about in the six months of in-classroom training.
At the end of internship, the student is placed in the new profession (CADD Technician). Sometimes forthe first time in the trainees life, he/she is employed and enjoying the benefits of full-time employmentincluding health insurance.

22

P, 2



The Total Impact Model: A Community College/Trade School
Collaboration for Learning Disabled Young Adults

Director: Bert Plugman
New York. NY

T #159

How would you describe the student/client at the time of referral/ (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
Student F.E. is a male of Hispanic background who was 18 years old when he entered the program. His

parents were divorced and he lived with his mother, who was a secretary, and his two sisters. He had been

diagnosed as dyslexic. He lad been in a special education program in high school, which he had left three

years prior to program entry, without a diploma or certificate. Pre/post program academic scores were: TABE

reading comprehension: 45/5.5; WRAT-R Math: 513/98; WRAT-R Spelling: Below 3/3E. Full scale IQ was 79.

He had medical problems including severe headaches. He suffered from depression and insomnia, result-

ing in severe punctuality and attendance problems. Work experience prior to program entry included clean-

ing, stock and construction work. Absenteeism and poor punctuality affected job performance. He had spent

long periods at home unoccupied. He had attended many reading programs, which had not helped him. He

was in psychotherapy. Upon program entry he was sullen, uncommunicative and uncooperative.

II. What model program services did this student/client receive? (Include references to individual-

ized plans, training, coordination efforts, and so on.)

He received all program components including: vocational training in the area of upholstery; interper-

sonal skills classes; basic reading, writing and math classes; individualized and small group tutoring in basic

skills; and on-campus work-study. The project learning disabilities specialist worked with him in vocational

training classes. In addition, he received individual counseling with the project counselor regarding issues

affecting employment. Staff members worked intensively with him on punctuality and attendance issues.

Various interventions were used including regular "checking in" with the counselor and contracts. Meetings

were held with the student, his rehabilitation counselor, the learning specialist, and counselor to discuss

these issues. Also, the project counselor had phone conversations with the psychotherapist (with the

student's consent).

III. How did this individual's life change as a result of your program? (Include references to

academic, employment, residential, leisure, and social outcomes as appropriate.)
F,E. became more open and communicativeduring the program, to the point where he became one of

the most popular students and a group leader. His reading, writing, and math skills showed much improve-

ment. However, when PE, completed the program, his punctuality and attendance were still not adequate,

although there had been much improvement. lie was unable to attend interviews and could not be placed in

a job. The counselor and learning specialist followed up regularly. Approximately 7 months after program
completion, F.F announced that he had found a job as an upholsterer through the newspaper ($11.00 per

hour) and had been working successfully for several weeks. A recent follow-up indicated that he was still

there and doing well after four months. The iob started at 7:30 a.m. and he was arriving punctually. He was

not experiencing any problems at work. While many of our students have demonstrated successful

outcomes, F.E.'s success is striking because it was somewhat delayed.
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Project Cloverleaf
Director: Bernard Minnie

Louisville, KY
TI 0219

I. How would you describe the student/client at the time of Menai? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

A 21-year-olct white male with a learning disability and slight speech impediment. He had previously
enrolled at Carl D. Perkins Rehabilitation Center where he received Certificates of Participation for food
service and Vocational Adjustment. He is living with his mother who is divorced. Friendships with his peers
were few and his self-esteem was low. He had recently been fired from janitorial work at a large hotel for
tardiness and absenteeism.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

He enrolled in Project Cloverleaf on 8/19/89. After an assessment which included a physical and psycho-
logical examination, Vocational Assessment, and Test of Adult Basic Education, he enrolled in an Adult
Learning Center on 9-89 for remedial math and reading. He was trained in the use of mass transit and
provided with bus tickets. Social/Employability skills training included resume writing, mock interviews, and
discussions concerning appropriate conduct, and dress during job interviews. Clothing was provided for him
by the PTA Clothing Center. Through guidance counseling and employability skills training coordinated by
Project Clover leafs Case Manager, Carole Drewry, he reentered the job market.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

He completed an application for employment with a Louisville hospital and was granted an interview on
11-6-89. He was hired as a full-time employee in food preparation at $4.10 per hour. Through social skills
training he developed friendships with other Project Clover)eaf participants, his self-esteem grew, and
personal appearance and hygiene improved. He mastered the use of mass transit and is currently gainfully
employed.
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University Bound Learning Disabled Student Transition
Director: Gladys Tucker

Salt Lake City, trr
T 0168

How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

J was a high school senior transferring in (fon' an inner city school which was being closed. He was from a
divorced family and had separated himself from them and lived on the streets for the past few years. He had
played high school football at his former school with little attention being given to his learning problems. He
was "helped" through his academic classes to keep him eligible to play. When he transferred to the new
school in the suburbs, he became start quarterback of the football team and his coach "took him under his
wing" providing a home for him to live in and referring him to the special education teacher who happened
to be a field-based consultant for the University Bound Learning Disabled Student Transition Project. J was
barely passing his classes at the new school and failing some; he needed a great deal of support and tutoring
to enable him to keep up with his peers.

11. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

J was tested for a learning disabil' ty through the project by Utah State Division of Rehabilitation Services
Psychological Testing Unit. Although he had been served in resource classes as a youngster, there were no
clear diagnostic records with which to plan an Individual Transition Program. The testing clearly showed that

had a learning disability in the Developmental Reading and Development Written Expression areas. He
was placed in a collaborative teaching program which included a College Preparation, Learning Strategies
class for which he received regular education credit. The curriculum and instructional materials for this class
were provided by the project. J was in the class with 11 other students with learning disabilities who were
college bound. He was placed in regular education classes which were part of the collaborative model. Peer
tutors were arranged to assist him with his academic needs. The college prep class provided him with skills in
time management, organization, self-advocacy, notetaking, and writing, J's grades improved within the first
term of the program and he continued to make progress throughout the year. He was on the honor roll the
last term of the year. J took the ACT with extended time and a reader and scored higher than average overall
with discrepancies within the subtests due to his reading disability.

111. How did this individual's life change as a result of your program? (Include references to
academic, employment, residentiat, leisure, and social outcomes as appropriate.)

J participated on student panels and television shows with Gladys Tucker, the project director. He
became a spokesperson for black students from inner-city schools by making prewntations, encouruging the
students to remain in school and to advocate for themselves. A big write-up was done in the sports section of
the Deseret News. ) received a football scholarship to a junior college in the state. He found the rural setting
very difficult to adjust to and came back to Salt Lake City, where he is now enrolled in the community college.
He is being served as a client by Division of Rehabilitation Services who are providing tuition and living
expenses for him. He has moved into an apartment with a brother and a friend. He plans on becoming a
recreational leader so he can work with underserved youngsters and help them on the right path, away from
drugs and on to a decent life.
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A Demonstration Project to Teach LD Community College Students Remedial Mathematics
Director: Juliana Corn

Bayside, NY
TI #124

How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

Jane Brown (pseudonym) was 19 1/2 years when she matriculated at the college. She was a student with
documented learning disabilities who registered in remedial reading (lowest level below 6th grade), remedial
writing (second level-between 6th and Sth grade) and remedial mathematics (lowest leitel-arithmetic and
elementary algebra). She was referred by the Office of Disabled Student Services as being eligible for a
special program to teach math to students with learning disabilities.

What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

The student was registered in a special section of remedial mathematics and was part of a model project
funded by OSERS. This class was limited to students with learning disabilities and was taught by a math
teacher who received training from an LD specialist prior to the term. Alternative teaching strategies and
classroom procedures were developed to meet the needs of these students. The course, which ordinarily took
one term, was stretched to two terms to allow for more practice, feedback and spiral teaching. Each student
received tutoring outside the classroom for one hour per week from specially trained peer tutors. The math
teacher, LD specialist and peer tutors consulted with each other on a weekly basis, so as to deal with individ-
ual student needs and ongoing problems.

Other services of this project included: monthly workshops for the students on general coping strategies
and adjustment to college; use of CAI math software; use of math videotapes developed by the project.

111 How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

Jane did very well in the special math class. She completed the course during the academic year 1966-87
and was able to register for a credit-bearing math course in fall 1987. This was a standard college-level course
designed for liberal arts students (non-science majors). She received a "B" in the course. The following year,
she also completed a course in astronomy with a grade of "B-". She was graduated with an associate-in-arts
degree in August 1989. She is currently employed as a teacher's assistant in the city school system.
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Learning Disabilities Consortium
Director: Bette Holley

Charlotte, NC
TI $164

How would you describe the student/client at the time of referral? (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
At the time of referral, Laura was a somewhat reserved 20 year old who was attempting a full college

course !bad without any support services. At the same time she was a part-time employe2 of a food store. He-

C.P.A. was 2.5 with (W) withdrawals and ((K's) incompletes. An alert faculty math instructor referred her to

Special SeMces. Laura reported that she had experienced difficulties in public schools but had had limited

support, and she was unaware that she had a learning disability.

II. What model program services did this student/client receive? (Include references to individual-

ized plans, training, coordination efforts, and so on.)
Following an intake interview by the LD Specialist, Laura was given a complete psychological evaluation

which confirmed that she had a learning disability and average intelligence. As part of the Learning

Disabilities Consortium, Laura and the LD Specialist developed an individualized action plan (IAP), and she

received tutoring, counseling, study skills workshops such as test anxiety management and participated in a

college weekend mreat to become a trained peer mentor. Laura became active in the peer support group on

campus. The LD Specialist served as a liaison person for faculty members and assisted Laura in formulating

transition plans to continue her education after she obtains her two-year community college degree.

III. How did this individual's lifz; change as a result of your program? (Include references to

academic, employment, residential, leisure, and social outcomes as appropriate.)
Laura has changed in many ways. She self-reports that she feels more positive about herself as she now

understands why she has experienced difficulties in learning. This change is most reflected in Laura's desire

to reach out to help others, express herself assertively and to advocate for awareness of learning disabilities.

Laura has become a leader as a dynamic president of the campus peer support group. She has been given a

promotion at her workplace reflecting her increased self-confidence. She has reassessed her career path and

is presently taking a full college course load with support services with a current C.P.A. of 2,7 with no W's or

IR's. She has accompanied the LD Specialist and spoken to parents and high school student groups about

learning disabilities and college opportunities. She has contributed to the consortium by providing insight

and suggestions which have been adopted that will in turn facilitate more college student participation.

Faculty members have given positive comments about Laura's performance inside and outside of the class-

room. Laura is considering a career in drama and teaching.
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Center for Assistance and Training for the Handicapped
Director: Carolyn Allen

Orlando, FL
TI #210

How would you describe the student/client at the time of rdenal? (Include general demograph-(cs, family and friendship structures, school and/or employment status.)
The student is a white female, 21 years old and severely hearing impaired. This student, when referred tothe program, was living in a single-parent household, which was net the ideal family condition. Due to her

disability the student had limited friendships within the hearing world, mostly hearing boyfriends. Heracademic high school work was at a .1.0 grade point average. Her employment status included babysittingand volunteer lobs. She was never employed in a "real" inb and was collecting SS1.

What model program services did this student/client receive? (Include tv(erences to individual-ized plans, training, coordination efforts and so on.)
This student is a client of Vocational Rehabilitation, and we coordinated our activities with that agencycounselor. We obtained the Work Evaluation done by V.R. and we administered the Career AssessmentInventory and the Myers-Uriggs Personality Type Indicator. These assessments led to intensive career

counseling, which confirmed her vocational goal ef accounting. She was also counseled in Job ReadinessSkills and a resume was prepared for her. She was enrolled in Valencia's Associate of Science degree inAccounting. This student also took advantage ef Co-op placement component and was placed in a check-proofing department at a local bank. This Co-ep placement led to permanent part-time employment withthat bank. The Job Developer's felow-up with the employer helped to secure this position when the student
experienced some personal problems.

Hew did this individual's life change as a result of your progrem? (Include references ioacademic, employment, residential, leisure, and social outcomes as appropriate.)
The student will graduate with her A.S. degree in Accounting in April ef 1990. This is quite an accom-plishment for her as she believed that a college degree was beyond her. The bank position is offering herfinancial stability and giving her experience. The bank is pleased with her performance and she is on trackfor advancement. This employment has also provided her with independence. She has meved into her ownapartment and has purchased a car. Her social circle has expanded to include hearing employees as friends.l'his student now knows how to ieb seek independently and interview effectively.
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Project IMPACT
Director: Kathy McKean

Cushing, OK
TI #218

1. How would you describe the studentklient at the time of referral? (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
"Debbie" was living with her mother and riding a bus to class each day when she entered our program.

She is divorced and has two children, although only the younger lives with her. Her only source of income at

that time was AFDC for the one child and a small welfare check monthly. She had a turbulent and antago-

nistic relationship with her mother and sister. She had low self-esteem and lacked self-confidence and

independence, probably due--in great partto her homelife. She experienced much difficulty with basic

social skills and did nut exhibit proper and acceptable behavior in her routine dealings with her peers and

instructors. Her manner was impatience and sh .! was often verbally abusive and aggressive. She appeared to

garner virtually no friends nor companions during the first week or two in the program. She allowed her

emotions to "rule" her behavior. She was tested in the low to low-average range, generally, and demonstrated

an inability to concentrate for long periods of time.

11. What model program services did this student/client receive? (Include references to individual-

ized plans, training, coordination efforts, and so on.)
Debbie received various model program services: mastery of basic computation operations in mathe-

matics, reading vocabulary & comprehension, social & survival skills, computer and keyboarding skills, and

pre-employment skills and counseling. An Individualized Education Plan (IEP) was written for her. She was

periodically involved in individual and group counseling sessions. Initially, she was interested in pursuing a

career in data entry and nursing. With regard to her apparent abilities and realistic training, she was
counseled and encouraged to enter the Allied Health program. She was in the program for six (6) months

and completed it successfully. Each week, she spent a minimum of four (4) hours in the Adult Resource

Center (ARC) which provided her with intense, individualized assistance in basic academic areas and

material related to the Allied Health program.

III. How did this individual's life change as a result of your program? (Include references to
academic, :.mployment, residential, leisure, and social outcomes as appropriate.)

After six (6) months in our program, Debbie advanced two (2) grade levels in math and three years, 4

months (3.4) in reading. Her self-confidence and patience in her work improved greatly. She became much

non conscientious and diligent in pursuing her goals. It appeared that, if an employer were understanding
and cooperative, she would make a good employee. In fact, after a fow months in our program, she acquired

a part-time job as housekeeper in a nursing center; after completing her training in Allied Health, she was

added full-time at that location and was given nurse-aide and basic recordkeeping duties arid responsibili-

ties. Her social behavior and her professional appearance improved dramatically while in the program. She

was mainstreamed in the Allied Health program, which proved to be a major factor in her improvement.
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Salish Kootenai College Handicapped Student Support Services Project
Director: Gerald Slater

Pablo, MT
Ti #243

I. How would you describe the studentklient at the time of rnferral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

The student is a 27-year-old single mother of 4 children (2 of whom reside with her). She resides in a
small rural town and works full-time as a milker for 2 dairy farms in the early morning and evenings. She isa
3rd quarter, full-time student attending a 2-year tribal college (she is nontribal). She is currently a general
studies major.

She reports dyslexic problems including turning numbers and letters around, copying words and
numbers incorrectly, and writing difficulties (punctuation, spelling). She reported that although she had
much difficulty in elementary school and high school, she was never diagnosed or given any special help for
her problem. She is a very gifted writer with a unique style. She is currently attempting to get several of her
works published.

II. What model program services did this student/Jient receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

An individual education plat. has been developed with the student. Current services being provided
include: equipment loan (spell checker, tape recorder), proofing and editing of some of her English composi-
tions, tutoring in Biology and English Composition. We have also provided her with colored overlays which
she reports make numbers and words clearer to her. In a basic math class, multiplication tables and flash
cards have been provided to her. She reports all assistance as having been helpful.

Testing is being planned for early this next quarter. We are hoping to further assess specific problem
areas and identify best learning channels. Some vocational testing and counseling are also being planned, as
she 1.5 unsure of career direction as this time.

How did this individual's life chanbe as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

The student passed all of her second quarter classes, receiving a 3.76 grade point average. She reports
having gained self-confidence from her 1st quarters of college. She has indicated that she is doing much
better than she ever did in high school. She reporta having made several friends and feels very comfortable
in the college setting. She hopes to eventually continue on to a 4 year college and receive at least her
bachelor's degree.

She plans to continue working full-time as a milker in order to E, pport hcr family and training.
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A Model to Deliver Employment-Related Training and Services to Persons
with Learning Lrisabilities in North Carolina

Director: Costas Boukouvalas
Charlotte, NC

T1 # 247

1. How would you describe the student/client at the time of referral? (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
Billy had dropped out of high school in the tenth grade. Before he quit Billy had very few friends since

several times his teachers indicated in class, "there is something wrong with Billy's brain; that is why he

cannot learn." Later, Billy made new friends, most of them much older. Billy and his "after high school"

friends engaged in high risk behavior and in most situations Billy assumed the riskier parts of those behav-

iors.
Billy was employed as a dishwasher and was spending most of his income to improve his automobile.

His family and especially his mother were not happy when he quit high school and kept encouraging

him to return to sc'tool. His mother contacted the project coordinator and requested help.

II. What model program services did this student/client receive? (Include references to individual-

ized plans, training, coordination efforts, and so on.)
Billy came to the project office with his mother to get information, but initially did not express any

est to return. Three weeks later Billy called the project director for an appointment.

During this appointment Billy expressed an interest in returning to school and working hard to receive

an adult high school diploma offered at the College. Although he was interested in returning, Billy made it

very clear that he will not go into class with other students. He would return if we taught him individually and

outside the class. After Billy related all the horrible high school class experiences, the project director

decided to set up an individualized tutorial program.
When Billy was tested, he showed that he could not read first grade material and could not write even

the simplest words. During his tutorial program he demonstrated great interest and had perfect attendance.

It became apparent how much Billy hated the classroom when the tutor started using the blackboard. Billy

became restless, his attention span and comprehension diminished. When asked why he was uncomfort-

able, Billy indicated that he hated the blackboard and it reminded him of his previous high school experi-

ences.

III. How did this individual's life change as a result of your program? (Include references to

academic, employment, residential, leisure, and social outcomes as appropriate.)
Within three months of tutoring at approximately one hour a day Billy was reading fifth grade materials

with little difficulty. Later Billy was assigned to a math tutor and within three months he completed arith-

metic and was ready to handle algebra.
At the end of the six months Billy had improved his reading and math but most of all he was excited

about school and requested career counseling. Very soon Billy will enroll in regular vocational classes and at

the same time continue his adult high school completion program.
Billy has very little contact with his previous friends, and his risk behavior has been cut to a minimum.

The project staff believe that Billy will complete the adult high school program and then enroll into the

automotive body repair or automotive mechanics program and successfully complete it, leading to success-

ful employment.
This could not be possible without the project's flexibility and the ability to provide individualized assis-

tance.
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Project Test-CORE
Co-Directors: Jack Humbert/William Weiner

Kalamazoo, MI
Ti #216

How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

A twenty-year-old female student was referred to OW project last year. She came from an overprotective
family and had graduated from a school for blind students. She had never been employed and had few, if
any, independent living skills. Her social skills were also extremely limited.

II. What model program services did this student/client receivo? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

This student received individualized vocational training in clerical/ receptionist skills, daily living skills,
and orientation and mobility skills. She also learned to use adapted romputer equipment and how to make
modifications to a work environment to meet her needs. She participated in two work experiences as a recep-
tionist and switchboard operator. One of these was within the vocational center and the other within the
community. She received job coaching in each work situation.

Ill. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

This indiviewal ha3 made significant progress in every area. She is doing well academically, especially
becoming responsible for her own learning and less dependent on instructors. She has demonstrated ability
and eagerness on a job situation. She has learned to live independently in her own apartment and travel on
public transportation to school and for other needs. She interacts well with other students socially and
regularly participates in a sport with them. Overall, her confidence in herself has improved and her potential
is great.

I believe the project has really had a great impact on her life.
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Transitional Assistance for Postsecondary Students (T.A.P.S.)
Director: Marshall Mitchell

Amarillo, TX
TI #167

How would you describe the studentklient at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

Matt was diagnosed in elementary school as an L.D. student with average intelligence. He had individ-
ual strengths in common sense and visual sequencing. His weaknesses present in visual perception and
visual motor skills. He was on Dilantin for petit mal seizures for the last 5 years. He reported being in a car
accident at 3 years of age, which may be the cause of the seizures. Matt was the youngest of 3 boys. He
resided with his natural mother. His brothers were no longer in the home, and his stepfather had recently
died. Matt had few friends because of his extreme shyness. He spent much of his time caring for his mother's
needs or repairing cars. His school history reflected predominantly resource classes with few mainstream
classes. His academics reflected deficits in reading, spelling, and math computation. Upon entering college,
Matt was not employed.

II. What model program services did this student/client receive? (Include references to individual-
ized plans training, coordination efforts, and so on.)

Matt was enrolled in a three-stage model program designed for the moderately to severely learning
disabled student. This program is highly structured with closely monitored courses and services. In each

stage, Matt was further mainstreamed, and his courses and services were more individualized. His accom-

modations included: use of a tape recorder in the classroom, time extensions on tests, use of a notetaker,
peer tutoring, tests taken in an isolated area, written work completed on the computer, and frequent instruc-

tor communication both orally and written. In STAGE I, he carried 11 hours in developmental courses
directed toward personal development, study skills, utilizing resources, srcialization, communication, life
skills, and developmental reading. He was required to be in class or lab 4-6 hours a day, 5 days a week. In
addition, weekly scheduled appointments were kept with the learning specialists for professional tutoring
and updating his transitional plan. Grade check sheets were reviewed twice a month from each instructor. In
STAGES II and III, Matt was enrolled in classes stressing career choices and job skills. He began to enroll in
regular academic classes, using his modifications and peer tutors as needed. He still kept appointments with
the learning specialists, but on a less-frequent basis.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

We observed significant progress with Matt over a 2 1/2 year period. Academically, he will receive a
Certificate of Completion in Diesel Mechanics in May 1990. For two years his CPA has been 2.0 or better. He

is presently employed full-time as a diesel mechanic supporting his wife and child. Matt began dating in our
program and married during the past year. He has a 2-month-old daughter. Matt has made great strides

emotionally and socially as observed by our staff. He seems to be a good parent, and his family is able to live
independently of his mother, Matt has also received the award for "Outstanding Diesel Mechanic" during
his first year in his ceitificate program. Matt truly has demonstrated great changes in his life as a result of our

transitional services.
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Handicapped Access to Vocational Program and Job Placement
Co-Directors: Paula Grigsby/Bud Fredericks

Albany, OR
TI #220

1. How would you describe the student/client at the tint* of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

At the time of his referral to the transition project, Charlie was an unemployed father of five children. His
mild learning problem prohibited him from obtaining the placement scores necessary for entrance into a
college vocational program.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

r'i 0.,He entered the LBCC Vocational Access Program. He applied for and received financial aid. His
:I'd counselor provided him with some additional financial assistance. Charlie began

...on/Heating/Air Conditioning classes in the fall of 1989. He planned to attend school for one year,
bus his atructor invited him to complete the full two-year training program.

The. "iocational Access Project has provided Charlie with tutorial services, notetakers, and auxiliary aids.
Most imeortant, the project staff advocated and maintained contact with Charlie's vocational instructors.
They also provided a support system for Charlie.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

When Charlie entered the Vocational Access Project, he progressed through his vocational courses with
case. He has carried a full-time class load and has been on the honor roll twice. Charlie is now confident that
he will find a job that will support his family. He has already purchased tools and equipment that he will need
in his trade.

Charlie's wife is now enrolled in a GED class and works part-time at the college. Charlie is also employed
by the college as a work study student.
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Project Access
Director: Patricia Kercher

Great Falls, MT
II /157

1. How would you describe the student/client at the time of referral? (Include general demograph-

ics, family and friendship structures, school and/or employment status.)
At the time of referral, Debbie was a visually impaired, 37-year-old woman who was married and had

three children. She attended one year of college and held offices in several organizations, including the

North Dakota Association fv... the Blind, and Ski for Light Program.
Debbie and her husband are currently stationed at Malmstrom Air Force Base after having moved to

Great Falls from Minot, North Dakota. They purchased a house within walking distance of the Center in

order to ensure that Debbie would be able to attend classes. Debbie is working with the State Vocational

Rehabilitation Service, but is currently attending school on a part-time basis and therefore is paying for her

own classes.
Debbie's visual problem is one in which her sight will continue to deteriorate over a period of time, She

can anticipate that sometime in the future she will lose all visual capabilities. Debbie is a very capable

individual who puts maximum effort into any endeavor she undertakes. Although she admittedly is still

having difficulty adjusting to her deteriorating vision and is uncertain regarding a career direction or goal,

she has a very positive outlook and is not easily discouraged.

11. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

Debbie was very interested in the Business Management program at the Great Falls Vocational-
Technical Center. In conjunction with this, she had a strong desire to become proficient in the use of

computers. Her vision problem necessitated that textbooks be converted to audio tapes as well as the avail-

ability of large print or voice synthesis peripherals in order to access computers and other information
handling systems. Through Project Access, the Center is utilizing its volunteer network to produce necessary

audio tapes and has purchased the VTEK, a viewing system for individuals who need maximum magnifica-

tion via an extra large display screen with magnification of print based material.... 4 to 60 times the original

size, In addition and as a component to this system, the VTEK DP11 was purchased to allow for computer-

access via a Large Print Display Processor which enlarges computer display 2 to 16 times in solid characters.
Other support services which are provided include readers, notetakers, and taped textbooks. Currently, the

Center is utilizing a state service which produces Computerized Textbooks for the Blind to further expand its

support services. In order to maximize the Center's efforts to meet Debbie's needs, it was very important to

coordinate with faculty members, admissions counselors, and volv.nteers to ensure institutional barriers to a

quality education were minimized.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social ootcomes as appropriate.)

In order to determine the career which would be appropriate for Debbie, it has been of great value for

her to be able to experience the demands of a number of tasks which would be expected in a variety of job

situations. Debbie reports she has learned a great deal regarding her capabilities and her success has
increased her self-confidence in her ability to succeed at the postsecondary level. She will continue to

explore possible career goals in the areas of computer programmer, medical records administrator, and

social work/counseling. Debbie, Project Staff, and State Visual Services personnel will coordinate efforts to

analyze the identified jobs to determine their viability as employment options and the opportunity to modify

them to maximize Debbie's independence. Because of the services of Project Access, Debbie is now in

transition from full-time homemaker to the anticipation of a challenging career as well as the challenges of a

family. Her new-found confidence is apparent and evidenced in her daily discussions of plans for the future,

which she now faces with renewed optimism.
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Model Program For Referral and Training of Adult LD Students
Director: Bill Richards

Denver, CO
Ti #151

How would you describe the student/client at the time of referral? (Include general demograph-ics, family and friendship structures, school and/or employment status.)
Donald is a married, unemployed, white male. At age 37 he enrolled in the Community College ofDenver, majoring in Industrial Technical Administration. Donald was referred to the Special Learning

Support Program on April 1, 1988 for assessment of a learning disability in written language. At that timeDonald was socially withdrawn and confused about the nature of his learning problems.

11. What model program services did this student/client receive? (Include references to individual-ized plans, training, coordination efforts, and so on.)
Donald was enrolled in Psychology 095, a lab for skill development and learning assessment. He alsocompleted Spelling Strategies 1 and 11 courses. These courses develop techniques to improve spellingstrategies and to increase basic spelling skills, Course content includes structured word analysis, rule analy-sis, and word attack skills for words not governed by rules. Donald was also enrolled in Job Placementservices which included resume writing, job search strategies, and interview techniques.

III. How did this individual's life change as a result of your program? (Include references toacademic, employment, residential, leisure, and social outcomes as appropriate.)
This student became a strong advocate for himself and for the Special Learning Support Program. As amember of a panel of LD students, Donald shared his life and educational experiences with faculty and staffmembers from the Community College of Denver, Metropolitan State College, and the University ofColorado at Denver. This panel was part of a grant project to promote awareness and understanding of theacademic needs of learning disabled college students. He also participated in a video production of LDstudents, which is currently used in workshops for faculty and staff, and in recruiting potential students fromhigh schools and community agencies. Donald stated "that he had finally found a place that could help melearn how to spell." After his graduation, Donald was employed by a local manufacturing firm and hasbecome a consistent referral source of adults and students interested in the Special Learning SupportProgram at the Community College of Denver.
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Project Seore
Director: Duane Gagnon

Dewey, AZ
'11 #138

I. How would you describe the student/client at the time of refenal? (Include general demograph.
ics, family and friendship structures, school and/or employment status.)

At the time of referral, Bob was receiving special education services at the high school. He was dually
diagnosed as Educable Mentally Handicapped (EMH) and Learning Disabled (LD). Bob was 16, a freshman,
and came from a large family. Neither mother nor father work regularly; their primary source of income is
through Social Security payments. Up to referral, Bob had worked the typical odd jobs for family and friends-
-yard work, babysitting, house cleaning, learning to cook. He did not possess any definable job skills or
training, but showed a strong willingness to work. In terms of maturity and friendships, it was observed that
Bob was socially immature for his age and peer group, and friendships were primarily superficial; however,
he seemed well-liked by both peers and adults.

II. What model program services did this student/client receive? (Include references to individual.
ized plans, training, coordination efforts, and so on.)

Bob received the followin3 model program components:
Work experience placement services (including interest assessment, job referrals, work behavior, and

skills advisement and counseling).
Job monitoring and evaluation of performance on the job (this was done on a monthly basis through

structured evaluation and in-person visits with his employer and Job Supervisor) followed by direct feedback
to Bob from the Work Experience Coordinator.

In terms of coordination efforts and community linkages, Bob's first job through this program was
obtained with the help of JTPA. He was placed at a local arca restaurant as dishwasher/busboy. He was
funded under JTPA's Exemplary Youth Program, known as Youth Tryout. His salary was paid for the first 250
hours of employment by JTPA, after which he was paid directly by his employer. Bob maintained this job for
approximately 7 months. This first employment situation was a valued learning experience for him, plus it
established him as a successful and productive worker.

III. How did this individual's life change as a result of your program? ;Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

As mentioned above, this first employment experience did a lot in terms of helping Bob to establish
himself as a successful and productive worker. After leaving this job at summer's end to return te school, it
was apparent that Bob liked working. He immediately sought out the Work Experience Coordinator to see
about finding other employment for the school year. He was placed in the high school cafeteria as a food
service worker for the daily lunch period, where he has done very well. In addition, he also wanted an after-
school job, and with the help of the Coordinator, was successful in finding a 20 hour/week job at Arby's in
December, 1989. His work experiences, so far, have been very beneficial to him. There is a noticeable
improvement in his maturity and relations with peers. He expresses his content with working, saying he likes
it a lot. To some degree Bob is beginning to develop more awareness of the job world, but now will need
direction in terms of actual goal development and career planning. His parents are very supportive of Bob's
working and do everything to help him obtain clothes and transportation necessary for work. They help him
with saving his money and advise him on how to spend it wisely. Academically, Bob does about as well as
expected with his studies with work being neither an incentive nor disincentive.
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Project CCTM: Continuous Comprehensive Transition Model
Co-Directors: Betsy Bounds/Nancy Harden

Tucson, AZ
TI #134

1. How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

B.J., a male, Caucasian, LD Resource student, living with his mother, was attending a local mainstream
high school with little success at the time we met in the spring of 1988. He was 18 years old with few high
school credits, low frustration tolerance, and little respect for authority figures or school structure. He was

able to seek employment, yet could not successfully maintain the placement for longer than two weeks.

II. What model program services did this tudent/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

B. J. became involved with the Spedal Education Vocational Program and Project Activity personnel in
the Spring of 1987 via the job developer, vocational evaluation, vocational counselor and placement in
community work sites. He worked at a local sport store selling and stocking athletic shoes and was paid by

JTPA funds. He needed close supervision and support follow-up in the area of social skills and work habits
training. The team of transition personnel coordinated with his parent and special education teachers to
work on vocational skills development in school and follow through to community resources and job sites.
His out-of-school psychologist was also involved with planning. The coordinated team effort proved success-

ful. I. J. is presently graduating this January and w(11 be transitioned to PCEdge, a locally and federally
funded project that will work to raise academic skill levels for further postsecondary training. He will remain

a thirteenth year student receiving follow-up, counseling, and placement services from Project Activity.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

B. J. became less emotionally reactive this past year as a direct result of his positive transitional planning
experiences. His plan to become involved with PCEdge this coming year and his willingness to work with the
vocational counselor and job developer to establish better work behaviors and attitudes has proven success-

ful for him. He now deals with the world in a more positive manner and gets better response in kind. He had

difficulty passing his written driver's state permit test, but with the tutoring assistance by various school
personnel, he passed the oral test (after three written attempts) by reading the test and answering the
questions aloud to the State Examiner. His confidence level has risen to a great degree so that he now
accepts assistance from special education personnel due to his positive involvement with the program.
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Project CCTM: Continuous Comprehensive Transition Model
Co-Directors: Betsy Bounds/Nancy Harden

Tucson, AZ
TI #134

How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

During his final year of high school, D presented himself as a "chollo." His dress was that of a street
member; he had long hair that he wore in a hair net. D lived with his mother and father in a lower class,
Hispanic neighborhood. He was well liked by hid peers and was affectionately nicknamed 'Tubby." At mid
semester, D's girlfriend became pregnant. D attended special education classes and worked on a part time
basis. D is now a parent and visits with his child on a daily basis. Both D and his girlfriend live with their own
parents.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

Job development and counseling support services were provided to D on a regular basis. Job develop-
ment services assisted D in obtaining a job at Davis-Monthan Air Force Base as a janitor. Funding ran out
for this job position but D was doing such fine job that personnel created another job for him. Through the
stay-in-school program, D obtained a clerical job working on base inventory. Follow-up services were
provided on an ongoing basis by the job developer. D had lEI's developed in the vocational counseling and
occupational training area. These were monitored and followed throughout the school year. In addition, D
took a welding class at the community coNe during his last year of high school. D is now taking business
and general education classes.

Ill. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

D's life has changed as a result of his successful transition from school to work. His personal appear-
ance has changed quite a bit. His dress is more professional and he has cut his hair to a shorter length. D's
emphasis was initially in the vocational area. Due to his early exposure to junior college in high school and a
supportive iob that let him try white collar jobs, D's future educational and career interest is now focused on
business and educational courses. D has a good future as a civil service worker with the military. His future
is secure with decent pay and excellent benefits. D is also .artunate to have a supportive staff who like him.
The staff even organized a baby shower for D and his girlfriend. Support is still available to D from the
vocational counselor and job developer. All he has to do is pick up the phone and assistance is available.
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Project CCTM: Continuous Comprehensive TransitionModel
Co-Directors: Betsy Bounds/Nancy Harden

Tucson, AZ
in #134

How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structure., school and/or employment statue.)

Robert was referred to me at age 16 by the Special Education Chairperson. He was not working at the
time, but the department felt he would need counseling before he would be ready for employment. Robert is
Caucasian and is EH handicapped. He is a tall, well-built young man who had been displaying aggressive

behavior in his emotionally handicapped classroom. This was escalating at the time I met him due to his
father's death on:), months before. His mother, a deaf womm with Lupus and heart problems, was aiso
unstable after her husband's death and had threatened suicide. Robert did not have any friends at the time

and rarely interacted with classmates.

H. What model program services did this studentklient receive? (Include references to individual-
ized plans, trai,"ng, coordination efforts, and so on.)

Robert was not ready for a competitive placement at the time of referral, but could not qualify for work
adjustment services based on his academic and performance level. Robert was able to secure a position as a

dock worker at a local rehabilitation facility funded by Job Training Partnership (JTPA) monies. This was a

more "creative" use of the JTPA youth money that provides an opportunity for students age 16-21 to work

while at the same time giving the employer incentive money to initially train the student. At the end of
Robert's 180-hour contract, the rehabilitation facility chose to keep him on as a regular employee.
Unfortunately, Robert's attendance became sporadic, and he was terminated after one year.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

In Robert's senior year, three months after his termination, he again expressed interest in working. He
was placed by our job developer as a courtesy clerk in a grocery store, but lost the job after two weeks.

Knowing of Robert's interest in the Air Force, I placed him in a federally sponsored Stay-in-School position

on Davis-Monthan Air Force Base. He went to school for two hours during the day and then took the bus to

work. He maintained the officers' vehicles and helicopters, and even began doing flight schedules and
answering radio calls. His confidence was evident in his ability to begin making friends at school and even

joke with military personnel. He played on the squadron softball team and was a part of all of their picnics
and social gatherings. Robert even gave an interview which was incorporated into an informational video we
give to potential employers. Robert often stutters when in a stressful situation but spoke irt front of the
camera in a calm, even tone. His school nonattendance dropped dramatically, and he became the first
emotionally handicapped student to graduate from his high school. In December of 1989, he began basic

training in the United States Marine Corps.
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Secondary Education Transition Model
Director: Elnora Gilfoyle

Ft. Collins, CO
II #184

1. How would you describe the student/client at the time of referral? (Inclede general demograph-
ics, family and friendship structures, school and/or employment status.)

The student described in this case study was one of the first students in the northeastern corner of
Colorado to have a transition plan incorporated into his Individualized Educational Program (IEP) plan. The
young man is severely physically challenged, with additional visual and cognitive disabilities. He is a friendly,
cheerful young man with parents who are very concerned about his future, and are seeking knowledge and
empowerment to ensure a positive future for their son. At the beginning of the Secondary Education
Transition Model Project, the student was in his sophomore year. He had recently come from a school
district which had kept him in a very confined and segregated school setting.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

Through the program the student participated in at his new high school, and through his involvement intransition planning, the student received a combination of mainstreamed and community-based educa-
tional experiences. These included several successful school year and summer job placements. In addition,
early contact and amrdination was undertaken with adult service providers, who became acquainted with the
student's long-term goals of living in an apartment with supports, and being employed in the community.
The service providers in the community also became aware of the student's complicated transportationneeds as he attempts to access the community independently. The primary teacher became the transition
coordinator, facilitating transition planning and interagency coordination.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

The student, who is 18, recently had his annual IETP meeting. At 'he meeting it was determined that he
will stay in school at least one more year. He will be taking courses at t'ae local university and through House
Bill 12-44, will continue employment with the local Rehabilitation Agency initiating services while he is still inschool. When the student leaves the school system, the local Developmental Disabilities system has
committed to serve him with individualind supported employment services in the community. In addition,
he is high on the waiting list for a supported apartment. There will be no lag time in services for this young
man when he leaves school, and the services will address his needs and personal goals. Three years ago hewould have been considered a strong candidate for a sheltered workshop and for living at home. Through
transition planning he, his family, the educators, and the service providers have been able to articulate his
dreams and make them a reality.
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Life LAB
Director B. J. Schenck

Gainesville, PL
TI # 186

How would you describe the student/client at the time of referral? (include general demograph.
ics, family and friendship structures, school and/or employment status.)

"Susie" was an 11th grade student in an ESE program seeking a special diploma. She lived with her
natural father and stepmother, but was often farmed out to her elderly grandparents. An aunt from out-of-
state called her teacher seekitig help in moving "Susie" from her present home (abuse was suspected) and
also to find out what long term arrangements coold be made for "Susie."

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

A Transition Conference was held involving "Susie's" aunt, teacher, a Vocational Rehabilitation
counselor, and Developmental Services counselor. "Susie" was referred to each of these agencies and met
their acceptance criteria. She was placed in a foster home and began an at .-the-job training program at her

school.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

"Susie" is very happy in her new home and loves her new "Mom" and "sister,.TM She has received new
glasses from Vocational Rehabilitation. Recently she expressed an interest in working with young children.
Consequently, her job placement has been changed to a day care center and she is receiving certification
training and auditing two other classes at the Community College, Vocational Rehabilitation has paid for her
tuition and books, while the school system has contracted with a paraprofessional to assist her in her course
work. "Susie" takes great pride in her new course work and is working hard toward her career goal. She has

become much more confident and independent.
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Connecticut Transition Institute
Director; Lucinda Gerson

Hebron, cr
T1 1185

I. How would you describe the student/client at the time of referral? (Include general demograph-
ice, family and friendship structures, school and/or employment status.)

The student we chose for the individual profile is an 18 year old female, living at home in an urban area.
The student had minimal sonial skills. At the time of referral, she was working in a discount store, where she
was unhappy.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

This student received a full vocational evaluation resulting in recommendations for future job compati-
bility as well as job interests. An individualized plan was developed including job shadowing, job exploration,
job training and employment. The transition coordinator coordinated all experiences and supported the
student as well as her employers.

Iii. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

As a result of this program, several things happened for this student. She found and worked !n a job that
matched her desires as well as her talents. She was also able to take a step up in terms of job responsibPity
and financial compensation.

More importantly, this student gained the confidence and ability to advocate for herself and was also
able to help other students through the transition process.
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Transition from School to Work through Supported Employment
Director: Rebecca McDonald

Plainsfield, Nj
TI #199

1. How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

"Student" was classified "Trainable Mentally Retarded," attended a middle school (6th-8th grades), and
was in a self-contained classroom with 12 other students. The class was divided in half and 50% of the day was
spent in "vocational education" and 50% of the day in independent living and academic programming.
Community exposure during school included weekly bowling, occasional shopping, and occasional field trips.
There was a simulated supermarket set-up in the classroom. The family felt this environment did not
prepare their daughter for employment, nor did it adequately prepare her for independent living in the
community.

The famiiy was extremely supportive of the Transition Project. They felt even though Student loved going
to school, thaii she was bored. Friendships with classmates were fostered in school. Social activities were very
family oriented.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

Student participated in Transition from School to Work through Supported Employment. She spent two
weeks one-on-one with a job coach sampling a variety of jobs in the community. Student responded
positively to the experience. She became much more helpful at home as a direct result of the experience. An
employment profile was developed on Student providing data for an appropriate job match and placement.
Prior to placement, an Individualized Transition Plan was written and services were coordinated between the
sending school district, receiving school district, Division of Developmental Disabilities, Division of
Vocational Rehabilitation, family, student, and the Association for Retarded Citizens, each representative
understanding their respective role in the success of the transition. As soon as a job was identified, Student
went to work three days weekly in a fast food restaurant. Student continued school the other two days. The job
coach was with Student at the employment site providing training and support for three weeks, then fading
gradually began and training and support was continued by fellow employees and a supervisor. The job
coach continued with regular visits. The main issues addressed in the job development for Student were: to
identify jobs close to the home cornmi.nity, to enlist Mom's help in transportation to and from the job, and to
teach staff to provide continued training towards Student's independence in the classroom.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

Student was successful in her job as dining room attendant. Local management was pleased. Regional
management said the facility was over budget and Student was dismissed. Student and family were very
upset. When a new job was developed with the same kind of duties in a similar environment, the manager
was informed of the former situation and we were assured this would not happen again. Instead of falling
asleep every afternoon (a pattern developed everyday after school), Student would go home and look for
things to do to help around the house. Her conversation with the family increased and became more
animated. T..).cing in the working world made this young lady much happier than attending school. She is
learning more about money skills, and still happily lives at home. She continues to see some of her former
classmates; though most of her social activi.les revolve around home and family. Her parents saw a new
person emerge. The program she graduated from is revising their entire "vocational programming" to
include a part-time job coach on staff and developing job sites in the community for the students to sample
real work in real environments.
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The Supported Employment Placement Project
Director: John McDonnell

Salt Lake City, UT
TI #202

How would you describe the student/client at the time of refeyral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

The student, Jane, at the time of referral, was 20 years old and living in a suburban area with her family.
She was enrolled in an integrated high school program in her community. As part of her high school
program, she received training in various job sites and support formats, and in the personal management
and leisure areas. She was not employed.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

Upon entering our project, Jane had an IEP/ITP (Individualized Transition Plan) developed which
included employment, recreation/leisure and residential goals. Jane, her parents, the teacher, a LEA repre-
sentative, a vocational rehabilitation worker, and a social service worker were in attendance as the ITP team.

It was determined at the ITP meeting from her previous training history, Jane's interests, and team
input, that a job in the food service industry was desired. Jane also expressed an interest in joining the local

gym for swimming and aerobic dance classes. Transportation goals were developed which included access to

her leisure activities and vocational placement.

III. How did this individual's life change as a resu't of your program? (Include references to
academic, employment, residential, leisure, and soeial outcomes as appropriate.)

Through the coordinated efforts of vocational rehabilitatiol, the teacher, and Jane, she obtained a job at
Fat Burger. Jane is employed at minimum wage and works approximately 20 hours per week.

Jane also indicated that she was interested in living in a supervised apartment in the future. As the first
step, she visited an apartment in her area and spent the night with a couple of girls. Jane had a positive

experience, but would like to wait another year before moving out of her parent's home. She was placed on
the waiting list for a future residential placement.

Jane has also developed friendships at Fat Burger. She goes to work early so she can visit and have
coffee with her co-workers. She occasionally socializes after hours with them and even had Thanksgiving
dinner at her co-worker's house.
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Putting Disabled Persons to Work: A Business-Education Partnership
Director: Richard Balser

Portland, ME
TI #I95

I. How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

The experience of the first student to participate in a range of project activities typifies the building
block and partnership approaches that are the cornerstones of this project. The student is a 17-year-old male
placed in an ungraded, functional life skills class with seven other students with mental retardation. His work
experience had been limited to once-a-week group activities doing lunch set ups at a restaurant and house-
keeping tasks at a motel. He had been referred to the regional vocational school to participate in a general
trades program in housekeeping. However, he was not accepted due to perceived immaturity (cried during
intake assessment), excessive weight (seen as a deterrent to performing tasks such as making a bed) and a
speech impediment that made him difficult to understand. The student lives in a modest apartment with his
mother and is responsible for many household tasks. He spends much time alone while his mother works.
He has few male role models and has limited interaction with peers outside of school. At the time of inter-
vention, his mother was very concerned about his future.

II. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

His group work experience had been helpful in demonstrating that he could do basic tasks with close
supervision and take the initiative in a work situation, but it had offered little opportunity to assess his ability
to work independently in a competitive job without the familiar support of his teachers and peers. In an effort
to gather more information about his work readiness and to give him more independent experience, he was
referred to a clothing store in his community for paid work. Before he began the job, a representative from
the store came to his class to talk about the retail business as well as proper application procedures. After the
presentation, the student completed the standard company application and then, accompanied by his
teacher, went to the store for an interview. He was then hired for a one-month position, 3 times weekly for one
hour. His duties included vacuuming, emptying trash, and some tagging of merchandise. During his experi-
ence he was supervised by store personnel with extra support, as needed, from his teacher and project staff.
At the end of the month a standard company evaluation was completed.

Ill. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

As a result of the student's excellent performance in his short term experience, he was referred to the
Maine Medical Center for a summer experience supported by JTPA, the school, and the Medical Center.
Initial concerns that he might not be able to handle transportation or have the physical stamina to handle
the longer work day proved to be unfounded. He repeatedly demonstrated that he could work with minimal
supervision, follow multistep directions, and perform his job with good attention to detail. His supervisor's
comments at a Recognition Lunch summed up the experience. He praised the student at length to a roomfull of parents, students, and hospital personnel, and then offered the student a part-time weekend job
during the school year. Needless to say, this experience has not overcome all the barriers this student needs
to master, but it represents a very positive beginning. lt has proved to be a tremendous boost to his self-
esteem and has increased his independence. It has also given his mother a much different perspective of his
capabilities. Her comment at the luncheon was, "He's not my little boy any more. He's a man."
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Grossmont Community Transition Employment Development Project
Director: Robert B. Daily

La Mesa, CA
TI .1231

How would you describe the student/client at the time of referral? (Include general demograph.
ice, family and friendship structures, school andlor employment status.)

John was referred to the Project approximately one year before graduation. He had Down Syndrome
with moderate mental retardation. At the time of referral, John participated in five hrs/wk of community
training, was enrolled in ROP custodial/housekeeping, and worked Ave hrs/wk at 20% production in a school
work shop. He was described by teachers as highly distractible, irmsponsible, and unable to work 30 minutes
without suprvision. John lived in a very protective foster home. He had limited independence, choices, or
contact with friends outside the school day. .

What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

John received from the project a written ITP, job development/job matching services, on-the-job train-
ing, and follow-along services. He also received destination training using city transit, and social skills train-
ing emphasizing maintenance of friendships. John's foster mother attended inservices on SSI, supported
employment, transition planning, and adult services. She also counseled extensively with John's advocate
teacher, the Project Coordinator, and Parent Facilitator.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

John was employed with support servicts in place at graduation. He worked as a laundry assistant 18
hrs/wk earning $4.25/hr Nine months after beginning training he required less than 20% formal job support
and raised his production rate to 80%. He was awarded employee of the month for his excellent attendance,
work attitude, and work quality. John established a strong work support system which included management,
middle management, and co-workers. He also spontaneously developed an informal community support
network, including the city bus drivers, convenience store manager, and local bank attendants.
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Supported Employment for Youth with Handicaps Through Interagency Collaboration
Director: Richard Luecking

Rockville, MD
TI #198

1. How would you describe the student/client at the time of referral? (Include general demograph-
ics, family and friendship structures, school and/or employment status.)

At the time of referral, Beth, a 21-year-old high school senior, living at home with her mother, was inter-
ested in becoming employed in an integrated settiug using a computer. Due to an injury at birth, Beth has
cerebral palsy with spastic quadriplegia and hag control only of her neck. She requires assistance with all
aspects of daily living. Beth used a Handyvoicv for communication at the time of referral. She activated three
number sequences with a head switch that would then generate a word or phrase. Beth is a very attractive
and personable young woman with many friends. Before being referred to this transition project, Beth faced
a minimal three-year wait on the State Developmental Disabilities Administration's waiting list for
placement into a sheltered workshop.

H. What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts,and so on.)

While in school, Beth was always taught in a self-contained classroom for students with mental retarda-
tion. There was never any indication that Beth was mentally retarded, but reports indicated that placement
in this classroom resulted because of her inability, until very recently, to communicate or be tested.

This transition project is for students with severe and multiple disabilities, for whom traditional job
placement is not a reality. The project provides a job coach who is available on a one-toone basis for each
individual placed. For Beth, a position as a data entry clerk at a local consulting firm was located after
approximately one month of job development. After locating the job, the coordination efforts intensified.
Coordination with the school system, the local adult service provider agency, the employer, the State
vocational rehabilitation agency, Beth and her family, the National Rehabilitation Hospital and this agency
finally resulted in a successful part-time position for Beth as a data entry clerk. Before the State rehabilita-
tion office could be involved to provide payment for the seating and adaptive equipment necessary for Beth
to perform the job, they needed assurance that such a position was available. The National Rehabilitation
Hospital conducted a work site assessment and recommended the necessary job site modifications and
computer equipment that would be necessary for Beth to work there. They also conducted a seating evalua-
tion and augmentative communication evaluation which resulted in a new wheelchair for Beth and a
communication system that allowed her to not only communicate at home and work, but also to perform her
job duties.

Once all was in place, transportation and on-the-job training was provided by the job coach hired for the
project.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

Currently, Beth works three days a week from 8:30 a.m. to 11:30 a.m. As her stamina improves this will be
increased to five days. She performs basic data entry using a scanning device which she accesses with a head
switch, She communicates through the same program which allows her to enter her data. The need to
communicate at work made communication in all life areas a reality. The Handyvoice was very time consum-
ing, loud and used a male voice. Beth knew 357 word and phrases with the Handyvoice and therefore was
limited in what she was able to communicate. Now she is able to spell out any word she wants to say so her
communication is unlimited. Co-workers have been very supportive of Beth and have taken the time to learn
how to communicate with her, Recently Beth and her job coach met some of the office personnel for happy
hour at a local restaurant. This was as exciting as her first paycheck for Beth.
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Project T-Qual
Co-Directors: betsy Bounds/Dan Perino

Tucson, AZ
TI #193

How would you describe the student/client at the time of referral? (Include general demograph-
ice, family and friendship structures, school and/or employment status.)

The student was a 20-year-old man who experienced severe mental retardation (IQ 15) and had self-
abusiv - and self-stimulating behaviors of slapping his jaw and snorting. The student lived at a small residen-
tial facility, attended a segregated school, and had no prior work experience.

What model program services did this student/client receive? (Include references to individual-
ized plans, training, coordination efforts, and so on.)

The student was referred to Project T-QUAL for services. Based on discussions with his parents and
teachers, a career exploration site was developed for him at a plant nursery within walking distance of the
school. Using a job coach, the Ecological Inventory strategy was used to identify the skills and sequence of
tasks required to walk to the nursery and water a predefined group of plants. Training consisted of using
both a communication book of key tasks, sign language, and physical prompts. Hand-over-hand instruction

was extended to verbal prompts and physical cues within the four weeks he was on the site.

III. How did this individual's life change as a result of your program? (Include references to
academic, employment, residential, leisure, and social outcomes as appropriate.)

The student had no prior work experience and had not been provided with an opportunity to work in an
integrated community site. When on site, the self-abusing jaw slapping became almost nonexistent. The
student began to vocalize and use a greater variety of sign language. The staff was able w gather data on the

student's work performance which allowed the job developer, teacher, and family to identify additional sites

for further career exploration.
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Summary

The case studies published in the preceding sections dramatize the profound effect of

carefully coordinated and executed transition services on the achievement of adult

outcomes for persons with disabilities. A variety of individual participants were depicted in

these case studies, representing a wide range of handicapping conditions, ethnic back-

grounds, and economic and educational opportunities. Also depicted was a tremendous

range of transition services designed to address the individual needs of these participants,

including assessment, tutoring, adaptive equipment and instructional practices, counseling,

social skills training, and job training, placement, and follow-up.

The uniqueness of each particular case and project notwithstanding, several conclusions

can be drawn from a review of the responses to Question III (i.e., How did this individual's

life change as a result of your program?).

First, it is clear that despite significant personal and environment obstacles, young adults

with disabilities have achieved employment, independent living, and improved commu-

nity integration and social relationships through transition services. Second, OSERS-

funded model projects have developed and demonstrated "best practices" in the provision

of these services. And last, special efforts should be made to disseminate and replicate these

best practices so that all persons with disabilities exiting our public school systems will be

prepared to face the demands of adult life.

Again, the staff of the Transition Institute wish to thank the projects that submitted case

studies for the 1990 Cgmpgadium. We view case studies as a valuable informational source

and hope their publication will continue in future Institute monographs.
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PROFILE OVERVIEW

The 1990 Camondium_212.miggLErsaila focuses on the status of 94 projects currently

funded by the U.S. Department of Education, Office of Special Education and Rehabilitative

Services as part of the Transition Initiative. Since 1984, however, 237 model demonstration

projects have developed and implemented a wide range of service delivery models that

have facilitated the transition of youth and adults with disabilities from secondary special

education to postsecondary education or employment. The Overview begins with a general

description of the 13 grant competitions funded since 1984 (See Table 1). Of note is the

funding of three model projects under CFDA 84.158S, the newest OSERS competition focus-

ing on expanding and improving family involvement in the transition process. Illustrating

the impact of project activities on transition as a national priority, Figure 1 presents the

geographical distribution of the 237 model projects that have been funded during the past

five years.

The remainder of this overview describes in tables, figures, and text the characteristics of

the 94 current model projects funded in seven competitions: 84.078C, 84.128A, 84.158C,

84.158L, 84.158N, 04.158R, 84.158S. Figure 2 shows the geographical distribution of these

projects as of May 1990. Figure 3 describes the types of recipients of grant awards in all seven

competitions (e.g., universities, local education agencies, state agencies). Eligibl2 recipients

of these awards were specified for each competition. The most common grant recipients

were two-year and four-year colleges and universities, followed by local education agencies,

private not-for-profit agencies, and state agencies. The most common geographic units

served by these projects were regions within a state, cities with populations greater than

100,000, and statewide units. In addition, 73% of the projects reported that public transporta-

tion was available within the geographic areas they served.
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Tablel
Summary of OSERS Model Demongdzilignindragampalignajniranaffign

(PI 237)

TYPE OF PROJECT COMPETITION FUNDED GRANTS
(N)

INTENT OF PROJECT

Research in Education of the Nandi- 84.023D
capped: Handicapped Children's
Model Demonstration Projects/ Youth
Employment Projects

Research in Education of the Handl- 84.023.0
capped: Handicapped Children's
Model Demonstration Projects/
Postsecondary Projects

Postsecondary Education Programs for 84.07813
I landicapped Persons: Demonstration
l'rojects for Mildly Mentally
Retarded and Learning Disabled

Postsecondary Education Programs for 84.078C
Handicapped Pencils: Demonstration
Projects for Mildly Mentally
Retarded and Learning Disabled.

Innovation Programs for Severely 84.086M
Handicapped Children: Transition
Skills Development for Severely
Handicapped (Including Deaf-Blind
Youth)

Special Projects and Demonstrations
for Providing Vocational Rehabili-
tation Services to Severely Disabled
Individuals.

Secondary Education and Transi-
tional Services for Handicapped
Youth - Service Demonsti anon
Models.

Secondary Education and Transi-
tional Services for Handicapped
Youth

Secondary Education and Transi-
tional Services for Handicapped
Youth: Models for Planning and
Implementation of Transitional
Services.

84.128A

12 Wired To demonstrate innovative
approaches to transition using direct
service delivery.

15 Expired To support new model demonstration
projects that link transilioning
individuals to community-based
iraining programs and services.

15 Expired To stimulate higher education (post-
secondary, vocational, technical,
contiswing, or adult education) possi-
bilities for persons with mild
disabilities.

35
(32 Expired)

10 Expired

2
(5 Expired)

To focus on special adaptations of
postsecondary services.

To design, implement, and dissemi-
nate practices which firilitate the
transition of youth with severe
handicaps to employment.

To establish demonstration projects
for providing comprehensive
programs in vocational rehabilita-
tion services for persons with severe
disabilities.

84.158A 16 Expired To support projects that would
develop and establish exemplary
school-community models for specific
vocational training and job place-
ment.

84.1588

84.158C

54

11 Expired

11

(27 Expired)

To design cooperative models (SEA or
LEA) that facilitate effective
planning to meet employment needs of
exiting students with disabilities.

To support projects designed to plan
and develop cooperative models for
activities among SEA's or LEA's and
adult service agencies.



TYPE OF PROJECI' COMPETITION FUNDED GRANTS
(N)

Secondary Education and Trend-
tional Services for Handicapped

84.158L 10

Youth: Models for Providing;
Disabled, Mainstreamed, Learning
Disabled and Other Mildly
I landicapped Students with Job
Related Training

Training and Employment Models for 84.158N 19

Youth with Handicaps.

Secondary and Transition Services 84.158R 14
Follow-up/Follow-Along Projmts

Family Networking 84.1585 3

INTENT OF PROJECT..,
To identify Job-related training
needed by secondary students with
mild handicaps.

To prepare and place youth with
sevcse handicaps into supported
employment prior to leaving school

To encourage follow-up and follow-
along studies to document the impact
of transition services, and to revise
program options based on analysis of
outcome data.

To assist youth with handicaps and
their families in identifying, access-
ing, and using formal and informal
networks to obtain needed supports
and services to maximize indepen-
dence in adult life.
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Figure 1
Geographic Distribution of Currant and Expired Propels as of May 1990

(N 237)
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Figure 2
Geographic Distribution of Current Projects as of May 1990
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Figure 3

Types of Primary Grant Recipients
for Current Model Projects
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The 94 projects currently funded through federal monies provide transition services to

youth and adults with all forms of disability, including at-risk populations such as minority

youth, dropouts, persons considered economically disadvantaged, and those involved in

substance abuse. These projects estimate that more than 150,000 people with disabilities

may everitually benefit from their demonstrations of model tiansition services.

The number of persons with disabilities who will receive direct services from secondary

transition model projects is substantially fewer. Table 2 presents the number of persons

served and the age ranges by handicapping condition. These figures were derived from the

data submitted by projects in the 84.158C, 84.158N, 84.158L, 84.128A, and 84.078C competi-

tions (N=77 projects). Since the major focus of the 84.158R projects is not service provision

(i.e., follow-up/follow-along), they are not represented in these figures. Neither are the

84.158S projects who were surveyed too soon to have begun direct service provision. Of the

22,552 persons with disabilities reported as receiving direct services, 54% were persons with

learning disabilities, 13% were persons with moderate mental retardation, and 5% were

persons with emotional problems. Figure 4 provides a graphic display of the percentage of

individuals served by handicapping condition.

In addition to targeting the youth and adults with disabilities, most of the model

demonstration projects are providing related services or training to other professionals,

paraprofessionals, or parents who assist in the transition process. Across the seven current

competitions, related services or training are being provided to 7,000 parents, 5,881 teachers,

3,076 agency staff, 1,678 business and industry personnel, and 1,545 postsecondary faculty.

Table 3 provides an overview of these recipients of related training by competition.

The provision of transition services to persons with disabilities, as well as interdisci-

plinary training, relies heavily on the establishment of cooperative relationships between

secondary and adult service providers. In fact, a major intent of the federal Transition

Initiative has been to develop interagency cooperation in an effort to smooth the transition

between school and adult life for individuals with disabilities. Figure 5 illustrates
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Table 2

Youth/Adults $erved in Current Competitions. by Handicapping Conditions

Handicapping Condition No. Served Age Range

Learning dipbility 12,084 12-60

Mild mental retardation 1,699 12-50

Moderate mental retardation 2,836 14-60

Severe mental retardation 258 13-27

Profound mental retardation 80 14-25

Multiple handicap 373 12-50

D v.lo m n 1 di 1 1

Emotional disorder 1,206 12-50

Behavioral disorders 641 13-35

Chronic mental illness 538 12-60

Hearing impairment 377 14-60

Visual impairment 167 12-60

Deaf/blind 13-62

Dropout 27 12-27

Economically disadvantaged 252 15-50

Minority youth 287 15-24

SubstAnmalLsis 92 15-25

Health impairment 167 13-40

Epilepsy 126 14-45

Autism 81 14-35

Traumatic brain injury 65 15-35

Physical handicap 232 13-53

Cerebral palsy 167 14-40

Spinal cord injury 12 15-40

Communication disorder 363 12-27

Speech impairment 61 14-60

TOTAL 22,552
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Figure 4

Percent of Youth Served in Current Model Projects
by Handicapping Condition

Competition N = 5; Project N = 77; Youth Served = 21,894
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Table 3

Number of Individuals Participating in Related Service Components
by Current Competitions

84.078C 84.128A 84.158C 84.158L 84.158N 84.158R 84.158S1 Total

Teachers 2229 1,025 839 530 543 715 0 5,881

PostAcondary 1,455 10 28 41 11 0 0 1,545

Faculty

Agency Staff 974 1,025 281 175 436 212 0 3,076

Parents 987 4,000 626 640 650 97 0 7,000

Business/ 590 115 152 314 428 79 0 1,678

Industry

Project Staff 244 2 39 80 65 50 0 480

'At the time data were collected, grants in this competition only recently had been awarded.
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Figure 5

Types of Agencies Involved in Interagency Cooperation
with Current Model Projects

Competition N = 7 ; Project N = 94

LA SA ADVO UNI CC JTPA PNFPA OTHER
Types of Agencies

LA Local Agencies (schools, residential/rehabilitation facilities)
SA State Agencies
ADVO ARC/ACLD, Parent Organization
UNI Universities
CC Community Colleges
JTPA Job Training Partnership Act
PNFPA Private Not-For-Profit Agencies
OTHER Other
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the types and number of agencies involved in cooperative activities with model demonstra-

tion projects. As can be seen in this figure, the majority of collaborative activities are

conducted between model projects and local agencies (i.e., secondary education providers,

residential facilities, and rehabilitation facilities), state agencies, and postsecondary educa-

tion providers. Programs offered through the Job Training Partnership Act, parent organi-

zations, and private not-for-profit agencies provide additional support.

In addition to intervention research, the main mission of the Transition Institute is (a)

to provide evaluation technical assistance to all OSERS-funded model projects, and (b) to

conduct evaluation research on outcomes associated with these projects. To assist in this

mission, information is collected annually from each project on the evaluation approach to

be used, personnel designated to conduct evaluation activities, the identified audiences for

evaluation reports, and the anticipated format of these reports. The rest of this narrative,

along with explanatory tables, presents the results of this survey.

As demonstrated in Table 4, the most common approaches to evaluation are goal-based,

systems analysis, and professional review. In most projects there is more than one

approach used to frame the evaluation. Table 5 shows the personnel involved in imple-

menting the evaluation. The project directors and their project personnel provide most of

the staffing for implementation of the evaluation. Increasingly, advisory boards are assist-

ing projects in evaluation activities. Approximately the same number of projects utilize a

third party evaluator as include an evaluator on staff.

The projects in general see OSERS as their primary audience of the final report and

evaluation of their efforts. The Transition Institute, consumers, advisory boards, and state

agencies each were listed by more than half of the projects as audiences for their final

reports. Formal reports are anticipated to be the vehicle for this information sharing for

nearly all of the projects. In addition, about half of the projects will also be providing an

executive summary, and about one third will produce a brochure summarizing project

information.
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Table 4

Eva luatism Approach Used lzy Curtent Competitions

84.078C 84.128A 84.158C 84.158L 84.158N 84.158R 84.1585 Total

System analysis 24 0 7 6 10 7 0 54

Goal based 28 2 9 7 15 12 3 76

Goal free 9 0 2 2 3 2 2 20

Decision making 7 0 5 4 2 7 0 25

Connoisseurship 1 1 0 0 0 0 0 2

Professional review 17 1 3 4 4 4 0 33

Case study 16 1 0 3 4 0 3 27

Table 5

Evaluation Personnel Involved by Currgnt Competitions

84.078C 84.128A 84.158C 84.158L 84.158N 84.158R 84.1585 Total

Director 29 1 8 10 18 14 2 82

Coordinator 23 2 8 8 15 14 2 72

Project staff 30 1 7 8 17 11 1 75

Advisory board 13 1 4 2 11 9 0 40

3rd party evaluation 12 1 2 1 7 4 0 27

Staff evaluation 9 0 2 1 4 2 2 20
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Products developed by the model demonstration projects are one of the primaq types of

outcomes associated with program implementation. These products are considered essen-

tial to program dissemination and replication--two primary goals identified by OSERS for

model demonstration projects. Table 6 depicts the types and number of products anticipated

by project staff in each competition. Project-developed instruments, journal articles, and

brochures were the most frequently cited products, followed by replication and training

manuals. Many of the products thus far produced by the 237 0MS-funded transition

projects are cataloged in the Transition Institute library.

Table 6

Products Planned by Current Projects

Brochure

Newsletter

Parent handbook

Student handbook

Training manual

Project instruments

Slide presentation

Video tape

Curricula

Journal articles

Replication manual

Other

84.078C 84.128A 84.158C 84.158L 84.158N 84.158R 84.1585 Total

29 2 6 6 11 5 2 61

10 0 3 0 5 1 2 21

3 2 3 1 11 3 3 26

12 1 3 1 4 1 0 22

14 0 5 2 6 10 2 39

25 1 8 7 17 13 1 72

10 0 1 1 8 0 0 20

18 0 3 4 4 0 0 29

21 1 3 6 7 1 0 39

26 1 8 6 15 12 1 69

18 0 6 4 10 9 0 47

0 0 0 0 1 2 0 3
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PRO= PROFILES

The Project Profile section contains profiles on both current and recently expired transi-

tion projects. The individual project profiles are grouped according to the competition

under which they received their grant award.

Within each competition group, current projects are Vsted alphabetically according to

state and project director name.

Each group of individual project profiles is preceded by a summary of the competition

based on the information from the actual grant application packet. A summary of the

current projects follows and is an overview of the major demographic and operating

characteristics of the projects.

For competitions 84.086M, 84.078C, and 84.158C, individual expired project profiles

follow a Summary of Expired Projects and are arranged alphabetically according to state and

project director name.

The primary source of data for the individual project profiles was the Project

Characteristics Ouestionnaires (Appendices A and B) completed and returned by project

staff during the 198990 project year.
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COMPETITION PROFILE: CFDA 84.158S

FAMILY NETWORKING

INITIAL COMPETITION 3/10/89

PURPOSE OF COMPETITION

The purpose of this priority was to support model demonstration projects that build on

existing transition planning processes to assist youth with disabilities and their families in

identifying, accessing, and using formal and informal networks to obtain needed services

and maximize independence in adult life.

Emphases included (1) consumer involvement in the planning process, (2) assisting

students and their families in identifying the range of possible post-school options, (3)

assessing the supports or services needed by the student to participate in different post-

school options, (4) teaching students and families how to identify, access, and use these

supports and services, and (5) identifying and developing strategies for overcoming barriers

to needed supports or services.

tillUQEM

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by P.L. 99-457.

ELIGIBLE RECIPIENTS

Institutions of higher education, State educational agencies, local education agencies,

and other public and private nonprofit institutions or agencies (including the State job

training coordinating councils and service delivery area administrative entities established

under the Job Training Partnership Act).

FUNDS AVAILABLE

Approximately $310,000 was expected to be available to support up to three projects in

the initial competition.
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NUMBESILaitht auk Tamp

Three grants were awarded under this competition.

MEM=
Project support was available for up to three years subject to an annual review of

progress and availability of funds.
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SUMMARY OF 84.158S PROJECT PROFILES

GEOGRAPHIC AREA SERVER

Of the three current projects, riwo report serving a region of a state and one reports

serving a statewide area.

PRIMARY GRANTEE

Two universities and one parent organization were awarded grants under this competi-

tion.

PROIECT PARTICIPANTS

The three current projects report 20 persons with disabilities receiving direct services. It

should be noted, however, that these plojects were surveyed within months of initial

funding. The projects also were asked to eAimate the total number of persons with disabili-

ties who will receive benefit from services such as training. At the time of the survey, the

projects indicated that approximately 310 such persons will be impacted.

COOPERATING AGENCIES

All three projects indi:Ate involvement with cooperating agencies or organizations.

Two projects are cooperating with university-affiliated programs. One project also reported

cooperation with public secondary schools and local education agencies.
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Location of 84.159S Projects
Geographic Distribution of Current 84.159S Projects as of May 1990

(N a 3)

I 0 0 ft
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PROJECT TITLE:
Family Networking

PROJECT DIRECTOR:
R. Don Horner

PRQJECT COORDINATOR:
R. Don Horner

CONTACT PERSON: R. Don Horner

MAILING ADDRESS:
Bureau of Child Research
Haworth Hall
University of Kansas
Lawrence, KS 66045

TELEPHONE #: 913-749-0603

INSTITUTE #: 228

COMPETITION #: 84.1585

PROJECT START DATE: 10/01/89
PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:

University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:

To assist fifteen suburban and fifteen rural families in learning to
identify, access, and use formal and informal networks in helping their son
or daughter with a handicap to obtain maximum independence as an adult,

ERSIEUMA:
The enrollment of fifteen families from the Lawrence area and members of
their informal and formal networks in a systematic future planning process
using the Individual Family Services Plan concept.

PROJECT PARTICIPANTS:

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 20

EEDJECT EVALUATION PLAN:
!valuation Approachtesl: Goal based, Goal free, Case study

On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Student/Client satisfaction with services/outcomes
obtained, Satisfaction of significant others with student/client
progress or status
On Employers: Characteristics/demographics, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
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On Postsecondarm Education: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers, Provider satisfaction with project

activities, Project impact on providers

EmenelluglyesUnAillgillga: Project director

barafjaihittsuLlegarling_intludigno:
Ing: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Transition Institute, State agency

PROJECT PRODUCTS:

Product
Date Amailable

Brochure
01/01/90

Parent handbook
01/01/92
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PROJECT TITLE: IWSTITUTE 0: 229
Networking During the Transition Years

PROJECT DIRECTOR:
Marge Goldberg

PRPJECT COORDINATOR:
Patricia Matuszak

CONTACT PERSON: Patricia Matuszak

MAILING ADDRESS:
4826 Chicago Avenue South
C/O Pacer Center
Minneapolis, MN 55417

TELEPHONE #: 612-827-2966

SPECIAL NET USER ID: MNPACER

COPLIIIIE-1: 84.158S

PROJECT_START DATE: 10/01/89
PROJECT END QATE: 09/30/92

PRIMARY GRANTEE:
Parents or Parent Organizations

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

LEPIELLPIRIME:
lo engage families in active planning for transition through effective family
networking strategies and practices.
1) Netwroking groups in four communities that include

families with developmentally disabled sons or
daughters approximately 18 to 23 years old.

2) Family forums - All individuals in a community concerned with
an issue related to transition services (e.g., families,
employers).

PROJECT FOCUS:
I. Implement four family networking groups (four communities).
2. Host three community forums on specific transition topics.
3. Give on-going service to 25 individual families needing

guidance regarding transition/networking.
4. Develop newsletter, develop intervention workbook.

PROJECT PARTICIPANTS;
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 210

Estimated number of youths and/or adults with hAndicapping conditions
receiving direct services over entire funding period: 210

PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Goal free, Case study
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Type of Data/Information Being Collected:

On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background, Progress

in educational program, Prior work experience, Degree of

integration, Employment outcomes, Residential outcomes,

Student/Client satisfaction with services/outcomes obtained,

Satisfaction of significant others with student/client progress

or status

Instrumentation:
' f ,

Inventory for Client and Agency Planning (ICAP)

Locallv/ProJect Developed Instruments:

Workshop Evaluations, Community Services Survey, Parent

Preference Checklist, Social Networking of Family/Student

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Staff evaluator

Type of Evaluation Reporting and Audjence:

Int: Formal evaluation report

Audience: Consumers, OSERS, Transition Institute, State agency, State

Transition Interagency Committee, PACER Board of Directors, TAPP

PROJECT PRODUCTS:

Product
Date Available

Newsletter 05/01/90

Parent handbook 05/01/90

Training manual 05/01/90

Project-developed instruments 05/01/90
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PROJECT TITLE:

Family Network Family Transition
Planning and Support Systems Project

PROJECT PIRECTOR:
Phillip Ferguson

PROJECT COORDINATOR:
Roz Slovic

ONTACT PERSON: Pnillip Ferguson

MAILING ADORE*
135 Education
University of Oregon
Eugene, OR 97403

IfIfEMEA: 503-686-5311

SPECIAL NET USELID: ORSTP

INSTITUTE 0: 230

COMPETITION 0: 84.158S

PROJECT START DATE: 10/01/89

EBOULIELDEE: 09/30/92

PRIMARY GRANTEE:

Association for Retarded Citizens

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:

The purpose of the Family Transitions and Support System (Family TPSS)
Project is to design, implement, and evaluate a model strategy for the use of
informal support networks with the families of young adults with severe
disabilities making the transition from school to adult life. The project
focuses on the development of an independent, parent operated, planning and
support process to help parents identify and use informal strategies to
improve the transition opportunities and outcome for their children and for
themselves.

PROJECT FOCUS:
I. Implement Family TPSS process in four regions in Oregon.
2. Prepare and revise materials and strategies for parent leaders

and other families.
3 Provide training for parent leaders on the Family TPSS

process.

4. Establish and maintain networks of participating families for
information sharing, strategizing, and mutual support.

5. Conduct yearly statewide Partners in Policy forums.
6. Sponsor "Strategies Roundtables" of key parent advocacy and

training groups.

PROJECT PARTICIPANTS:

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 0

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0
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PROJECT EVALUATION PLAN:

evaluation Approach(es): Goal based, Case study

lype of Data/Information Bei

On Students/Clients: Inagiggf information, Demographic, Progress

in employment training programs, Degree of integration,

Employment outcomes, Residential outcomes, Student/Client

satisfaction with services/outcomes obtained, Satisfaction of

significant others with student/client progress or status

jnstrumentation:
Locally/Project Developed Instruments:

Transition Status and Satisfaction Form, Action Plans

Personnel Involved in Evaluation: Project coordinator, Staff evaluator

Type of Evaluation Reporting and Audience:

Audience: Consumers, USERS, Advisory board

EROM11.110.MIS:

Product Date Available

Brochure
10/31/89

Newsletter 10/31/89

Parent handbook 10/31/89

Training manual 10/31/89

Video tape 01/01/90

Journal articles Not Indicated

Strategies Manual 01/01/90
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COMPETMON PROFILE: CFDA 84.158R

SECONDARY AND TRANSITION SERVICES FOLLOW-UP

AND FOLLOW-ALONG PROJECTS

INITIAL COMPETITION 4/15/88

SECOND COMPETITION 3/10/89

PURPOSE OF COMPETITION

The purpose of this priority was to provide support to projects that: (1) improve track-

ing systems for youth who complete or leave secondary programs; and (2) revise curricu-

lum and/or program options based on continued analysis of outcome data.

The emphases were on a commitment to enhanre existing procedures for a follow-

up/follow-along system for fl completers and leavers, and to revise existing program
options to improve outcomes for youths with disabilities leaving secondary school. The
projects are to track students' initial and continuing employment status with the outcome

measurement performance standard being the preparation of youth to live and work in the

community. The second competition also stressed the collection of additional information

regarding the availability of needed public services and informal supports during the
follow-up/follow-along process.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education for the

Handicapped Act as amended by P.L. 99-457.

Luc ID_..IuEn_s_2Em3r

Institutions of higher education, State education agencies, local education agencies, and

other public and private nonprofit institutions or agencies (including the State job training

coordinating councils and service delivery area administrative entities established under

the Job Training Partnership Act).
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FUNDS AVAILABLE

Approximately $840,000 was expected to be available for up to seven projects in fiscal

year 1988. In fiscal year 1989, approximately $1,000,000 was made available to support up to

eight additional projects.

NUMBER OF GRANTS AWARDED

Seven grants were awarded under this competition in fiscal year 1988, with seven

additional grants in fiscal year 1989.

DURATION

Project support was available for up to four years under this competition in 1988, subject

to an annual review of progress and availability of funds. In 1989, however, projects were

funded for only three years with the same qualifications.
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SUMMARY OF 84.158R PROJECT PROFILES

GEOGRAPHIC AREA SERVEP

Of the 14 current projects, eight indicate serving a statewide area, two indicate serving a

city of more than 100,000 people, and two indicate serving a county. The remaining two

projects report serving a region of a state, and a region of the nation, respectively.

PRIMARY GRANTEE

Five universities and three state education agencies were awarded grants under this

competition. Two local education agencies, one university-affiliated program, one private

non-profit agency, and two state agencies were also awarded grants.

PROTECT PARTICIPANTS

The 14 current projects report 9,565 persons with disabilities receiving direct services.

These projects also were asked to estimate the total number of persons with disabilities who

will receive benefit from services such as training. The projects indicated that approxi-

mately 52,870 such persons will be impacted. Fifty-one percent (14,660) of the target popula-

tion for this competition are persons with learning disabilities. Twenty percent of the target

population have the handicapping conditions of moderate mental retardation (3,214) and

mild !rental retardation (2,497). Sixteen percent of the target population are dropouts

(2,856), and persons with emotional disorders (1,849). The remainder of the target popula-

tion consists of the handicapping conditions of behavior disorder (1,331), and severe mental

retardation (764).

AU projects indicate the provision of related service components. These projects report

training and service to 715 teachers, 212 agency personnel, 97 parents, 79 members of the

business community, 50 project personnel, and 30 students.

COOPERATING AGENCIES

All projects indicate involvement with cooperating agencies or organizations. Of these

projects, ten are cooperating vith state agencies, nine with public secondary schools, seven
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with local education agencies, six report cooperation with universities and parent organiza-

tions, and three with JIPA's and Associations for Retarded Citizens.

Location of 84.158R Projects
Geographic Distribution of Current 84.15811 Projects as of May 1990

(N 14)

oo
:to

1%111
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PROJECT TITLE:
A State of California Interagency
Transition Follow-Up/Follow-Along
Program Effectiveness Model

PROJECT DIRECTOR:
John Haynes

PROJECT COORDINATOR:
Cynthia McMath

CONTACT PERSON: John Haynes

MAILING ADDRESS:
Mendocino County Office of
EducAtion/SELPA
2240 East Side Road
Ukiah, CA 95482

TELEPHONE #: 707-463-4865

INSTITUTE_O: 221

COMPETITION #: 84.158R

PROJECT START DATE: 07/01/89
PROJECT END DATE: 06/30/92

PRIMARY GUNTEE:
Local Education Agency

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
This interagency, cooperative, follow-up/follow-along, program effectiveness
project will address the data collection, management, and service delivery
needs of the educators and agency service providers of transition services in
the state of California. Project activities include (1) a statewide
follow-up system for all youth with handicaps that leave school; (2)
utilizing follow-up data to demonstrate program effectiveness and need; (3)
providing for revision of existing program options in order to improve
student outcomes. The target population will be a representative sample of
special education school leavers in LEAts in the State of California. In
addition, a control sample of regular education school leavers will be
included in the study.

PROJECT FOCUS:
During fiscal year 1989 - 1990 project activities will focus on: (1)
Expanding the Interagency Advisory Board (IBA) that developed the Cooperative
Model to include a broader representation of state education and agency
provider personnel, including representatives of the LEA's selected for
study; (2) utilizing the IBA, identify LEA's to participate in the pilot
study; (3) identifying the target population; (4) initiating data collection;
(5) utilizing the IBA, review/revise pilot instrumentation, procedures,
techniques, as appropriate; (6) identifing Year 2 and 3 expanded
implementation sites and target populations.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 5000
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 2500

PROJECT UALUATION PLAN:
Evaluation Approachles): System analysis, Goal based, Decision making

impLatianArmitiajleavjggliggigl:
Qn Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Employers: Characteristics/demographics, Degree of collaboration

between project and employers, Amount of direct service to employer

Qn_Postsecondary Education: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities

parigongliniy_sthatiqn: Project director, Project coordinator,

Project staff, Advisory board, Thirdparty evaluator

I/121: Formal evaluation report, Executive summary, Grochure/Pamphlet,

Presentations
Audience: Consumers, OSERS, Transition Institute, Advisory board, State

agency, SDE, OVR, JTPA, DD Councils, Project Interagency Advisory

Board, Parent advocacy groups

EBNISIINNULS:

Eroduct Date,Available

Brochure 01/01/90

Parent handbook 09/01/90

Training manual 01/01/90

Project-developed instruments 01/01/90

Journal articles 01/01/90

Replication manual 09/01/90
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MOSIECLIIILE:
Improving Local Outcomes Through
Implementation of the Colorado
Student Tracking System

PROJECT DIRECTOR:
Donald St. Louis

PROJECT COORDINATOR:
Deborah Skovron

OBIELEERNN: Deborah Skovron

bajtjAMEM:
Rocky Mountain Resource and
Training Institute
3805 Marshall Street, Suite 202
Wheat Ridge, CO 80033

TELEPHONE 0: 303-420-2942

INSTITUII 0: 222

ONEEIII101: 84.158R

PROJECT START DATE: 10/01/89
PROJECT_END PATE: 09/30/91

PRIMARY GRANTEE:
State MH/DD Agency

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:

Develop a follow-up tracking system for special education youth at three
pilot sites to evaluate effective preparation for adult life, and establish a
system to interpret data for improving existing programs.

PRO4ECTIOCU$:
1) Evaluation committee will establish local data needs.
2) A survey will be developed and administered to local

sites for collecting follow-up data.

PROJECT PARTICIPANTS:

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 1000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 500

PROJECJ EVALUATION PLAN:
fvaluation Approachies): System analysis, Goal based, quality of Life

lyia_eljlataagsmaignating_011gagi:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background, Progress
in educational program, Prior work experience, Progress in

employment training programs, Postsecondary outcomes, Employment
outcomes, Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
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On Emolows: Characteristics/demographics, Degree of collaboration

between project and employers, Amount of direct service to

employer, Employer satisfaction with project activities

On Postsecondary Education:
Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers

Personnel Involved in Evaluation: Project director, Project coordinator,

Advisory board

Type of Evaluation Reporting and Audience:

Ing: Formal evaluation report, Executive summary

PROJECT PRODUCTS:

Product Date Available

Training manual Not Indicated

Replication manual Not Indicated
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PROJECT TITLE:
Design of a Secondary Transition
Follow-Up/Follow-Along Tracking System

PROJECT DIRECTOR:
John R. Quinn

PROJECT COORDINATOR:
Wendy Gates

CONTACT PERSON: John R. Quinn

MAILING ADDRESS:
Easter Seal Society of Conneticut
P.O. Box 100
Jones Street
Hebron, CT 06248

TELEPHONE #: 203-228-9438

INSTITUTE 0: 223

COMPETITION4: 84.I58R

PROJECT START DATE: 07/01/89
PROJECT END DATE: 06/30/92

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
This grant seeks to develop a follow-up tracking system using information
gathered from both current and post-school special education students in the
Bridgeport Public School System. We will obtain data on current students as
well as those who exited the school system one to five years ago. This
information will allow us to learn what these students are doing with their
lives, and enable us to develop a data base which we will use to advise and
counsel current students. Finally, with this information we hope to aid in
the development of more effective, successful transition services for special
education students system wide.

PROJECT FOCUS:
1. Develop a plan with advisory committee.
2. Develop management plan.
3. Develop survey instrument and implement it.
4. Integrate information.
5. Develop data bases.
6. Establish study group.
7. Establish retrospective group.
8. Gather data on study groups.

PROJECT PARTICIPAUIa:
Estimdted number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 1000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 100
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PENECIJSALIIAliffiLAN:
Evaluation Approach(es): System analysis, Goal based, Gecision making,

Professional review

/ I II
I

On Students/Clients: Demographic, Educational background, Assessment

results, Progress in educational program, Prior work experience,

Progress in employment training programs, Degree of integration,

Postsecondary outcomes, Employment outcomes, Residential

outcomes, Student/Client satisfaction with services/outcomes

obtained, Satisfaction of significant others with student/client

progress or status
On Employers: Project impact on employers

On Postsecondary Education: CharactfAstics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers

Instrumentatton:
kagAllyarldgalgitigned Instruments:

Follow-up Survey Instrument

Eersonnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Advisory board

Ing: Formal evaluation report,
Audience: Consumers, Transition
agency, DMR, DRS, State Advisory

n :

Executive summary, Brochure/Pamphlet
Institute, Advisory board, State
Committee

PROJECT PRODUCTS:

Product Date Available

Brochure 06/01/92

Parent handbook 06/01/92

Training manual 06/01/92

Project-developed instruments 06/01/92

Curricula 06/01/92

Journal articles 06/01/92

Replication manual 06/01/92
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PROJECT TITLE:
Secondary and Transition Services
Follow-Up/Follow-Along

PROJECT DIRECTOR:
Martha Brooks

DigalL.SMEMAnn
Kathy Klees

CONTACLEEM: Martha Brooks

MAILING ADDRESS:
Department of Public Instruction
Exceptional Children/Special Programs
P.O. 1402
Dover, DE 19903

TELEPHONE 0: 302-736-4667

SPECIAL NET USER ID: DE.SE

Aillnaj: 224

COMPETITION 0: 84.158R

PROJECT START DATE: 09/01/89
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
State Educational Agency

1/4

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to develop a comprehensive follow-along
tracking system for youth with disabilities in Delaware. This statewide
system begins by age fourteen with Transition Plan information; collects exit
information at the time students leave the school system; and continues to
track them for three years as they move into the adult community. The
management system covers all handicapping conditions and levels of severity.

PROJECT FOCUS:
1. Prepare a technical software development plan.
2. Collect exit information.
3. Develop and implement a computerized collection system that

will yield information on the status of special education
students after they leave school.

4. Conduct telephone surveys of 1988 and 1989 school leavers who
were special education students.

5. Clarify the special education dropout population.
6. Develop a plan to include information on this population in

the follow-along system.
7. Develop a position paper on model secondary programs for

special education students.
8. Draft standards for secondary school programs serving youth

with disabilities.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 4212
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Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 0

Handicaop ng Condition PO. Served Age Range

Autism
Behavioral Disorders
Deaf/blind
Hearing Impairment
Learning Disability
Mild Mental Retardation
Moderate Mental Retardatirli
Severe Mental Retardation
Visual Impairment
Physical Disability
Intensive Learning Students

48 14 - 21

664 14 - 21

7 14 - 21

78 14 - 21

2340 14 - 21

284 14 - 21

165 14 - 21

94 14 - 21

2 14 - 21

70 14 - 21

14 - 21

PROJECT EVALUATIQN PLAN:
Evaluation Approach(esl: System analysis, Goal based, Decision making

Type of Date/Information Beim' Collected:

On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,

Assessment results, Progress in educational program, Prinr work

experience, Progress in employment training programs, Degree of

integration, Postsecondary outcomes, Employment outcomes,

Residential outcomes, Student/Client satisfaction with

services/outcomes obtained, Satisfaction of significant others

with student/client progress or status

On Postsecondary Educe/ion: Characteristics/demographics, Provider

satisfaction with project activities

Involved Project director, Project coordinator,

Project staff, Advisory board

Type of Evaluation Rturting_imilkigpo:
Typg: Format evaluation report, Executive summary, Brochure/Pamphlet

AgAigno: Consumers, OSERS, Transition Institute, Advisory board, State

agency, Division of Vocational Rehabilitation, Mental

Retardation, Department of Public Instruction

PROJECT PRODUCJI:

Ergha Date AvkiLibig

Training manual Not Indicated



PROJECT TITLE:
Using a Tracking System to Impact
Instruction Programs for Handicapped
Youth

PROJECT DIRECTOR:
Elinor Elfner

PROJECT COORDINATOR:
Sara Pankaskie

CONTACT PERSON: Sara Pankaskie

MAILING ADDRESS:
Bureau of Education for
Exceptional Students
654 Florida Education Center
Tallahassee, FL 32399

TELEPHONE #: 904-488-1106

INSTITUTE 0: 203

COMPETITIONJ: 84.158R

PROJECT START DATE: 09/01/88
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
State Educational Agency

GEOGRAPHIC AREA SERVED:
A state

Num TRANSPORTATION: No

PROJECT PURPOSE:
The purpose of this project is to provide an interactive model
for systems change based on analysis of outcwe data. The primary
objectives are:
1. Tracking System-- to improve and expand the tracking system

for handicapped youth who complete or leave secondary programs.
2. Instructional Program Revision-- to revise curricular and program

options for handicapped students based on continued analysis of
outcome data.

PROJECT FOCUS:
I. Tracking system - Revise data collection forms and procedures

based on feedback from '89 interviews; collect and analyze school
experience and relate to outcomes; develop linkages between state
level data systems and between state and local entities; and
collect second round of follow-up data through interviews.

2. Curriculum revision - Identify barriers to full participation
in secondary education by handicapped students; establish an
on-going monitoring system for instructional options accessed by
handicapped students; develop action plans to remove
institutional and attitudinal barriers; and continue inservice
training on the change process.

BROJELEARIZIPAI5:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 2000
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Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 300

Handicapping Condition
Emotional Disorder
Hearing Impairment
Learning Disability
Mild Mental Retardation
Moderate Mental Retardation
Severe Mental Retardation
Profound Mental Retardation
Visual Impairment
Physical Disability

Professionals/pDrents receivino
activities:

Parents - 2

Business/industry 4

Project personnel - 10

PROJECT EVALUATION PLAN:
Evalqation Approach(es): Goal based, Decision making, Professional review

IveofDatagl:
Qn_Siudgatialigati: Type or extent of services rendered, Demographic,

Educational background, Prior work experience, Postsecondary

outcomes, Employment outcomes, Residential outcomes,

Student/Client satisfaction with services/outcomes obtained,

Satisfaction of significant others with student/client progress

or status, Postsecondary outcome, Autonomy

No. Served Age Range

30 12 - 17

6 12 - 17

ISO 12 - 17

40 12 - 17

25 12 - 17

6 12 - 17

4 12 - 17

5 12 - 17

10 12 - 17

services Itrainingl through proiect

Agency personnel 12

Teachers - 20

LEA administrators - 4

Instrumeatitign:
Commercially Availab4 Instruments Used by Proiects:

Locally/ProJect Developed Instruments:
Student and Parent Interview Forms, Evaluation of Interview

Forms, Student/Parent Contact Log, Log of Student Sample and

Replacement

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Advisory board

Tvpe of Evaluation Beportino and Audience:

loti: Formal evaluation report, Executive summary

Audience: Consumers, OSERS, Transition Institute, Advisory board, State

agency, LEA, LEA, school board

12130,_dLIIEffi.11_

Product
Training manual
Project-developed instruments
Journal articles
Replication manual
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Date Available
08/31/90
01/31/90
08/01/91
08/01/92
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PROJECT TITLE:
Improving Transitional Services
Through Longitudinal Outcome Data

PROJECT DIRECTOR:
Robert Stodden

INSTIME #: 206

OREIII101: 84.158R

PROJECT COORDINATOR: PROJECT STARJ DATE: 10/01/88
Ronald James PROJECT END DATE: 09/30/92

CONTACT PERSON: Ronald James

MAILING ADQUal:
Hawaii University Affiliated Program
University of Hawaii
1776 University Avenue, Wist 211
Honolulu, HI 96822

TELEPHONE #: 808-948-7878

PRIMARY GRANTEE:
University or Four-Year College

fiE12211.

A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to improve transition outcomes for youth with
disabilities through interagency use of longitudinal data to plan transition
service interventions. The stated goals of the project are:
1. Develop a theoretical model which specifies significant valiables

and data domains as well as predicted/assumed relationships
among individual, program, and outcome variables.

2. Implement the longitudinal tracking and data collection process.
3. Develop interagency processes for applying outcome data and

observed relationships among data domains in order to improve
transition services.

4. Validate the theoretical model.
5. Institutionalize, replicate, and disseminate project innovations.

PROJECT FOCUS:
1. Implementation of the longitudinal tracking process for

a sample of 1,000 special education students and school
leavers in four cohorts of 250 (class years 1989, 1990,
1991, 1992),

2. Development of an automated system for in-school tracking
and data collection and pilot testing of system.

3 Evaluation of validity and reliability of outcome criteria
and other measures.

4. Begin development of interagency processes for applying
results of project's planning of service improvements.

5. Validate the theoretical model using data from 1989-90.
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PRO4CT PARTICIPANTS:
Estimated number of youths anJ/or adults with handicapping conditions

impacted by direct services over entire funding period: 6300

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 1000

Handicapping Condition No. Served Age Range

Autism
Cerebral Palsy
Communicai.ion Disorders
Deaf/blind
Emotional Disorder
Health Impairment
Hearing Impairment
Learning Disability
Mild Mental Retardation
Moderate Mental Retardation
Severe Mental Retardation
Profound Mental Retardation
Multiple Handicap
Visual Impairment

Professionals/parents receiving seryices ',training) through prolect

activities:
Parents - 70 Agency personnel - 100

Business/industry - 25 Teachers - BO

Project personnel - 3

Undergraduate/graduate students - 30

PROJECT EVALUATIQN RIAN:
fvalyation Approach(es): Goal based

Type of D4ta/Informat1on Being Collected:

2nitggentialignji: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,

Assessment results, Progress in educational program, Prior work

experience, Degree of integration, Postsecondary outcomes,

Employment outcomes, Residential outcomes, Student/Client

satisfaction with services/outcomes obtained, Satisfaction of

significant others with student/client progress or status

Op. Employers: Characteristics/demographics, Degree of collaboration

between project and employers
On Postsecondary Education: Characteristics/demographics

4 15 - 21

36 15 - 21

12 15 - 21

4 15 - 21

144 15 - 21

16 15 - 21

40 15 - 21

456 15 - 21

128 15 - 21

68 15 - 21

44 15 - 21

28 15 - 21

12 15 - 21

8 15 - 21

Instrumentation:
LuillyargjgaktglopeLlnarlimgm:
Survey instruments on adjustment

Personnel Lnvolygd in Evaluation: Project director, Project ....00rdinator,

Advisory board, Third-party evaluator
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Type of Evaluation Reporting and Audience:
UM Formal evaluation report
Audience: OSERS, Transition Institute, Interagency Transition Committels

PROJECT PROOYCTS:

Product
Brochure
Training manual
Project-developed instruments
Journal articles
Replication manual
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PROJECT TITLE: INSTITUTE #: 225

Kansas Interagency Follow-Along System

for Improving Transition Services

PROJECT DIRECTOR: COMPETITION t: 84,158R

James Marshall

PROJECT COORDINATOR: PRO4ECT START DATE: 10/01/89

Bonnie D. Jones PROJECT END DATE: 09/30/92

L.OILEI2E8SE: Bonnie D. Jones

MAILING ADDRESS:
Kansas State Department of Education
120 East 10th Street
Topeka, KS 66612

TELEPHONE /: 913-296-2515 firMARLICALELif=:
A state

PRIMARY GRANTEE:
State Educational Agency

SPECIAL NET USER ID: Kansasse PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this three-year project is to improve the quality and

coordination of transition services in the state of Kansas. The project goals

are to 1) develop, implement, evaluate, and replicate a statewide interagency

follow-along system, and 2) develop systematic procedures for utilizing

follow-along outcomes to improve quality and coordination at local levels.

All special education students who exit from school in Kansas will benefit

from project goals.

PROJECT FOCUS:
1. Oevelopment of a conceptual model which describes data domains

and relationships among outcomes.
2. Development of an information retrieval system among three

state agencies.
3. Development of an interagency agreement.

PjlQaCLIARELLEN_IIT:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 10418

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 0

Handicapping Condition Mo. Served Age Range

Deaf/blind
Emotional Disorder
Health Impairment
Hearing Impairment
Learning Disability
Moderate Mental Retardation
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1667 14 - 21

62 14 - 21

120 14 21

5841 14 - 21

2295 14 - 21



Multiple Handicap 84 14 - 21
Speech Impairment 202 14 - 21
Visual Impairment 49 14 - 21
Orthopedically Impaired 14 - 21

Professionals/parents receiving services itraininol through prolect
activities:

Agency personnel - 50 Business/industry - 50
Teachers - 150 Sp. Ed. Administrators - 110

PROJECT EVALUATION PLAN:
fvaluation Aporoach(es): System analysis, Decision making, Professional review

Instrymentation:
Locallv/Proiect
Follow-up/Follow-along Questionnaire

Personnel Involved in Evaluation: Project director, Project coordinator,
Advisory board, Third-party evaluator, Staff evaluator

Evaluation and Audience:
Int: Formal evaluation report, Executive summary
Audieng: Consumers, OSERS, Transition Institute, Advisory board, State
agency, SEA - Kansas, Rehabilitation and Human Resources

PROJECT PRODUCTS:

ErMANLI
Training manual
Project-developed instruments
Journal articles
Replication manual
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Date Available
12/01/91
12/01/90
03/01/92
09/01/92



EMELanii: INSTITUTE #: 204

Transitional Services for Handicapped

Youth

PRIECISIRELIN:
Shelley Cohen

PROJECT COORDINATOR:
Harry Funk

MAILING ADDRESS:
Department of Research
Jefferson County Public Schools
4409 Preston Highway
Louisville, KY 40213

TELEPHONE #: 502-473-3036

COMPETITION #: 84.158R

ppoJECT START DATE: 10/01/88

PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:
Local Education Agency

GEOGRAPHIC AREA SERVED:
A county

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The general goal of this project is to survey former and current handicapped

students of the Jefferson County Public Schools across all exceptionalities.

The impact of this process will be to effect curriculum improvements at all

age/grade levels, and to enhance the likelihood of greater numbers of project

participants achieving employment and independent living following

graduation.

EMELEQUI:
1. Conduct survey of approximately 4,000 former and current

handicapped JCPS students.
2. Analyze and share results with appropriate JCPS staff and

community organizers/service providers.

3. Develop new curricula/programs/services based upon research

results.
4. Incorporate research findings and programmatic changes into

student assessments and the IEP process.

5. Share project results with the professional community through

appropriate media and/or forums.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 17340

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 4335

Handicapping Condition
Behavioral Disorders
Communication Disorders
Hearing Impairment
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142 12 - 27
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Learning Disability 4416 12 - 27
Mild Mental Retardation 1841 12 - 27
Moderate Mental Retardation 501 12 - 27
Severe Mental Retardation 560 12 - 27
Multiple Handicap 179 12 - 27
Visual Impairment 29 12 - 27
Dropouts 2686 12 - 27
Physical Disability 100 12 - 17

Professionals/parents receiving services (training) thrugh proiect
activities:

Agency personnel - 200 Project personnel 4

PROJECT EVALVATION PLAN:
Evaluation Approach(esl: Goal based, Decision making, Professional review

Ime_of_Data/Information_Beino_Collected:
Qn_ituget: Intake/referral information, Demographic,
Educational background, Progress in educational program, Prior
work experience, Degree of integration, Postsecondary outcomes,
Employment outcomes, Residential outcomes, Student/Client
satisfaction with services/outcomes obtained
On Postsecondarv Education: Characteristics/demographics

Instrumentatim
Locally/Project_Develooed Instruments:
Follow up/Follow-along interview Forms

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board

agg_pllsiWilujiggatimild_jogg_Aud:
IIRA: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Cabinet for Human Services, KY Dept. of Education,
Handicapped advocacy groups, VR1 State Employment Agency, School
districts, Colleges/Universities, JTPA, City/County government,
Colleges/Universities, JTPA, City/County government

PROJECT :

Product Date Available
Project-developed instruments 09/30/92
Journal articles 09/30/92
Replication manual 09/30/92
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PRQJECT TITLE:
Silcondary Transition
Follow-Along/Follow-Up System

PROJECT DIRECTOR:
Richard Weatherman/David Johnson

PROJECT COORDINATOR:
Mary F. Sinclair

=KLEMM Mary F. Sinclair

MAILING ADDRESS:
Institute on Community Integration
6 Pattee Hall
150 Pillsbury Dr., SE
Minneapolis, MN 55455

TELEPHONE #: 612-624-4335

r:4"1 - 71T Iv;

INSTjTVTE f: 209

COMPETITION #: 84.158R

PROJECT START DATE: 10/01/88
PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:
University Affiliated Program

A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The project seuks to design, demonstrate, and test a comprehensive
fellow-along/follow-up tracking system and to use information gained from the

implementation of the system to develop systematic improvements in the

provision of transition services and interagency planning district-wide. The

goals of the demonstration project are: 1) establish a follow-along/follow-up

system that reports on the post school outcomes of special education

graduates and on former students who failed to successfully complete their

programs; 2) use information gained from the system to recomend and make
programmatic improvements in all areas of assessment, curriculum, and program

planning for transition; 3) use standardized measures of student behavior to

produce a reliable and valid means of anticipating and reporting on the

post-school service needs of special education students; 4) design procedures

to effectively analyze factors that enhance or inhibit successful

transitions; 5) develop systematic interagency strategies in the improvement

of transition services; and 6) extensively evaluate, report, and disseminate

the results of this project.

PROJECT FOCUS:
I. Reassess selection of target schools.

2. Identify prospective subject sample.

3. Revise record review data collection instrument for database.

4. Finalize assessment tools to collect data for database II.

5. Identify subsample of 200 students to make up database II.

6. Complete and code data collection from retrospective study.

7. Enter and analyze retrospective data.
8. Attempt to conduct additional record review for retrospective

sample.

9. Establish regular meetings with Minneapolis Schools staff,

on-site manager, and project coordinator.
10. Continue to evaluate and disseminate project results,

99



PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 500

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 250

Handicapping Condition Nlo Served Age Range

Behavioral Disorders 30 14 - 25

Developmental Disability 30 14 - 25

Learning Disability 120 14 - 25

Mild Mental Retardation 105 14 - 25

Moderate Mental Retardation 100 14 - 25

Severe Mental Retardation 45 14 - 25

Profound Mental Retardation 5 14 - 25

Multiple Handicap 10 14 - 25

Dropouts 55 14 - 25

Professionals/parents receiving services (training) througti pro:lea

activities:
Teachers - 30

PROJECT EVALUATION PLAN:
figluglonjggrsichieg: System analysis, Goal based

Iype of Data/Information Being Collected:
On Students/Clients: Demographic, Educational background, Assessment

results, Progress in educational program, Prior work experience,

Degree of integration, Postsecondary outcomes, Employment

outcomes, Residential outcomes, Student/Client satisfaction with

services/outcomes obtained, Satisfaction of significant others

with student/client progress or status

gaintsecondaryjskition: Characteristics/demographics

Instrumentation:

ComMALCiAllaiLlida_UW130211111ALU_ErSieSIA:
ICAP, SIB
Locallv/Prolect Developed Instruments:
Follow-Up Survey, Record Review Form

Personnellgvolied in Evaluation: Project director, Project coordinator,

Project staff

TYpe of Evaluation Reporting and Audience:
Type: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, USERS, Transition Institute, Advisory board, State

agency

PROJECT PRODUCTS:

Product pate Available

Project-developed instruments 09/30/90

Replication manual 09/30/92
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EMEMIIILE:
Following the Lives of Young Adults
with Disabilities in New Hampshire

ENALIAIBELTA:
Jan Nisbet

INSTITUTE 0: 206

;OMPETITION 0: 84.158R

PROJECT COORDINATOR: PROJECT START DATE: 09/01/88

Stephen Lichtenstein EBNILIANDLQUE: 08/31/92

aNJACLUBSDN: Stephen Lichtenstein

maillaummaa:
4 Hood House
University of New Hampshire
Durham, NH 03804

PRIMARYIRANTEE:
University or Four-Year College

TELEPHONE 0: 603-862-4190 cafiffiEHILARELERVIS:
A state

EUBLIC TRANSPORTATIQN: No

PROJECT PURPOSE:
The overall goal of this research study is to improve th9 tvecking

system for young adults with disabilities who complete or leave

high school special education programs.
Research component:
Appronately 400 young adults will be surveyed and interviewed over

a four year period of time. The research will be conducted using

both quantitative and qualitative methods. Research content will

focus on opportunities for employment and/or postsecondary

education and training, participation in leisure/recreation

activities, level of independence, utilization of community

services, and integration factors.
Intervention Phase:
During the second, third, and fourth years of the project,

technical assistance will be provided to four school

administrative units.

PROJECT FOCUS:
1, Continue with post-school follow-up data on student sample.

2. Gain consent forms from parents and students of the class of

1990-91.
3. Begin process of compiling first year data.

4. Begin data collection on intervention sites.

5. Share findings with local high schools participating in study.

EFOJECT _PARTICl/AU:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 300
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Estimated number of youths and/or adults with handicapping conditions
receiving direct sr vices over entire funding period: 0

No. Served Age Range
Communication Disorders 4 18 - 22
Deaf/blind 2 18 - 22

-7.101
00.1011111,,

Emotional Disorder 8 18 - 22
Health Impairment 5 18 . 22
Hearing Impairment 2 18 - 22
Learning Disability 57 18 - 22
Mild Mental Retardation 5 18 - 22
Moderate Mental Retardation 18 - 22
Severe Mental Retardation 5 18 - 22
Multiple Handicap 6 18 - 22
Speech Tmpairment 2 18 - 22
Visual lmpairment 1 - 22
Dropouts 15 18 - 22
Physical Disability 1 18 - 22

PROJECT EVALUATION PLAN:
fvaluation ApproachteEl: Goal based

lag_g_f_PAVIDIgrmatimighg...0.11gaid:
On Students/Clients: Type or extent of services rendered, Demographic,
Educational background, Progress in educational program, Prior
work experience, Progress in employment training programs,
Degree of integration, Postsecondary outcomes, Employment
outcomes, Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Emplovers: Characteristics/demographics, Amount of direct service to
employer
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers

Instrumentation:

Locilly/PxgateglAgaloatjatru_u
Follow-Up Instrumentation

Personnel Involved in Evaluation: Project director, Project coordinator,
Advisory board

Type of Evaluation Reporting and Audience:
Type: Formal evaluation report, Executive summary
Audience: OSERS, Advisory board

Men :

PROJECT PRODUCTS:

Product
Brochure
Newsletter
Project-developed instruments
Journal articles
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Date Available
01/30/90
04/01/90
12/31/89
01/31/91
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PROJECT TITLE:
--Using A Follow-Along System to
Influence Statewide Systems Change

EBDOTT DIRECTOR:
Mihael Benz

PROJECT COORDINATOR:
Susan Simmons

CONTACT PERSON: Michael Benz

MAILING ADDRESS:
Secondary Special Education
175 Education
University of Oregon
Eugene, OR 97403

TELEPHONLI: 503-686-3585

eall

irf-T-rimrmnintw....uNir

INSTJTUTE 4: 226

COMPETITION 4: 84.158R

MALLEABLRAIE: 09/01/89
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHN AREA SELVED:
A region of the nation

POBLIC_TRANSPORTATION: Yes

PROJfCT PURPOSE:
The overall purposes of this project are to develop and validate a
comprehensive follow-along strategy, and develop and evaluate a management
system that will allow this follow-along information to be used at both state
and local levels to improve secondary special programs and transition
services. This project will be implemented statewide in Nevada, in close
collaboration with the Nevada State Department of Education and local
"transition teams" in each of Nevada's seventeen county school districts. The
sample (n 300) of school leavers with disabilities will include both school
completers and dropouts. All disability groups will be included in this
sample. A comparison group (n 300) of school leavers without disabilities
will also be included in the project to provide a framework for interpreting
the findings for the students with disabilities. The follow-along and
intervention data obtained in Nevada will be combined with a comparable data
set currently being obtained in Oregon, allowing the identification of
generalizable principles for the collection and use of follow-along
information to improve transition services and outcomes.

PROJECT FOCUS:
I. Finalize all data collection instruments and procedures.
2. Identify and select all students and their parents who will

serve as participants in the research and comparison samples.
3. Hire and train project staff to serve as interviewers.
4. Collect, analyze, and interpret the first round of data.
5. Develop field-test version of the management information

system.

PROJECT PARTICIPANI1:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 300
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Estimated number of youtht and/or Adults with handicapping conditions
receiving direct services over entire funding period: 0

activities:
Project personnel - 30

PROJECT fVALUATION PLAN:
Evaluation approach(es): System analysis, Goal based, Goal free, Decision

making

Transition Team Leaders - 17

hps.. Audi n laionitianieina_Calggied:
On Students/Clients: Type or extent of services rendered, Demographic,
Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Residential
outcomes, Student/Client satisfaction with services/outcomes
obtained, Satisfaction of significant others with student/client
progress or status, Social/Interpersonal outcomes

Intrymentsnien:

kegallyargieclictejegegllnarsmenia:
School Achievement and Outcomes Scale, Student/Parent In-School
an4 At-of-School Interviews, High School Teacher Questionnaire

_erilunellPinalyegLia.fyilatien: Project director, Project coordinator,
Project starf

Type of Evaluation Reporting and Audjege:
Ing: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, State agency, Department of Education,
State Interagency Transition Council, County school districts

CT P :

Product Data 1..i.sti1 ikla
Training manual 08/31/90
Project-developed instruments 08/31/90
Journal articles 08/31/91
Computerized Management System 08/31/92
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PROJECT TITLE:
Post-School Indicators for Program
Improvement Project

PROJECT DIRECTOR:
Susan Brody Hasazi

PROJECT COORDINATOR:
Lia Cravedi-Cheng

CONTACT PERSON: Susan Brody Hasazi

MAILING ADDRESS:
Department of Special Education
405A Waterman Building
University of Vermont
Burlington, VT 05405

TELEPHONE I: 802-656-2936

riralf Inn

INSTITQTE #: 207

CQMPETITION #: 84.158R

PROJECT START DATE: 10/01/88

PROJECT END DAJE: 09/30/92

EBIMMIABANILL:
University or Four-Year College

GEOGRAPHIC AREA WM:
A state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
The purpose of the Vermont Post-School Indicators for Program Improvement

Project is to (1) develop, implement, evaluate, replicate, and disseminate a

state wide follow-up/follow-along system for monitoring the post-school

employment, education, living arrangement, friendships, and decision-making

of former special education students; and (2) develop a state-supported

technical assistance system to assist school districts in utilizing

follow-up/follow-along data for the purposes of program improvement. The

follow-up data will be used to target specific program modifications which

are aimed at increasing employment levels, post secondary education

opportunities, friendships and decision-making skills. Technical assistance

will be provided by project personnel and Department of Education staff. Once

fully refined, the proposed follow-up/follow-along system will be

incorporated into the state's comprehensive evaluation system which ensures

the continuation of this follow-up effort beyond the four-year grant period.

PROJECT FOCU:
Approximately 25 new school districts will be added to the project. A

training/retraining will occur to provide project participants with

information regarding data collection. Technical assistance will be provided

as they collect data on students having exited school between September 1988

and August 1989. Schools which participated in the first year of the project

will be provided not only with the technical assistance described above, but

also with technical assistance in the form of regional and/or local workshops

and inservices and/or on site, school-specific support targeting those

aspects of their secondary school programs which they have identified as

important.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 2000
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0

AEU Atilt:
Parents - 25
Teachers - 200

Agency personnel - 50

PMELEALUE_ITANIUN:
athatignAggriachasi: System analysis, Goal based

lyjaidid Igankulthajjelusgagaol :
On Stuclents/Clients.: Type or extent of services rendered, Demographic,
Progress in educational program, Prior work experience, Degree
of integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained

butrumentotion:
LocallY/PrOect Developed Instrumenti:
Post-High School Questionnaire

Le_saimilusjadallyalatjaglrr: Project director, Project coordinator,
Project staff

Type of EvaltatigUlepernng_insUggaersig:

Ine: Formal evaluation report
Agdience: Consumers, OSERS, Transition Institute, State agency, VR,
Education, Mental Health Job Service

MACT PRODUCTS:

Product Date Anilable
Training manual 01/31/89
Project-developed instruments 05/31/89
Journal articles Not Indicated
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MUT TITLE:
Polymorphic Tracking and Intervention

Model for At-Risk Students

PROACT DIRECTOR:
Phyllis Levine

EBOAMMEDINAIM: PROJECT START DATE: 09/01/88

Angela Hill PRO4ECT END DATE: 08/30/92

ONIA0.2050: Phyllis Levine

NAIIIKLADDEM:
PRIMARY GRANTEE:

University or Four-Year College

INSTITUTE 0: 208

COMPETmot; : 84.158R

4IIR

Experimental Education Unit WJ-10
University of Washinvton

Seattle, WA 98195

=EMU: 206-543-3170 GEOGRAPHICAREA SERVED:
A county

Num TRANSPORTATION: Yes

PROJECT PURPOSE:
The Polymorphic Project is directed towards helping young people with

disabilities achieve better postsecondary outcomes. Our purpose is to help

reduce the number of special education dropouts, and to provide secondary

programs that build skills relevant to transition to adult life. The project

has two major goals: 1) to develop and implement a follow-along system

capable of flagging at-risk students easily enough to prevent them from

dropping out; and 2) to test intervention programs within three school

districts participating in the project. The population we are serving is

special education students, grades 8 - 12.

PROJECT FOCUS:
1. Implement strategies in two school districts: a) case

management, b) mentors, c) in-schools support groups,

and d) prosocial out-of-school activities.

2. Continue data collection: telephone interview with new

students, 8th graders, dropouts, and 198S graduates, as

well as 2nd round interviews with 1988 graduates and 1988-89

dropouts.
3. Record reviews on new students and 8th graders; continue

collection of attendence and credit data.

4. Provide monthly school data reports.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 1700

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 130

107

1 r



* t

Oandicipoina Condition
Behavioral Disorders
Deaf/blind
Health Impairment
Hearing Impairment
Learning Disability
Mild Mental Retardation
Moderate Mental Retardation
Severe Mental Retardation
Multiple Handicap
Visual Impairment
Dropouts
Physical Disability

EnfgAlignal t ec i
activities:

Project personnel - 3

gle

No. Served Age Ranoe
150 13 - 21

5 13 - 21
30 13 - 21
15 13 - 21

1250 13 - 21
130 13 - 21
55 13 - 21
10 13 - 21
40 13 - 21
5 13 - 21

100 13 - 21
10 13 - 21

PROJECT EVALUATION PLAN:

EalgglignAggrogbjeaq: Goal based, Goal free

Type of Data/Information Being Collectpd:
Qn_itmgentsallenti: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status

Instrumentation:

Locally/Project Developed InstrumeRts:
Telephone Interviews - 4 Versions, Case Manager Contact Log,
Record Review Forms

.egyaunej_inyolved in Evaluation: Project director, Project coordinator,
Project staff, R.I.

Reydriing and Audiengt:
Type: Formal evaluation report, Executive summary, Data packet
AAdigno: Consumers, OSERS, Transition Institute, School districts

PROJECT PROOUCTS:

Product Date Available
Project-developed instruments 12/01/88
Journal articles 12/01/90
Replication manual 12/01/91
Data packets (biannual) Not Indicated
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Secondary Education and Transition
Services Follow-Up/Follow-Along

PROJEU DIRECTOR:
Alan Schultz

PROJECT COORDINATOR:
Marcia Price

CONTACT PERSON: Alan Schultz

MAILING ADDRESS:
Vocational Rehabilitation
1106 Herschler Building
Cheyenne, WY 82002

TELEPHONE 0: 307-777-6836

21111IMILIL: 227

mayITIoN 0: 84.158R

PROJECT STAMM: 09/01/89
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
State Vocational Rehabilitiation
ation Agency

GEOGRAPHIC AREA SfRVED:
A region within a state

PUOLIC TRANSPORTATION: No

PROJECT PURpOIE:
The purpose of this project is: (1) to establish project sites and

demonstrate a sophisticated data base follow-along system; (2) to gather and

use longitudinal feedback on outcomes and process to recommend revisions in

existing program options; and (3) to implement the follow-along and feedback

systems statewide for continued use.

PROJECT FOCUS:
1. Hire project coordinator.
2. Obtain approval for Advisory Council.
3. Develop Advisory Council membership.
4. Plan strategies and timelines.
5. Promote development and training of local steering committees.

6. Select local project sites.
7. Evaluate outcomes.
8. Recruit second-year projects.

PRQXT P8RTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 500

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 350

PROJEcI EVALUATION PLAN:
Evaluation Approachies : Case study



Type of Data/Information Being Collected:
On Students/Clientl: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status, Employment failure
reasons
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On PostsecondarY Education: Characteristics/demographics, Degree of
collaboration between project and providers, Provider
satisfaction with project activities, Project impact on providers

Personnel Involved in Eyajuation: Project director, Project coordinator,
Project staff, Third-party evaluator

Type of Evaluation Reporting and Audience:
Type: Formal evaluation report
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Department of Education, Advisory council members

PROJECT PRODUCT$:

EEO=
Parent handbook
Student handbook
Trainiq manual
Journal articles
Replication manual
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COMPETITION PROFILE: CFDA 84.158N

TRAINING AND EMPLOYMENT MODELS FOR YOUTH WITH HANDICAPS

INITIAL COMPETITION 2/12/88

SECOND COMPETITION 3/31/89

PURPOSE OF COMPETITION

The purposes of this priority were to develop, demonstrate, and disseminate models for

preparation and plat.esnent of youth with severe disabilities in competitive or supported

work prior to leaving school, including the introduction of these youth to adult service

agency support networks. The intended outcome was the placement of youth with severe

disabilities in competitive or supported employment.

Emphases included (I) partnerships with employers and measurement of employer

satisfaction, (2) program evaluation to include outcome measures such as initial employ-

ment status, (3) working relationships between educational agencies and supported work

efforts at the state or local level, and (4) working partnerships with families which demon-

strate a commitment to maximizing independence.

In the second competition the purpose, emphases, and outcomes remained essentially

the same as those proposed in the original competition. However, the term "severe" was

removed as a descriptor of the target population and was replaced with the more general

term, "youth with handicaps."

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by Pl. 99-457.

ELIGIBLE RECIPIENTS

Institutions of higher education, State educational agencies, local education agencies,

and other public and private nonprofit institutions or agencies (including the State job
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training coordinating councils and service delivery area administrative entities established

under the Job Training Partnership Act).

FUNDS AVAILABLE

Approximately $1,000,000 was expected to be available for up to ten projects in fiscal year

1988, whereas approximately $1,010,000 was available in fiscal year 1989 for the same

number of projects.

NUMBER OF GRANTS AWARDED

Ten grants were awarded in the initial competition, while nine grants were awarded in

the second competition.

LUR A TION

Project support was available for up to three years in both the 1988 and 1989 competi-

tions subject to an annual review of progress and availability of funds.
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SUMMARY OF 84.158N PROJECT PROFILES

GEOGRAPHIC AREA SERVED

Of the current 19 projects, six indicate serving a region of a state, five indicate serving a

city of more than 100,000 people, and four report serving a county. The remaining four

projects report serving two cities of 50,000 to 100,000 people, and two indicate serving a

statewide area.

PRIMARY GRANTEE

Five universities, four public secondary schools, and three private nonprofit organiza-

tions were awarded grants under this competition. Two local education agencies, one

university affiliated program, one Association for Retarded Citizens, one parent organiza-

tion, and two state education agencies also were awarded grants under this competition.

PROIECT PARTICIPANTS

The current 19 projects report 2,167 persons with disabilities receiving direct services.

These projects also were asked to estimate the total number of persons with disabilities who

will benefit from services such as training. The projects indicate that approximately 2,876

such persons will be impacted. Forty-six percent (731) of the target population for this

competition have the handicapping conditions of moderate mental retardation (320), severe

mental retardation (194), and multiple handicaps (212). Thirty-seven percent of the target

population are persons with learning disabilities (163), behavior disorders (146) and devel-

opmental dipibilities (133). The remainder of the target population are persons with mild

mental retardation (81), profound mental retardation (77), emotional disorders (56), visual

impairment (46), and cerebral palsy (40).

All projects indicate the provision of related service components. These projects report

training and service to 650 parents, 543 teachers, 436 agency personnel, 428 members of the

business community, 65 project personnel, 82 students, 45 peer tutors, and 11 postsecondary

faculty.
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COOPERATING AGENCIES

AU projects indicate involvement with cooperating agencies or organizations. Of these

projects, 17 are cooperating with state agencies, 12 are cooperating with public secondary

schools and local education agencies, and nine report cooperation with parent organiza-

tions. Six projects indicate cooperation with university affiliated programs and city or

county governments, se with private non-profit organizations, and eight with

Associations for Retarded Citizens.
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Location of 84.188N Projects
Geographic Distribution of Current 84.158N Projects as of May 1990

(N si 19)
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INSTITUTE #: 193
Project T-QUAL

PROJECT DIRECTOR: COMPETITION #: 84.158N
Betsy Bounds

PROJECT COORDINATOR: PROJECT_START DATE: 09/01/88
Daniel Perino PROJECT END DATE: 08/31/91

CONTACT PERSON: Daniel Perino

MAILING ADDRESS: PRIMARY GRANTEE:
Public Secondary School

Kellond Elementary School
6606 E. Lehigh Dr.
Tucson, Az 85710

MagfiLA: 602-798-2662 GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC_TRANSPORTATEM: YesSee case study on p. 51

PROJECT PURPOSE:
To develop, demonstrate and disseminate a comprehensive school and
community-based vocational training model that will prepare and place
students with ssvere handicaps into supported work prior to leaving school. A
three-phase project design will be used to successfully implement the
project.

ENJECI_EM:
1. Conduct vocational assessments.
2. Conduct ecobehavioral analysis.
3. Conduct discrepancy analysis.
4. Conduct quality life assessment.
5. Conduct training.
6. Determine type or support materials needed.
7. Conduct job task analysis.
8. Identify special education dropouts.
9. Contact dropouts to determine reasons for leaving school.
10. Match students to appropriate work environments.
11. Determine effectiveness of marketing strategies,

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 50

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 75

Handicapping Condition ag,:grall Age Range
Autism 7 16 - 22
Chronic Mental Illness 6 16 - 22
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Profound Mental Retardation 28 16 - 22

Multiple Handicap 9 16 - 22

Professionals/oarents receiving_sgrtr

Parents - 25 Agency personnel - 25

Business/industry - 50 Teachers - 25

PEUELLYALLAIIPLELAN:

Type of Data/Information Being Collected:
On Students/Clients: Type or extent of services rendered, Demographic,

Assessment results, Progress in educational program, Prior work

experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of

significant others with student/client progress or status

On Employers: Degree of collaboration between project and employers,

Amount of direct service to employer, Employer satisfaction with

project activities, Project impact on employers

On Postsecondary Education: Characteristics/demographics, Degree of

collaboration between project and providers

Commercially Available Instruments 1/sed bv Proiects:
McCarron-Dial, SSSQ, Quality of Life Questionnairo, Ecological

Inventory, Goodness of Fit
kogillyarojeagoeLkitsignanti :
Employer Satisfaction/Student Work Performance, Parent Needs

Assessment, Employer Attitude Survey, Family
Questionnaire/Follow-up Data, Job Coach Tracking, Student

Tracking Form

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Third-party evaluator

IMALEvaluation Reporting and_Audienct:
Inc Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: r:onsumers, OSERS, Transition Institute, Advisory board, State

agency, Vk/50, Postsecondary vocational agencies

PROJECT PRODuC,5,

Product Date Avajlable

Brochure 01/01/89

Parent handbook 01/01/90

Student handbook 01/01/90

Training manual 06/01/89

Project-developed instruments Not Indicated

Video tape 06/01/90

Replication manual 08/01/91
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Grossmont Union High School District
Employment Development Project

fiQJEC_T DIRECTOR:
Robert B. Daily

PROJECT COORDINATOR:
Glen Maxion

CONTACT PERSON: Glen Maxion

MAILING ADDRESS:
Grossmont Union High School District
Special Education Career Center
230 Jamacha Road
El Cajon, CA 92019

TELEPHONE 0: 619-442-0693

See case study on p. 49

INSTITUTE 0: 231

COMPETITION_0: 84.158N

PROJECT START DATE: 10/01/89
PROJECT gND DATE: 09/30/92

MINABLIBANIEE:
Public Secondary School

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPQRTATIQN: Yes

PROJECT PURPOSE:

Approximately 25 individuals will grduate from Grossmont's severely
handicapped program each of the three years of the project. The specific
intent of the project is to ensure that at least 50% of each year's graduates
will transition directly to paid employment in the community by establishing
supported employment prior to the individuals' exiting school. Essential
ingredients in the project proposal include increasing the number of
California State Department of Developmental Services (DDS) funded adult
programs in San Diego offering integrated service options, improving
parent/consumer satisfaction with integrated adult living and working, and
increasing employment opportunities for people with severe disabilities by
tapping a largely untapped employment resource, public jobs.

PROJECT FOCUS:
1. Development of a self-advocacy curriculum guide.
2. Development of a leisure/recreation handbook and planning

guide.

3. Establishment of at least 13 students in private or public
sector employment.

4. Inservice adult service providers.
5. Establishment of a business advisory board.
6. Establishment of a parent support group.
7. Development/identification of project data forms, surveys, and

questionnaires.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 260
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Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 99

AiMisiming_Onditian No, Served Age Range

Autism 2 20 22

Mild Mental Retardation 18 19 22

Moderate Mental Retardation 35 20 - 22

Severe Mental Retardation 9 20 - 22

Profound Mental Retardation 13 20 - 22

Multiple Handicap 23 20 22

PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based

Type of Data/Information Being Collected:
Qn_alltegisalientl: Type or extent of services rendered, Demographic,

Assessment results, Progress in educational program, Prior work

experience, Progress in employment training programs, Degree of

integration, Postsecondary outcomes, Employment outcomes,

Student/Client satisfaction with services/outcomes obtained,

Satisfaction of significant others with student/client progress

or status
On Employers: Characteristics/demographics, Degree of collaboration

between project and employers, Amount of direct service to

employer, Employer satisfaction with project activities, Project

impact on employers
an Potsecondary Education: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers, Provider satisfaction with project

activities, Project impact on providers

inlirumentation:
Commercially,Avagable Instruments Used by ProJects:

Binet (LM), WISC-R, Baylgy Scales, CELF (HIGH), EASIC,

BRACKEN, SPELT, PPVT, TACL, Vineland, COPS, PIES, WRAT, CAT
I I I

Skills Inventory, Vocational Rating Scale, Employer Satisfaction

Rating Scale, Parent Interview - IEP/ITP, Parent Survey, Process

Evaluation

LexisnfigilLwAy_esiAllyilunani; Project director, Project coordinator,

Project staff

line of Evaluation Reporting and Audience:

Rat: Formal evaluation report, Executive summary

Audience: Consumers, OSERS, Transition Institute, Advisory board, State

agency, California Department of Rehabilitation, Area Board, SD

Regional Center, San Diego State University, University of

Illinois, Transition Institute
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PROJECT PRODUCTS:

Product
Newsletter
Parent handbook
Student handbook
Training manual
Projgct-developed instruments
Curricula
Replication manual
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Date Available
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated



PROJECT TITLE:
Productive Youth in the Community

PROJECT DIRECTOR:
Joe Hendrickson

EROJECT COORDINATOR:
Steven Miller

CONTACT PERSON: Joe Hendrickson

MAILING ADDRESS:
Poudre School District
Office of Special Education
2407 Laporte Ave.
Fort Collins, CO 80521

TELEPHONE #: 303-490-3213

INSTITUTE #: 232

COMPETITION #: 84.158N

PROJECT START DATE: 08/01/89
PRQJECT END DATE: 07/31/92

PRIMARY GRANTEE:
Local Education Agency

KORAEHILAREL.SER/E12:
A city of 50,000 to 100,000 people

EMIC TRANSPORTATION: Yes

PROJECT_PURPOSE:
To place and support 20 students with emotional and behavioral disabilities
in paid community jobs prior to their exit from public school. For each
student, connections will be made with appropriate adult and social service
agencies to assure continued postsecondary employment.

PROJECT FOCUS:
1. Form and convene Advisory Council and adopt project

mission statemRnt.
2. Write and develop career skills curriculum and implement

it at the junior and senior high levels.
3. Finalize eligibility criteria for admission of students

into the supported employment program.
4. Secure employment with needed supports for 75 students.
5. Work with parents to involve them in the project.
6. Collect demographic and baseline data on all project

participants.
7. Initiate formative evaluation activities.

pROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 75

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 720

Handicapping Condition
Behavioral Disorders
Emotional Disorder
Learning Disability
Mild Mental Retardation
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35 13 - 21

35 13 - 21

6 13 - 21
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PrgfessionalsLoarents receiving servicesAtraining) throuah pro:lea
activities:

Parents - 35
Business/industry - 90
Project personnel - 10

Undergraduate/graduate students - 20

Agency personnel - 25
Teachers - 10

Postsecondary faculty 4

PROJECT EVALUATION PLAN:
Evaluatiqp Approach(es): System analysis, Goal based, Case study

IYI0 of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On PosOecopdary Education: Characteristics/demographics, Degree af
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

ilersonne Involyglin Evaluation: Project director, Project coordinator,
Project staff

Type of Eyaluation Reporting and Audience:
Img: Formal evaluation report, Executive summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Colorado Rehabilitation Services, Colorado Department of
Education, Local school board

PROJECT PRODUCTS:

Product
Brochure
Parent handbook
Student handbook
Training manual
Project-developed instruments
Slide presentation
Curricula
Journal articles
Replication manual
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Patg Available
01/01/90
01/01/90
01/01/90
01/01/92
01/01/91
01/01/90
01/01/90
01/01/92
01/01/92
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PROJECT_IITLE: INSTITUTE 0: 197

Project SETS: Supported Employment and
Transition Services

PROJECT DIRECTOR:
Paul Alberto

PROJECT COORDINATOR:
Nancy Elliott

aktALLELESQN: Nancy Elliott

=MA= :
Dept. of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303

TELEPHONf 0: 404-651-2310

COMPETITION #: 84.158N

PPOJEU $TART DATE: 10/01/88
PROJECT END DATE: 09/30/91

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

BBLIC TRANSPORTATION: No

PROJECT PURPOSE:
Project SETS is a process to facilitate the transition into supported

employment for students with severe disabilities. Project SETS works with
three metro Atlanta counties to develop this process within each county.

Local and state rehabilitation services, mental retardation services, and

education agencies are cooperating to develop the transition process and

supported employment training program.

PROJECT FOCUS:
1. Develop interagency transition planning groups in three

counties.
2. Conduct inservice training to LEA teachers and

paraprofessionals in two counties.
3. Conduct inservice training for MR service center job coaches

in two counties.
4. Organize a state advisory board for transition process,

PROJECT PARTICIPANTS:
Estimated number of youths and/or adulLs with handicapping conditions

impacted by direct services over entire funding period: 120

Estimated number of youths and/or adOts with handicapping conditions

receiving direct services over entire funding period: 60

Handicapping Condition
Deaf/blind
Moderate Mental Retardation
Severe Mental Retardation
Profound Met,;.al Retardation
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2 16 - 25

115 16 - 25

45 16 - 25

5 16 - 25



activities:
Agency personnel - 30
Paraprofessionals - 25

PROJECT EVALUATION PLAN:
Evaluation ApproachteA: System analysis, Goal based, Goal free, Decision

making

ivoe of Data/Information Betn Col gd:
On Students/Clients: Type or extent of services rendered, Demographic,
Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Degree of integration, Employment
outcomes
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers

Qn Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Project impact on providers

Instrumentation:
Commercially Available Instruments Used by Projects:
VACG

Teachers - 25

Personnel Involved in Evaluition: Project director, Project coordinator,
Project staff, Advisory board, Third-party evaluator

Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency

PROJECT PRODUCTS:

product
pate Ayailable

Parent handbook
06/01/90

Training manual
08/30/90

Project-developed instruments 08/30/90
Slide presentation 08/30/90
Curricula Not Indicated
Journal articles Not Indicated
Replication manual 09/30/91
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PROJECT TITLE: INSTITUTE #: 233
Go Directly To Work! A Community Model
for Youth with Severe Disabilities

WJECT DIRECTOR: COMPETITION #: 84.158N
Barbara Wilcox

PROJECT COORDINATOR:
Jim Panzer

CQNTACT PER5QN: Jim Panzer

MAILING ADDRESS:
Institute for the Study of DO
Indiana University
2853 E. 10th St.
Bloomington, IN 47405

TELEPHONE #: 812-855-6508

PROJECT START DATE: 10/01/89
PROJECT END DATE: U9/30/92

ERMARIABANIEL:
University Affiliated Program

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
Over the course of three years, the project will work with two LEA's and
their constituent communities. As a result, three cohorts of graduates with
severe disabilties should go directly into supported employment, and

communities should have available a validated model for coordinating their
resources to support the goal of employment for all special education school

leavers.

PROJECT FOCUS:
1. Technical assistance in developing community-based work

experiences for 53 students.
2. Regional conferences disseminating information related to

transition to include teachers, parents, VR counselors, and
adult service providers.

3. Finalize evaluation instruments.
4. Initiate Community Planning Councils in two communities.

PROJECT fARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 450

Estimated number of youths and/or adults with handicappino conditions
receiving direct services over entire funding period: F3

Handicapping Condition No. Served Age Range
Developmental Disability 53 14 - 21

Multiple Handicap 10 15 - 21
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Professionals/oarents_receiving services (trainiRg) through proiect
activities:

Parents - 42 Agency personnel - 29
Business/industry 21 Peer tutors - 27
Teachers - 11 Project personnel - 4
Postsecondary faculty - 1

Uadergraduate/graduate students - 20

PROJECT EVALUATION PLAN:
whillauggraighigg: System analysis, Goal based

Type of Dati/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Employment outcomes, Student/Client satisfaction
with services/outcomes obtained, Satisfaction of significant
others with student/client progress or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers

Intanntation
Locally/ProJect Developed Instruments:
High School Implementation Checklist, Employer Satisfaction,
Employment Training Site Profile, Employer Profile, Co-worker
Satisfaction, Parent Satisfaction, Student Satisfaction,
Graduate Follow-up, Employment Training Summary, Work History,
Senior Status, Job Inventory Work Sheet, Job Site Data Sheet,
Employer Contact Form

Personnel InvolvedAn Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Staff evaluator

Type of Eyalyation Reporting and Audience:
IY22: Formal evaluation reoort
Audience: Consumers, OSERS, Advisory board, State agency, DMH, VR, OSE

PROJECT PRODUCTS:

aroduct Date Available
Brochure 06/01/90
Parent handbook 01/01/90
Training manual 03/01/90
Project-developed instruments Not Indicated
Slide presentation 06/01/90
Journal articles Not Indicated
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PROJECTTITLE:
Putting Disabled Youth to Work: A
Business-Education Partnership

PROJECT DIRECTOR:
Richard Balser

PROJECT_COORDINATOR:
Brenda Harvey

CONTACT PERSON: Brenda Harvey

MAILING ADDRESS:
Maine Medical Center
22 Bramhall St.
PGItland, ME 04102

TELEPHONE t: 207-871-2463

See case study on p. 48

INSTITUTE 1: 195

COMPETITION #: 84.158N

PROJECT START DATE: 10/01/88
PROJECT END_DATE: 09/30/91

PRIMARY GRANTEE:
Hospital/Medical renter

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

Nam TRANSPORTATION: Yes

PROJECT PURPOSE:
Project "Putting Disabled Youth to Work: A Business-Education Partnership"
demonstrates how five entities in the community (i.e. school, family,
municipality, private business, and service providers) can work jointly to
focus curriculum on labor market needs and skills necessary for employment
and provide practical paid supported work experience for high school-age
youth with severe handicapping conditions. The ultimate goal of this three
year project is to increase the number of severely disabled youth by 50, who
obtain and maintain jobs with the necessary supports upon graduation. These
youth are from two demonstration communities in Maine: South Portland and
Westbrook. This project will achieve the overall goal by helping students to
explore career options while still in school; demonstrating a student's
capability for employment by providing a number of job experiences which
build upon each other; collecting evaluative data on the student's tolerence
for work and ability to get along on the job; documenting the relationship of
the specific disability and the necessary supports for job performance; and
building a work record through paid employment.

PROJECT FOCUS:
I. Implement curriculum including SUCCESS component.
2. Develop families and gifted students as job coaches,

evaluators.
3. Continue parent forums.
4. Develop Chamber of Commerce role to include dissemination of project

activities.
5. ExpanJ advisory committee role.
6. Collect evalurtion data on student experiences.

PROJECTJARTICIPANIS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 226
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 226

Handicapping Condition
Behavioral Disorders
Communication Disorders
EMotional Disorder
Learning Disability
Multiple Handicap

Pr

activities:
Parents - 48
Business/industry - 50
Teachers - 12

Undergraduate/graduate students - 2

PROJECT EVALUATION PLAN:
Evaluation Aporoach(es): System analysis, Goal based, Professional review,

Case study

No. Served Age Ram
58 15 - 20
12 15 - 20
42 15 - 20
102 15 - 20
12 15 - 20

alni

Agency personnel - 10

Peer tutors - 18

Project personnel - 3

On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Assessment results, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
Qn_fouthaeri: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers,
On Postsecondary Education: Degree of collaboration between project and
providers, Amount of direct service to providers, Provider
satisfaction with project activities

Instrumentation:

Commercially Available Instruments Used by Prolects:
SUCCESS Program
locallv/Proiect Developed Instruments:
Situation Assessment Checklist, Individual Company Evaluation
Forms, Work Behavior Rating Form, Family Forum Evaluation,
Employer Satisfaction questionnaire, Company Profile, Parent
Survey, Graduate Survey, Work Experience Survey, Summer Work
Experience Survey, Employer Contact Log, Student Ability Log,
ProjeLt Activity Summary

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Third-party evaluator

Type of Evaluation Reporting and Audience:
Type: Brochure/Pamphlet, Project Anaual Report
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, MH/MR/DD/VR/DECS, Teachers
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PROJECT PRODUCTS:

Product
Project-developed instruments
Curricula
Journal articles
Replication manual
Teacher/Agency handbook

Date Available
01/30/89
06/30/90
06/30/91
09/30/91
06/01/89



PROJECT TITLE: INTITUTE.f: 198
Supported Employment for Youth with
Handicaps Through Interagency
Collaboration

PROJECT DIRECTOR:
Richard G. Luecking

CONTACT PERSON: Richard G. Luecking

SLUNG ADDRESS:
fransCen, Inc.
230 N. Washington St.
Suite 200
Rockville, MD 20850

TELEPHONE #: 301-424-2002

COMPETITION #: 84.158N

PROJECT START DATE: 08/01/88
lacj_021181E: 07/31/91

PRIMARY MAME:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVED:
A county

See case study on p. 50 PUBLIC_TRANSPORTATION: Yes

PROJECT PURPOSE:
The project's goal is to ensure that students of Montgomery County Public
Schools with severe disabilities obtain supported employment while still in
,chool, and upon graduation, retain that employment. Four collaborating
entities with complimentary responsibilities ut 'ize staff pooling and
ongitudinal coordination and planning to affect this employment. Systematic
n-the-job trairing occurs during the final year before students graduate, as

job coaches from adult agencies pool efforts with assigned public school
instructional staff. Transition planning procedures are employment-focused
based on the job development and matching conducted by project-funded job
developers and a long term IHP developed by involved parties. Collaborating
adult service agencies provide long term support after graduation.

PROJECT FOCUS:
I. Six 1990 graduates placed and trained in supported work

settings.
2. Six 1991 graduates trained at rotational job training sites.
3. Six 1992 graduates trained at rotational job training sites.
4. Development of needs assessment package for Year 2

replication site.
5. Development of consolida" I IEP/IHP for Year 2 graduates.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 135
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 18

Handicapping Condition
Severe Mental Retardation
Profound Mental Retardation
Multiple Handicap

flo. Served Amainge
10 19 - 22
2 19 - 22

6 19 - 22

Professionalsloarents receivi g services (training) through prolect
activities

Agency personnel - 6 Teachers - 10

Project personnel - 4

PROJECT EVALUATION PLAN:
Ev.luation bproach(es): Goal based, Professional review

Tvpe of Data/Information_Beina_Collected:
On Students/Clients: Type or extent of services rendered, Prior work
experience, Employment outcomes, Satisfaction of significant
others with student/client progress or status, Intensity of
training, Program costs
On_Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Employer satisfaction with
project activities
On_Postsecondary Education: Project impact on providers

Instrumentation:jacipatitgaglauglatatint:
Work Site Analysis, Job Development Contact Data, Model
Replication Checklist, Student Work Evaluation, Student
Performance Data, Teacher Training Evaluation Rating Scale,
Employer Survey, Parent Survey, Staff Activity Logs

PstionaLlnalyskiniaiLvitisiv Project director, Project staff, Advisory

board, Third-party evaluator

Type of Evaluation Reporting and Audience:

Iag: Formal evaluation report

Audience: Consumers, OSERS, Transition Institute, Advisory board,
Replication sites

PROJECT PRODUCTS:

Product
Project-developed instruments
Journal articles
Replication manual
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PROJECT TITLE:

The Development and Validation of
Co-worker Support Models for Students
With Disabilities

PROJECT DIRECTOR:
Jan Nisbet

PROJECT COORDINATOR:
Patty Cotton

CONTACT PERSON: Patty Cotton

MAILING ADDRESS:
Institute on Disability
4 Hood House
University of New Hampshire
Durham, NH 03824

TELEPHONE #: 603-862-4196

INSTITUTE #: 235

COMPETITION it: 84.158N

EROIELAIRLUATE: 09/01/89
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:

PUBLIC TRANSPORTATION: No

pROJECT PURPOSE:
Work with four school districts to develop co-worker support models for
students with disabilities prior to graduation from the school system.
Develop a circle of support for each student (including family, friends,
employers, neighbors, community members, interested persons) to focus on
goals and strategies to solve problems and enhance community life.
Exploration of material supports provided by co-workers and community members
to support integrated adult routines will be a major focus of the project.
Transitional task forces, including representation from key agency and
community members will be developed to generate effective transition
practices and policies.

PROJECT FOCUS:

1. Identification of four project sites and initial student
involvement.

2. Begin implementation of co-worker support models.
3. Development of circles of support for project participants.
4. Development of Regional Transitional Task Forces.

PROJECT WEILIEANII:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 45

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 45
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PROJECT EVALUATION PLAN:

Per5onne1 Involved in Evaluation: Project director, Project coordinator,

Advisory board, Third-party evaluator
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PROJECT TITLE: INSTITUTE I: 199
Transition from School to Work Through
Supported Employment

PROJECT DIRECTOR:
Rebecca S. McDonald

ENJELLORODEQE:
Lucinda Gabril Lawrence Smith

01110.1210: Rebecca S. McDonald

MAILING ADDRESS:
ARC Union County
1225 South Avenue
Plainfield, NJ 07062

TELEPHONE #: 201-754-5910

See case study on p. 46

COMPETITION #: 84.158N

PROJEQT START DATE: 10/01/88
PROJECT END DATE: 10/01/91

PRIMARY GRANTEE:

Association for Retarded Citizens

GEOGRAPHIC AREA SERVED:
A county

PAILMIENIPARIATAN: Yes

PROJECT PURPOSE:

Over a three-year period this project will place 30 students from Union
County in supported employment prior to exiting special education services.
All students involved in the project will be experiencing paid work in an
integrated work site through one of the supported employment models provided
by the project prior to graduation. All targeted students will have an ITP,
developed via a collaborative process with the student, family, school
personnel and adult service agencies.

PROJECT FOCIA:
I. Serving 12 students.
2. Implementing PASS for each student.
3. Working with SPAN.
4. Developing project guidelines.
5. Involving Business Advisory Council.

PROJECT PARTICJPANTS:

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 75

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 30

Handicapping Condition
Autism
Moderate Mental Retardation
Severe Mental Retardation
Profound Mental Retardation
Multiple Handicap
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8 18 - 21
8 18 - 21
2 18 - 21

10 18 - 21



, 1' . 1 l' hr

Parents - 150

Business/industry - 50
Project personnel - 5
Undergraduate/graduate students - 10

Agency personnel - 100

Teachers - 20

EfflaCT EVALUATION PLAN:Ealgilisn: Goal based, Professional review

IYOe of Data/Information Being Collected:

On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,

Assessment results, Progress in educational program, Degree of

integration, Employment outcomes, Student/Client satisfaction

with services/outcomes obtained, Satisfaction of significant

others with student/client progress or status

On Employers: Characteristics/demographics, Degree of collaboration

between project and employers, Amount of direct service to

employer, Employer satisfaction with project activities, Project

impact on employers

Instrumentation:
j.ocallv/Proiect Developed Instruments:
Employer Satisfaction Rating Scale, Parental Surveys, Job

Sampling Form

angatieljnyslyadjilulatisa: Project director, Third-party evaluator

Type of Evaluation Reporting and Audience:

Int: Formal evaluation report, Monograph, Journal Articles, Technical

Assistance Report
&diem: Consumers, OSERS, Transition Institute, Advisory board, State

agency, DVR, ODD, DOE

PROJECI_PRODUCTS:

Product Pate Available

Parent handbook 12/31/90

Slide presentation 12/30/90

CLrricula 08/31/91

Journal articles 12/31/91

Replication manual 12/31/91



PROJECT TULE:
Transition Model for Supported
Employment Services

PROJECT DIRECTOR:
Brennan Mahoney

PROJECT COORDINATOR:
Mike Grange/Judy Schatzman

LANJACT PERSQN: Brennan Mahoney

MAILING ADDRESS:
Albuquerque Public Schools
P.O. Box 25704
Albuquerque, NM 87125

IELLEHOLI: 505-842-3741

INSTITUTE 1: 196

EDEELIIII211: 84.158N

PROJECT START DATE: 10/01/88
PROJECT END DATE: 09/30/91

EaLMABSTE:
Public Secondary School

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

EBOJECT PURPOI:
Increase competitive employment outcomes for students with moderate and
severe disabilities. Train paraprofessionals to become job coaches. Serve a
minimum of 50 students per year. Provide referral services for transition,
supported employment, postsecondary education, and community living. Develop
job coach training manual, parent training manual, and other products.
Disseminate outcomes. Obtain continued funding of project.

PROJECT FOCUS:
1. Develop job Coach training manual.
2. Develop parent training manual.
3. Employ Degree of Implementation as evaluation system.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 500

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 300

Hp.p_jass_jingnandicail" No. Served Age Range
17 - 22
17 - 22

17 - 22
17 - 22
17 - 22
17 - 22

Behavioral Disorders 45
Cerebral Palsy 10

Communication Disorders 25
Hearing Impairment 5

Learning Disability 25
Mild Mental Retardation 25
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Moderate Mental Retardation 25 17 - 22

Severe Mental Retardation 20 17 22

Profound Mental Retardation 10 17 - 22

Multiple Handicap 80 17 - 22

Brain Injury 8 17 - 22

Visual Impairment 10 17 - 22

Professionals/parents receiving services ftraining) through proiect
activities:

Parents 100 Agency personnel - 100

Business/industry - 75 Teachers - 100

Project personnel - 20

Undergraduate/graduate students - 20

PROJECT EVALUATION PLAN:
Evalotion Aporoachlesl: Sy.stem analysis, Goal based, Professional review

Type of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Assessment results, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
Qa_gmleyeri: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Provider
satisfaction with project activities

Instrumentation:
Commercially Available Instruments Use4 by Projects:
WAIS, Leiter, Stanford Binet, Bennett Mechanical Comprehension
Test, Bennett Hand Tool Dexterity Test, 'Alper, Career Aptitude
Placement Survey, McCarron-Dial, Career Occupational Placement
System, Vocational Assessment & Curriculm Guide, General
Aptitude Test Battery, Peabody Picture Vocabulary Test,
Vineland, Street Survival Skills Questionnaire, SPIB, SPIB-T,
Associated Workskills Checklist, Becker Interest Inventory,
Career Occupational Performance System, Behavior Rating Scale,
ICAP, McCarron Assessment of Muscle Development, Purdue, WRAT,
Woodcock Johnson, Brigance, PIAT
LQUIRYLEEPIULDeveloped Instruments:
Associated Wor:akills, Student Evaluations, Employer Satisfaction
Rating Scale, Paient/Student Satisfaction Survey,
Consumer/Teacher Interview Form

12Eugang_l_analvgslln Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Consultant, Vocational assessment
specialist
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Inc Formal evaluation report, Executive summary
Audience: OSERS, Transition Institute, Advisory board, State agency,
OVR, OD

PROJECT PRODUCTS:

Product
Brochure
Parent handbook
Training manual
Project-developed instruments
Slide presentation
Video tape
Journal articles

138

Date Available
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Not Indicated

12/31/90
Not Indicated

12/31/90
12/31/90
09/30/91



PROJECT TITLE:
POWER: Power Options for Work,
Education, and Recreation

ERNELLiIREEIN:
Kay Holjes

PROJECT CQORDINATOR:
Judy Thompson

CONTACT PERSON: Judy Thompson

MAILING ADDRESS:
3509 Haworth Dr.
Suite 402
Raleigh, NC 27609

TELEFONE #: 919-782-8346

INSTITUTE 0: 234

COMPETITION #: 84.158N

PROJECT START DATE: 10/01/89

PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVED:
A county

PUBLIC TRANSPORTATION: Yes

PROJEcT PURPOSE:
The purpose of this project is to provide a full range of transitional

services to assist students with disabilities to obtain and maintain

renumerative jobs prior to graduation.

LIQUILEQUI:
1. Students will demonstrate skills and behaviors necessary for

living in the community.
2. Families will be involved and knowledgeable about their family

member's transition to adulthood.
3. Teachers will set realistic, functional goals for students and

educate them appropriately based on community-referen;ed

curricula.
4. The community will expand opportunities for integraLion and

participation of people with moderate and severe developmental

disabilities.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 25

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 25

aildiSalP2219CSISUIELG ESLAQUAd Age Rine
Autism 3 16+

Moderate Mental Retardation
Severe Mental Retardation
Profound Mental Retardation
Multiple Handicap
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I I ; 1 I ' ct
activities:

Parents - 50
Business/industry - 25
Project personnel - 6

Undergraduate/graduate students - 5

PROJEC1 EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Goal free,

Professional review

Agency personnel - 25
Teachers 15

Type of Data/Information Beinn Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Employers: Characteristics/demographics, Amount of direct Arvice to
employer, Employer satisfaction with project activities

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Interagency team

TYpe of Evaluation Reporting and Audience:
URA: Formal evaluation report, Executive summary, Brochure/Pamphlet
Wino: Consumers, OSERS, Transition Institute, State agency, NH, OD,
VR, Public Instruction, Local interagency group, Local
rehabilitation facilities, Parent

PROJECT PRODUCTS:

Groups

Product Date Available
Brochure 03/01/90
Newsletter 06/01/90
Parent handbook 10/01/89
Project-developed instruments 04/01/90
Slide presentation 03/01/91
Curricula 06/01/91
Journal articles 06/01/92
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PROJECT TITLE:
Development and Evaluation of a
Transition Employer Network for Youth
with Severe Handicaps

PROJECT DIRECTOR:
Robert Flexer

PROJECT
C ,_

Thomas Sim ons

MAIIING ADDRESS:
310 White Hall
Kent State University
Kent, OH 44242

TELEPHONE #: 216-672-2662

INSTITUTE 0: 236

COMPETITION 0: 84.158N

FRCIJECT START DATE: 08/01/89
PROJECT jND DATE: 07/31/92

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

1. Development and implementation of a Transition Employer

Network Model to assist in job development and placement.

2. Dev..lopment and implementation of an Interagency Team to

provide individual job supports.
3. Replication of the Transition Employer Network model to

evaluate critical components.
4. Dissemination and utilization of the model to foster

widespread adoption of Employer Networks.

PROJECT FOCUS:
1. Develop an Employer Advisory Board in Canton, OH.

2. Develop a Transition Service Providers team in Canton, OH.

3. Develop a referral process for students who are not projected

to be successful in obtaining employment.
4. Develop transition planning for 25 students.

PROJECT PARTIC1PANTa:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 50

Handicuping Condition No. Served Age Range

Cerebral Palsy 20 18 - 24

Developmental Disability 20 18 - 24

Severe Mental Retardation 10 18 - 24

141



I I

pctivities:
Business/industry - 50 Teachers - 50

PROJECT EVALUATIQN PLAN:
Evaluation Approachies): Goal based, Lase study

Type of Data/Informatton Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Postsecondary Education: Degree of collaboration between project and
providers, Provider satisfaction with project activities,
Project impact on providers

Personnel Involved in Evaluation: Project director, Project coordinator

Type of Evaluation Reporting and Audience:

Int: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, State Rehabilitation, Local schools

PROJECT PRODUCTS:

Product Date Available
Newsletter Not Indicated
Journal articles Not Indicated
Replication manual Not Indicated



PROJECT TITLE:
A Collaborative Model: Education,
Rehabilitation, and Business

PROJECT QIRECTOR:
Lynne Dellinger

EBDALLEMEDINADE:
Maura Sutherland

CONTACT PERSON: Maura Sutherland

talUNLADIERM.:
Associated Services for the Blind

919 Walnut St.
Philadelphia, PA 19107

ILLEMBLI: 215-627-0600

INSTITUTE 0: 237

COMPETITION 0: 84.158N

PROJECT START DATE: 10/01/89

PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPNC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

122MilUEOIL:
Establish a model demonstration program for assisting visually impaired youth

in Pennsylvania during the transition from high school to competitive or

supported work environments and independent living. Students will be.assessed

for job readiness, vocational aptitude, and ability to function

independently. Two weekend workshops will be offered to parents and students.

A summer program will address rehabilitation and vocational needs. Thirty-six

students will be included in this project.

PROJECT FOCU:
Identify 12 visually impaired students. Assess abilities and needs. Schedule

spring and fall workshops. Conduct summer program (hire staff). Develop job

bank for supported and supportive employment. Develop brochure and parent

needs assessment. Implement parent support group. Develop employer

satisfaction questionnaire. Meet with directors of other transition projects.

Prepare article for publication. Formulate vocational placement assessment

form. Begin to prepare for next round.

PROJECT PARTICIPANIa:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 70

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 36

Handicapping Conslitiou No. Served A913.00
36 15 - 20

Visual Impairment



PROJECT PRODUCTS:

Product
Brochure
Newsletter
Parent handbook
Project-developed instruments
Slide presentation
Video tape
Journal articles

DAILA111111211
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated



PROJECT TITLE:
The Community Employment Placement
Project

PROJECT DIRECTOR:
John McDonnell

ERWILMORDINAM:
Brad Ferguson

UNIACT PERSON: Brad Ferguson

MAIIRE!BELEM:
CEPP
1078 Annex
University of Utah
Salt Lake City, UT 84112

IELEEKRE_!: 801-581-3330

See case study on p. 47

INSTITUTE #: 202

COMPETITION #: 84.158N

PROJECT START DATE: 10/01/88

PROJECT ENDMIE: 09/30/91

PRIMARLORANTEE:
Local Education Agency

GEOGRAPHIC AREA SUVED:
A state

Egaucimpsjuam: Yes

To develop a comprehensive educational model that will place students with
severe disabilities who are between the ages of 19 and 22 in supported
employment programs prior to their leaving school. The Community Employment
Placement Project (CEPP) will develop and field test an employment model in
three school districts. The model will be replicated in three additional
school districts that will include both urban and rural areas.

PROJECT Flaa:
Replicate the CEPP model in three additional school districts in Utah.

MET PARTLLIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 50

Handicoping_Londitien
Severe Mental Retardation

Ergfgllionalsiments ee

Parents - 100

Teachers - 10

se

Ne. Served Age Range
50 19-22

c s ra ro ec

Agency personnel - 25

Project personnel - 3

PROJECT EVALUATLON PLAN:
Evaluation Approach(gli: System analysis
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Imilf_Dijaanfprmitipjulging.SQL:
On Students/Citents: Type or extent of services rendered, Demographic,
Educational background, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Degree of integration, Employment
outcomes, Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Employers: Degree of collaboration between project and employers,
Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

Instrumentation:

Commercially Available Instruments Used by Projects:
Scales of Independent Behavior, ICAP
Locally/Project Devalued Instruments:
Employer Satisfaction, Graduate Follow-Up Survey

Personnel Involved inivaluation: Project director, Project coordinator,
Project staff, Advisory board

IMPSf_faluation ReportirlIAMLAAdigftgg:
Type: Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency

PROJECTIRODUCTS:

Product Dalt Available
Brochure 01/31/89
Journal articles Not Indicated
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PROJECT TULE:
Vermont's School-Based Supported
Employment Model

EBDIELISBECIQB:
Susan Brody Hasazi

MAILING ADDRESS:
Department of Special Education
405 Waterman Building
University of Vermont
Burlington, VT 05405

TELEPHONE #: 802-656-2936

INSTITUTE #: 194

UMEEIII10-1: 84.158N

ZROJECT START_DATE: 07/01/88
PROJECT END DATE: 06/30/91

PRIMARY RANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to design, implement, and evaluate a model

supported employment program that will increase employment prospects for

secondary students with severe handicaps, specifically those students labeled

learning impaired, and/or severely emotionally disturbed. The project's major

goal is to demonstrate that Vermont's regional special class programs can be

modified such that they result in the following outcomes: (1) provV1
supported employment upon graduation or completion for all program

participants; (2) serve a broad range of students who have severe

disabilitities; (3) increase community integration; (4) integrate students

who otherwise would have no participation in their home schools; (5) increase

productive collaboration among schools and adult service providers; (6)

involve employers in a visible and rewarding way in public education.

PROJECIIMI:
1. Seven additional students will be integrated into their home schools.

2. Delivery of a masters level, university sponsored course held in

a local high school, "Topics in Regular Special Education".

Twelve teachers and high school principals participated.
3. Provide supported employment for 10 students labeled severely

emotionally disturbed and/or learning impaired.
4. Participation in follow-up interviews for special education

students who have exited district schools; associated data base and

review.
5. Dissemination of information - local, statewide forums on

"components of a model program".

PROJECT PAPTIC1PANTa:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 100
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 60

Handicapping Condition No. Served Age Range
Behavioral Disorders
Emotional Disorder
Mild Mental Retardation
Moderate Mental Retardation
Severe Mental Retardation
Multiple Handicap

Professionals/parents receiving servicaUtuaingLihroggiursigg/
activities:

Parents - 7 Agency personnel - 5
Teachers 30 Project personnel - 5

PROJECT EVALUATION PLAN:
Evaluation Approach(es),: System analysis, Goal based, Goal free, Decis;on

making

5 14 22
10 14 - 22
5 14 - 22

15 14 - 22
5 14 - 22

20 14 - 22

_y_pg_e_AsaafilerradjAnjeing_c_ollektellTfr :

On Students/Clients: Type or extent of services rendered, Demographic,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
On Emplevers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Postsecondary Education: Degree of collaboration between project and
providers, Provider satisfaction with project activities

Instrumentation:

Commercially Available jnstruments Used hv Proiects:
WAIS-R, WISC-R, Achenbach Behavior Checklist
Issillyandagl_auglgadjAgrampati:
Vocational Task Analysis Forms, Behavior Checklist, Parent,
Employer, and Student Satisfaction questionnaires, Special
Education Graduate Needs Assessment, Grant Evaluation
Questionnaire, Components of Model Program Review Form,
Follow-Up Interview Form

Personnel Involved in Evaluation: Project staff

lyeltagi_Autience:
Lug: rormal evaluation report, Executive summary, Vocational and
Integration Data

Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Department of Education, LEA's, Teachers, Administrators
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PROJECT PRODUCTS:

Product Pate Available

Project-developed instruments 03/01/90

Curricula 06/01/90
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PROJECT TITLE:
The LOGICal Approach to Supported
Employment

PROJECT DIRWOR:
Bridget Cullerton

ERNE.C.LCSIOMME:
Carla Jackson

CONTACT PERSON: Carla Jackson

MAILING ADDRESS:
Office of The Supt. Of Public
Instruction
Old Capital Building, FG-11
Olympia, WA 98504

TELEPHONE #: 206-753-6733

INSTITUTE (: 201

COMPETITION #: 84.158N

PROJECT START DATE: 08/01/88
PROJECT END DATE: 07/31/91

PRIMARY_GRANTEE:
State Educational Agency

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of the LOGIC project is to improve access to and placement
in supported employment for students at graduation through reallocation
of energy, resources and responsibilities across agencies and systems.
To reach this goal, the LOGIC project proposed the following objectives:
1. To improve the competence and capacity of teachers, agencies, and

parents to impact student preparation and placement in supported
employment.

2. To install and support four novel approaches to developing supported
employment based on needs of local communities.

3. To evaluate the etfectiveness of each approach.
4. To package and disseminate decision-making guidelines for replication

by interested counties, LEAs, parents, and stAt: arficials.

PROJECT FOCUS:
I. Implementing action plans developed in the intial four sites.
2. Selecting four additional sites for project implementation.
3. Developing a statewide vendor directory.
4. Delivering inservice 6pportunities to teachers, parents, and

adult agency staff.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 125
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pandicappino Condition
Autism
Cerebral Palsy
Moderate Mental Retardation
Severe Mental Retardation
Profound Mental Retardation
Multiple Handicap

filo, Served Asip Ringo

6 14 - 21

5 14 - 21

66 14 - 21

28 14 - 21

15 14 - 21

5 14 - 21

Profeskionals/parents recetving services (training) _Wrimahiroiect

=WW1:
Parents - 28 Agency personnel - 46

Business/industry - 14 Teachers - 120

Project personnel - 2 Administrators - 10

Undergraduate/graduate students - 5

PROJECT EVALUATION NAM:
Evaluation Approach[111: Goal based, Case study

On Students/Clientl: Demographic, Prior work experience, Progress in

employment training programs, Employment outcomes, Satisfaction

of significant others with student/client progress or status

Qn_Employers: Employer satisfaction with project activities

On Postsegondary Education: Characteristics/demovaphics, Degree of

collaboration between project and providers, Provider
satisfaction with project activities

Ipstrumentatiog:
Locally/Pro:WO Developed Instruments:
Behavior Planning Tool, SET Checklist, Vendor Directory,

Transition to Supported Employment Matrix

Personnel_Involved in Eviluation: Project coordinator, Project staff

ing: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: OSERS, Transition Institute, Advisory board, State agency,

OSPII DVR, DDD, DD Planning CoLncil, RAVE, Individual Project

Sites/CountynPersonnel

PROJECT PRODUCTS:

Product
Brochure
Newsletter
Project-developed instruments
Journal articles
Vendor directory
Supported employment checklist
Guidelines for cooperative contracting
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Pate Available
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11/30/89
01/01/89

Not Indicated
04/30/90
03/31/90
01/31/89



13th Year VTI Career Success Program

ERMEISIBILIQH:
John Emerson

CONTACT PERSON: John Emerson

MAILING ADDRESS:
Washington Research Institute
180 Nickerson St.
Suite 103
Seattle, WA 98109

TELEPHONE #: 206-285-9317

INSTITUTE 0: 239

COMPETITION #: 84.158N

PROJECT START DATE: 10/01/89
PROJECT END DATE: Ce/30/92

PRIMARY GRANTEE:
Research Institute

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:

This funded project aims to develop a postsecondary job training, placement,
and support program for mildly handicapped students ages 16 - 21. The program
will be integrated into an existing vocational technical institute (VTI) and
will work cooperatively with the local school district. The primary goal is
to provide direct job placements and support, along with recreation and
leisure planning, and counseling service.

PROJECT FOCUS:
During year 1 the project is primarily concerned with project planning,
curriculum development, and implementation of a transition planning process
at the school district. Also, an advisory board will be developed and the
initial work started on identifying a funding formula for a postsecondary
program for disabled students.

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 90

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 45

Handicapping Condition
Behavioral Disorders
Emotional Disorder
Learning Disability
Mild Mental Retardation
Dropouts

&a...U=4 Age Range
3 16 - 21
4 16 - 21

30 16 - 21
8 16 - 21

15 16 - 21

Professionallaargai_ristiiin
activities:

Parents - 25 Postsecondary faculty - 6
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PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Case study

Type of Data/Information Being Congaed:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work

experience, Progress in employment training programs, Degree of

integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
On Employers: Characteristics/demographics, Employer satisfaction with

project activities, Project impact on employers
On Postsecondary Educatigg: Characteristics/demographics, Amount of direct

service to providers, Provider satisfaction with project
activities, Project impact on providers

Personnel Involved in EvaluatjQn: Project director, Project staff, Advisory

board

Type of Evaluation Reporting and Audience:

IBM: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Transition Institute, Advisory board, LEA

PROJECT PROQUCTS:

Product
Brochure
Project-developed instruments
Video tape
Journal articles
Replicatioa manual
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pate Available
09/01/90

Not Indicatrd
Not Indicated
Not Indicated

09/01/92



PROJECT,TITLE:
Interagency Transition Partnership

PROJECT DIRECTOR:
Kris Hirschmann/Evie MacCuaig

Eiggf&I_MaitiM:
Richard King

CONTACT PERSON: Kris Hirschmann

MAILINUMEL55:
Tacoma School District #10
P.O. Box 1357
Tacoma, WA 98401

TELEPHONE #: 206-596-1088

INSTITUTE 0: 200

COMPETITION #: 84.158N

PRWECT START DATE: 09/01/88
PROJECT END DATE: 08/31/91

PRIMARY GRANTEE:
Public Secondary School

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

5.21fillgREUE:
The Interagency Partnership is a cooperative effort of Tacoma Public Schools,
Vadis Northwest, and Pierce County Social Services to increase placement of
youth with disabilities into individual supported jobs prior to high school
graduation, and to coordinate ongoing support in jobs after graduation. The
target population is youth 18 - 23 years old who qualify for service from the
Division of Developmental Disabiltities. Each student who participates in
this program will have an assessment done by teachers and job placement
specialists; individual transition plans (ITP's) which will include
transition goals and responsibilities !ri the areas of vocational,
residential, leisure, and ongoing financial needs; and one or more individual
job placements (paid and unpaid) prior to graduation.

PROJECT FOCUS:
1. Inservice training for school district staff.
2. Parent/student workshops to increase awareness and advocacy

skills.
3. County wide resource fair.
4. Transition plans for all seniors and juniors in program.
5. Increase in unpaid work experiences for targeted students.
6. Increase in number of students placed in paid employment

prior to graduation.
7. Complete Support Needs Survey on all targeted graduating

students.
8. Increase participation by targeted students in job club

activities.
9. Increase communication with agencies in the county who will

be receiving targeted graduating students.
10. Increase communication of students' needs/strengths to

placement agencies.
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PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 120

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 120

Handicapoina Condition
Autism
Cerebral Palsy
Communication Pisorders
Health Impairment
Mild Mental Retardation
Moderate Mental Retardation
Severe Mental Retardation
Multiple Handicap
Brain Injury

1 f . receivino_se

No. Served Age Range
2 21

5 16 - 21

2 18 - 21

8 16 - 21

22 16 - 21

48 16 - 21

6 16 - 21

28 16 - 21

8 16 - 21

1 1

activities:
Parents - 40
Project personnel - 3

Teachers - 100

PROJECT EVALUATION PLAN:
Evaluation Approach(esl: Goal based

Iype of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Employers: Characteristics/demographics, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On_Postsecondirv EducatioR: Amount of direct service to providers

Instrumentation:
Commerciallv_Available Instruments Used by Prolects:
WISC-R, WAIS-R, PPVTI, ICAP, Devereaux, PIES, WRIOT, PIC, WRAT,
Woodcock-Johnson, Goodwill Work Evaluation
Locallv/Proiect Devolued Instruments:
Vocational Placement Record, Critical Skills List, Supervisors
Evaluation of Employees, Support Needs Assessment, Student
Tracking System, Transition Plan, Agency Referral Packet

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Staff evaluator

Type of Evaluation Reporting and Audience:

IDIV Formal evaluation report, Executive summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory board,
School Board, DWI DVRI VADIS
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PRQJECT PRODUCTS:

Product
Brochure
Parent handbook
Student handbook
Training manual
Project-deve',ped instruments
Journal articles
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Date Availablq
11/30/89
06/01/90
06/01/90
08/01/90
11/01/89
06/01/90

Y.



PROJECT TITLE:
Expert Transition System Project

PROJECT DIRECTOR:
Joseph J. Stowitschek

ERWILLEABDIKAIM
John Dineen/Bernice Laden

CONTACT PERSON: Joseph J. Stowitschek

MAILING ADDRESS:
Expert Transition Service Project
University of Washington
Experimental Education Unit, WJ-10
Seattle, WA 98195

TELEPHONE 0: 206-543-4011

INSTITUTE 0: 238

COMPETITION 0: 84.158N

PROJECT START DATE: 10/01/89

PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A county

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to develop a locally-based model expert system

and service components to integrate systematic transition planning with (a)

the development of early supported employment planning, (b) the reformulation

of instructional curriculum which is referenced to employment and other

community outcomes, and (c) the reorientation of follow-up services provided

by adult rehabilitation agencies to promote continuous progress in the

employment status of youths with moderate and severe handicaps.

PROJECT FOCUS:
1. Assemble a body of information regarding best practice in

individual transition planning.
2. Design, develop, and implement a pilot expert transition

system.
3. Place at least five students with moderate or severe

handicaps into supported employment.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 60

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 30

Handicapping Condition
Devolopmental Disability
Multiple Handicap

No. Served
25
5

Age Range
16 - 22
16 - 22

Professionals/parents receiying services (training) through prolect

activities:
Teachers - 5 Job Coaches - 5

157



taaaradVALUAllaiLAN:
fvaluation Aooroach(esl: Goal based

Type of Data/Information Beino Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Employment outcomes
On Employers: Characteristics/demographics, Amount of direct service to
employer

Instrumentation:

locally/ProJect Developed Ipstruments:
Student Training Review Form, Critical Decision Variables Rating
Scale, Intake Interview

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Staff evaluator

Iype of Evaluation Reoortino aqd Audience:
WI: Formal evaluation report
Miami: USERS, Transiticn Institute, Advisory board

Ism PRODUCTS:

hoduct
Brochure

Project-developed instruments
Journal articles
Replication manual
Expert transition system
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COMPETITION PROFILE: CFDA 84.078C

POSTSECONDARY EDUCATION PROGRAMS FOR HANDICAPPED PERSONS:

DEMONSTRATION PROJECTS

INITIAL COMPETITION: 3/7/85

SECOND COMPETITION: 12/16/85

THIRD COMPETITION: 12/8/86

FOURTH COMPETITION: 12/18/87

FIFTH COMPETITION: 11/10 /89

PURPOSE OF COMPETITIO

The purpose of this competition was to provide assistance for the development, opera-

tion, and dissemination of specially designed model programs of postsecondary, vocational,

technical, continuing, or adult education for individuals with disabilities. The absolute

priority for this competition was for model projects of supportive services to individual's

with handicapping conditions, other than deafness, that focus on specially adapted or

designed educational programs that coordinate, facilitate, and encourage education of these

individuals with their nondisabled peers. Applicants were encouraged to consider program

and curricular adaptations or modifications, or the creation and enhancement of placemeeit

linkages that would improve the transition to work. In the initial competition applicants

were encouraged to develop models of generic postsecondary services for students which

improve the transition to work, including program adaptation, curricula design and

modification, program organization, and placement linkages.

Projects in vocational technical schools and institutions, and at community colleges and

other two-year institutions were especially invited. Projects were to produce information

and practices which would facilitate their replication in other agencies and improve work

opportunities for persons with disabilities who are served in postsecondary settings.
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The next two competitions also focused on the absolute priority of the initial competi-

tions however, the invitational priority for the secund and third competitions specified a

focus on individuals with specific learning disabilities. The third competition also empha-

sized a focus on new or innovative models of improved support services, curricular

modifications, and/or program adaptations for students with disabilities. The fourth

competition priority supported model programs that provide development or refinement

of employment-related skills to youths with mild and moderate disabilities.

In the fifth competition, the priority was to improve vocational outcomes for youth

who have recently completed secondary education programs, and to focus on short- and

long-term educational interventions necessary to assist youth in securing competitive

employment.

AUTHORITY

Authority for this program is contained in Section 625 of Part C of the Education of the

Handicapped Act.

MOIL E RECIPIENTS

State educational agencies, institutions of higher education, junior and community

colleges, vocational and technical institutions, and other nonprofit educational agencies

were eligible for each of the five competitions.

FUNDS AVAILABLE

Approximately $1,000,000 was available for support of an estimated 12-14 new grants in

fiscal year 1985. The approximate amount available for the secord competition (fiscal year

1986) was $800,000 for support of 12 new demonstration projects. The approximate funds

available for FY1987 was $1,000,000 for an estimated 10 awards. In FY1988 the approximate

amount of funds for 11 awards were $1,000,000, and for the fifth competition (FY1989)

approximately $800,000 was available to fund an additional 10 model projects.
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NUMBER OF GRANTS AWARDED

in FY1985, 14 demonstration grants were awarded, and in FY1986, 13 new demonstration

grants were awarded. Twenty new grants were awarded in FY1987, 11 in FY1988, and nine in

FY1989.

DUR A T ION

For FY1985 and FY1986, grant approval was for two- and three-year periods subject to an

annual review of progress and availability of funds. For FY1987, grant approval was for

one-, two-, and three-year periods. All grants awarded in FY1988 and FY1989 were for a

three-year period. A total of 32 projects under this competition have expired to date.
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SUMMARY OF 84.078C PROJECT PROFILES

GEOGRAPHIC AREA SERVED

Of the 35 current projects, 12 indicate serving a region of a state, nine indicate serving a

city of more than 100,000 people, five report serving a county, and four projects report

serving a region of the nation. Of the remaining five projects, two indicate serving a city of

50,000 to 100,000 people, one project reports serving a statewide area, one project indicates

serving a town of 10,000 to 50,000 people, and one reports serving a town of 5,000 to 10,000

people.

PRIMARY GRANTEE

Eighteen universities, nine community colleges, and three private non-profit agencies

received grant awards under this competition. One public secondary school, one university

affiliated program, one area vocational center, and two state educational agencies also were

awarded grants under this competition.

PROTECT PARTICIPANTS

The current projects report 4,056 persons with disabilities receiving direct services.

These projects also were asked to estimate the total number of persons with disabilities who

will receive benefit from services such as training. The projects indicate that approximately

49,450 such persons will be impacted. Seventy-nine percent (2,723) of the target population

for this competition are persons with learning disabilities. Four percent (138) of the target

population for this competition have the "wandicapping condition of chronic mental illness.

All projects indicate the provision of related service components. These projects report

training and service to 2,229 teachers, 1,637 students, 1,455 postsecondary faculty, 987

parents, 974 agency personnel, 590 members of the business community, and 244 project

personnel.
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CSICEEMBNCLAGENCIES

AU projects indicate involvement with cooperating agencies or organizations. Of these

projects, 24 report cooperation with state agencies, 15 are cooperating with public secondary

schools, 12 are cooperating with community colleges, and eight projects are cooperating

with either local education agencies, or Associations for Retarded Citizens. Seven projects

report cooperation with area vocational centirs, six projects indicate cooperation with

universities, community rehabilitation facilities, or private nonprofit agencies, and five

report cooperation with JTPA's or for-profit agencies (e.g., businesses).

163



Location of 84.078C Projects
Geographic Distribution of Current 84.078C Projects as of May 1990

(N 35)
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PROJECT TITV: 1NSTITUTV5: 240

SMILE: Successful Hbves to Independent
Living and Employment

PROJECT DIPECTOR:
Robert Crawford

ONTACT PERSON: Robert Crawford

MAILING ADDRESS:
r.o. Box 15112
Phoenix, AZ 85060

TELEPHONE #: 602-254-0822

CW_Efj.111QU: 84.078C

PROJECT START DATE: 07/01/89
PROJECT END DATE: 06/30/92

PRIMARY GRANTEE:
Private Non-Profit Agency

GEQGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to develop and implement a program which will

provide literacy in academics, computers, and the workplace. Coupled with the

literacy effort is training in functional skills, vocational exploration and

training, relevant community-based social experiences, and job placement. The

target population are those adolescents and young adults with LD and/or

related disorders who have exited from high school as dropouts or graduates,

but with virtually no functional or vocational skills. They are from two

settings: (1) those in the Arizona Foster Care System's Young Adult Program;

and (2) Voc-rehab clients from the rural areas of Arizona. The primary goal

is to develop a model which provides successful transition from school to

adult and working life with the emphasis on optimal employment commensurate

with capabilities.

PROJECT FOOS:
1. Establish an Advisory Committee.
2. Finalize linkages with state, court, local agencies,

institutions, and other adult service providers and
employer training sites.

3. Design the curricula and procedures for all components
of the program and a case onagement system.

4. Test the model program by 14lementing it with at least 20

clients.
5. Conduct a formative evaluation to identify areas that need

to be refined or revised prior to the second year of

program implementation.

EBOJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 15
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 15

Handicapping Condition 111.,Serve4 Age Ranoe
Learning Disability 15 17 - 21

Professional s/parerjjce1viu s

activities:
Parents - 1?

Business/industry - 3

Postsecondary faculty - 2

_ealcriLlitriininaLthatulunied
Agency personnel 25

Project personnel - 15

EilitslEilaVALVEIMifla:fidutinAgragligblia System analysis

IYPIALIstiaDRUnitiVILkthalinWaRli:
On Studentl/iiiInti: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Propress in educational program, Progress in
employment training programs, Degree of integration, Employment
ouLcomes, Residential outcomes, Satisfaction of significant
others with student/client progress or status

Inttrumentation:
Commerdillykilikle Instruments Used by Proiects:
WAII-R, APTICOM, WRAT, Detroit, Learning Styles Inventory
Locallv/Proiect Developed Ipstrumentl:
Project Designed Packets, Competency Checklist, Tracking Forms,
Staff Logs

Patunnejnys:aid_thjadiatign: Project director, Project staff, Advisory
board, Third-party evaluator

InfiLLEmiliatialeaarling.int Aug Inca
Ina: Formal evaluation report
Audience: Consumers, OSERS, Advisory board

PROJECT PRODUCTS:

product
Brochure 07/01/91
Student handbook 05/01/90
Project-developed instruments 09/01/92
Video tape 09/01/90
Curricula 09/01/92
Journal articles 09/01/92
Replication manual 09/01/92
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PROJECT TITLE: INSTITUTE 1: 241

Project Employment, Employment for the

Disabled

PROJECT DIRECTOR: COMPETITION 4: 84.078C

Charles Wall

.P.BANSLIAIRMIESE:
Charles Wall

CONTACT PERSON: Charles Wall

MAILING ADDRESS:
Bakersfield College
1801 Panorama Dr.
Bakersfield, CA 93305

TELEPHONE 4: 805-395-4070

PROJECT START DATE: 09/01/89
PROJECT END DATE: 06/01/92

PRIMARY GRANTEE:
Community/Junior/Technical College

GEOGRAPHIC AREA-10/0:
A city of more than 100,000 people

Rum TRANSPORT/MN: Yes

PROJgcT PURPOSE:
To increase the employability and employment of disabled students at
Bakersfield College. The college will build permanent bridges between the
College's Supportive Services Center and local businesses. An advisory
council acts as the structural support for this bridge and is composed of
repressntatives from local businesses and Bakersfield College.

PROJECT FOCUS:
1. Establish advisory committee.
2. Select project staff.
S. Construct and distribute questionnaires to all disabled

students at Bakersfield College,
4. Survey area businesses interested in working with the

disabled.
5. Place students in on-campus and off-campus positions,

both volunteer and paid.
6. Develop five-year projection and plan.
7. Conduct community wide meeting to introduce Project

Employment to employers.

ERMILMICRANII:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 502

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 502

Handicapping_Condition No. Served Age Range

Hearing Impairment 36 17 - 60

Learning Disability 198 17 - 60
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Speech Impairment 18 17 - 60

Visual Impairment 22 17 - 60
Physical Disability 135 17 - 60

I ' I 1_11 I I

acttvities:
Business/industry - 200 Teachers - 25
Project personnel - 3 Postsecondary faculty - 25

EBNULEVALUATION PLAN:
Evaluation Aporoach(esi: System analysis, Goal based, Goal free,

Professional review, Case study

Type of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background, Prior
work experience, Progress in employment training programs,
Degree of integration, Employment outcomes
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Employer satisfaction with
project activities, Project impact on employers

tnstrumentation:
Local) y/Prolect Developed Instruments:
Survey Of Employer Needs, Job and Career Interest Questionnaire

Personnel Involved in Evgluation: Project director, Project coordinator,
Project staff, Advisory board

Type of Evaluation Reporting and Audience:

Int: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, USERS, Transition Institute, Advisory board

PROJECT PROMO'S:

Product
Brochure
Newsletter
Project-developed instruments
Video tape
Journal articles
Replication manual
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PROJECT TITLE:
The Northeast Technical Assistance
Center for LD College Programming

PROJECT DIRECTOR:
Loring Brinckerhoff

CONTACT PERSON: Loring Brinkerhoff

MAILING ADDRESS:
University of Connecticut
Center for LD College Programming
U-64, Special Education Center
Storrs, CT 06268

INSTITUTE 0: 153

COMPETITION 0: 84.078C

PROJECT START DATE: 08/01/87
PROJECT ENDPATE: 07/31/90

PRIMARY GRANTEE:
University or Four-Year College

TELEPHONE #: 203-486-4033 GEOGRAPHIC AREA SERVED:
A region of the nation

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
To encourage and enhance postsecondary programming for learning disabled

students. To develop a regional technical assistance center that will
implement a variety of model technical assistance activities including
workshops, on-site consultation, development of model programs, and
dissemination in order to enhance both the quantity and qual.ty of LD college

programming efforts in the Northeast.

MLLE= :
I. Identify technical assistance trainees.
2. Implement state workshops.
3. Provide technical assistance and on-site training to trainees

at the center and in their own site.
4. Establish model programs in the region.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 0

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0

Prof parents reteiv n s rvic s

activitiql:
Postsecondary faculty - 120

1

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Decision making

169

Legislators - 20



Personnel Involved in Evaluation: Project director, Students (225 hrs.)

Type of Evaluation Repprting and Audience:

I/RI: Formal evaluation report
Audience: OSERS, State agency, State education agency, Professional
associations

PROJECT PRODUCTS:

Product
Brochure
Newsletter
Technical reports
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Date Available
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Not Indicated
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INSTITUTE 0: 210

Center for Assessment and Training for

the Handicapped

PROJECT DIRECTOR:
Carolyn Allen

PROJECT COORDINATOR:
Margaret Edmonds/Walter Johnson

CONTACT PERSON: Carolyn Allen

MAILIBLAMBEil:
Valencia Community College
P.0.8ox 3028
Orlando, FL 32802

TELEPHONE 0: 407-299-5000

See case study on p. 28

COMPETITION 0: 84.078C

PROJECT START DATE: 07/01/88

PROJECT_END DATE: 06/30/91

PRIMARY GRPTEE:
Community/Junior/Technical College

GEOGRAPHIC AREA SERVED:
A region within a state

BMILIBEIII.LRIAINN: Yes

PROJECT PURPOSE:
Valencia Community College will provide a replicable model postsecomdary

program that develops and refines the employment related skills of students

with mild and moderate handicaps thereby, increasing the job placement rate

for handicapped individuals. The project will provide the tools and methods

for supportive services that enable handicapped persons to complete their

postsecondary education and achieve a successful transition to the business

world. Valencia will utilize the grant to provide Center for Assessment and

Training which will include a Work Evaluation Program, a Job Readiness and

Employability Skills Program, a Co-op Placement Component, a Physical Fitness

Assessment, and a Job Placement and Follow-Up Service. In addition, there

will be a comprehensive assessment of the A.S. degree programs and employers

will be encouraged to consider hiring qualified individuals wAh

disabilities.

PROJECT FOCUS:
I. Continue to work with the advisory board as they assist with

this years objectives: establishing co-op placements, and

marketing the program to community businesses.

2. Continue to provide work evaluation and expand upon the

vocaional counseling process.
3. Continue to improve the Job Readiness Component.

4. Continue to assess the A.S. degrees at Valencia.

S. Establish a video product for students and employers.

6. Continue to follow-up on program students.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 800
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 450

Handicapping Condition No. Served Age Rance

Cerebral Palsy 7 17+

Deaf/blind 17 17+

Emotional Disorder 13 17+

Epilepsy 4 17+

Health Impairment 6 17+

Hearing Impairment 17 17+

Learning Disability 32 17+

Multiple Handicap 2 17+

Spinal Cord Injury 19 17+

Brain Injury 8 17+

Visual Impairment 6 17+

Substance Abuse 26 17+

Physical Disability 35 17+

Professionals/parents receiving services Itraininqj through prplect

activities:
Parents - 10 Agency personnel - 50

Business/industry - 25 Peer tutors - 20

Teachers - 25 Project personnel - 3

Postsecondary faculty - 30

Undergraduate/graduate students - 190

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goal based, Case study

Type of Datafinformation Betno Collected:
On_Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
kjapj.: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Available Instruments Used by Proiects:
APTICOM, ASSETT, Career Assessment, Harrington-O'Shea,
Myers-Briggs
Locally/ProJect_Develooed Instruments:

Resume Checklist, Pre-Employment Interviews, Case History Form,
Evaluation Questionnaire, Card Index
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Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Advisory board, Third-party evaluator

Type of Evaluation Reporting and Audience:

Ina: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Transition Institute, Advisory board, State

agency, Community colleges, VR, OBS, County school system

PROJECT PRODUCTS:

Product
Brochure
Newsletter
Video tape
Journal articles
Replication manual
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PROJECT TITLE:
Transition from Community College to
Employment

PROJECT DIRECTOR:
Pat Hackett-Waters

CONTACT PERSON: Pat Hackett-Waters

MAILING ADDRESS:
Valencia Community College
P.O. Box 3028, MC 4-11
Orlando, FL 32802

TELEPHONE #: 407-299-5000

See case study on p. 22

INFITUTE #: 154

COMPETITION_#: 84.078C

PROJECT START DATE: 09/01/87

PROJECT END DATE: 08/31/90

PRIMARY GRANTEE:
Community/Junior/Technical College

fiEDIMPILILAREL5E-RER :
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJECT PUREQH:
The CADD Program is a business-driven, state-of-the-art training program

developed by the CADD Business Advocacy Council (BAC) and implemented by the

Valencia Community College staff. The intensive training is offered through a

40-hour week, eight month, hands-on direct instruction at VCC (six months

classroom instruction, two months internship at a BAC member company). In

addition to the CADD technical training curriculum a parallel curriculum in

professional socialization is provided to enhance employability of the

student. CADD will enroll a minimum of 24 students, train in CADD, assist in

job placement, and conduct follow-up activities for 100 days.

PROJECT FOCUS:
1. Enroll two classes of 15 students per session.
2. Conduct five dissemination conferences to foster replication.

3. Develop a replication manual, disseminate materials.
4. Secure additional funding to continue program when grant

expires.
5. Increase membership in the Business Advisory Council.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 40

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 0

Handicapping Condition
Cerebral Palsy
Chronic Mental Illness
Developmental Disability
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No. Served Age Rugg
2 30 - 40

2 30 - 45

1 40 - 50
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Epilepsy
Health Impairment
Hearing Impairment
Spinal Cord Injury
Physical Disability

Professionals/oarents receiving
activities:

Parents - 100

Business/industry - 50

Postsecondary faculty 50

1

4

3

10

25

30 - 40
30 - 40
20 - 30
20 40
20 55

services (trainingl_through prolect

Agency personnel - 60

Project personnel - 7

PROJECT EVALUATION PLAN:

Type of Data/Information Being Collected:

On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,

Assessment results, Progress in educational program, Prior work

experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client

satisfaction with services/outcomes obtained

On Employers: Degree of collaboration between project and employers,

Employer satisfaction with project activities

On Postsecondary Education: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers

Instrumentation:
Commercially Available Instruments Used bv Proiects:

GATB, Myers-Briggs
Locallv/ProJect Developd Instruments:
BAC Evaluation Form, BAC Student Selection Form, Professional

Socialization Survey, CADD Student Survey

Personnel Involved in Evaluation: Project director, Project staff, Advisory

boar& Third-party evaluator

Txpe of Evaluation Reporting and Audience:

an: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Transition Institute, Advisory board, State

agency, CIL, NRA, Business Advisory Council

PROJECT PRODUCTS:

Product
Brochure 09/01/88

Newsletter 01/01/01

Training manual 02/01/90

Video tape 04/01/88

Curricula 01/01/90

Journal articles 03/01/90

Replication manual 02/01/90
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PROJECT TITLE:
Community Scholar Program

PROJECT DIRECTOR:
Karen Engstrom

CONTACT PERSON: Karen Engstrom

MAILING ADDRESS:
Thresholds
2700 N. Lakeview
Chicago, IL 60614

MENNE #: 312-880-2497

INSTITUTE #: 214

COMPETITION #: 84.078C

PROJECT START DATE: 07/01/88
PROJECT_END_DATE: 06/30/91

SIMABLOANIEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVEQ:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this program is to expand opportunities in higher education
and postsecondary training for persons with mental illness who have recently
completed or dropped out of high school. This model will deliver services
based on principles of remedial instruction, successive approximation,
integration with nonhandicapped peers, ongoing mobile vocational and
educational support, student follow-along, and establishment of
inter-organizational linkages.

PRO4ECT FOCUS:
1. The project will involve planning and student services staff

at local academic institutions and trade schools.
2. Remedial college prep classes and tutorial services will be

provided to assist students attending or preparing for post-
secondary education and training.

3. The remedial emphasis will center on computer-based
instruction and stress improvement in math and reading,
especially related to vocational issues.

4. A faculty awareness program will be developed and implemented
to deliver one and one half hour inservices to staff and
professors at local colleges and training centers to make
them aware of the special needs mentally ill students.

5. While engaging in postsecondary training or college
preparation students will alto be employed part-time at a
community placement or independent job.

6. Upon completion of their postsecondary training or education,
students will be assisted in ajob commensurate with their
new level of abilities through a job club with special focus
on obtaining higher level positions.
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PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 120

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 120

Handicapping Ondition No. Served ASP bilge

Chronic Mental Illness 120 18 - 36

Professionals/parents receiviqg services (training) through proJect

activities:
Parents - 100 Peer tutors - 5

Teachers - 10 Project personnel - 5

Postsecondary facul.y - 100 Rehabilitation Staff - 20

Undergraduate/graduate students - 30

PROJECT Ele_fA.0

EyelkationAparjaciag: System analysis, Goal based, Professional review,

Case study

Iype of Data/Information Betpg Collected:

On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,

Assessment results, Progress in educational program, Prior work

experience, Progress in employment training programs, Degree of

integration, Postsecondary outcomes, Employment outcomes,

Student/Client satisfaction with services/outcomes obtained

On _Employers: Characteristics/demographics, Degree of collaboration

between project and employers, Amount of direct service to employer

On PostsecondarvSducatien: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers, Provider satisfaction with project

activities, Project impact on providers

lutrumentation:
Commercially Available Instruments Used by Proiects:

Test of Adult Basic Education, Waksman Social Skill Rating

Scale, Harrington-O'Shea, Katz and lyerly leisure Time

Activities Scale, Rosenberg Self-Esteem Scale, Coping Master

Scale, Self-rating Anxiety Scale, Wide-Range Achievement Test,

Brief Psychiatric Rating Scale, Global Assessment

Locally/Proiect Developed Instruments:
Support Plan Checklist, Thresholds Work Reporting Form,

Community Scholar Group Evaluation Form, Goal Attainment Rating

Sheet, Intake Interview Protocol, Referral Form, Client

Satisfaction questionnaire, Faculty Inservice Evaluation,

Community Scholar Support Log, Classroom Achievement Rating

personnel Involved in Evaluation: Project director, Staff evaluator

Type of Evaluation Reporting and Audience:

Type: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Transition Institute, Advisory board, State

agency
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PROJECT PRODUCTS:

Product
Brochure
Training manual
Curricula
Journal articles

Date Available
07/31/88
03/31/91
01/31/91
05/30/91



PROJECT TITLE:
Project Cloverleaf

PROJECT DIRECTOR:
Bernard Minnis

PROJECT COORDINATOR:
Tom Birmingham

CONTACI_REBEN: Tom Birmingham

MAILING ADDRESS:
Durrett Education Center
4409 Preston Highway, Room 139
Louisville, KY 40213

INSTITUTE 0: 219

COMPETITION 0: 84.078C

PROJEcT 5IABJ DATE: 08/01/88
PROJECT kNO DATE: 08/01/91

PRIMARY GRANTEE:
Public Secondary School

TELEPHONE #: 502-473-3008 GEOGRAPHIC AREA_SERVEQ:
A county

See case study on p. 24 EUBULIBANSMAMN: Yes

PROJECT PURrOSE:
Project Cloverleaf serves 17 to 22 year old young adults who were classified

as either learning disabled or educable mentally handicapped. They can have

either graduated or dropped out of high school. Young adults entering the

program receive a physical examination, a psychological examination, Career

Assessment, and test of Adult Basic Education. Based on these results and

individual counseling, an Individual Education Plan is developed. Young

adults are offered four options or combinations of options. These include

Adult Basic Education, skill specific technical training,

Social/Employability training, and paid, meaningful employment.

PROJECT FOCUS:
1. 100 young adults will enroll in Project Cloverleaf.

2. 50 young adults will be placed in paid employment.

3. 50 young adults will receive Social/Employability skills

training or enroll in technical schools.
4. 30 young adults will enroll in Adult Basic Education classes.

5. Staff will promote the program through the media, speaking

engagements, and exhibits at one regional conference.

PROJECT PARTICIPANTS:
Estimated number of youths and/or with handicapping conditions

impacted by direct services over OW.J;e3 flnding period: 300

Zstimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 300

Handicapping Condition No. Served Age Ranqg

Learning Disability 300 17 - 22
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Professionals/W=LIMOLLEULLMECUMLIUULIEUILLAhOugh proiect
=YAW:

Project personnel - 6

Eyilutigulagrughigil: System analysis, Goal based, Case study

Type of Data/information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Emplcual: Chracteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
QD_Flutmgmlityatquusn: Charicteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

latrumentation:
Commercially AvailAbli_Inktruments Used by Proiects:
WAIS-R, Valpar, Mesa, Social/Employability Skills Curriculum,
Test Of Adult Basic Education, Individual Education Plan
kagillyargjgdagaingUaatmeLta:
Individual Education Plan, Parent Rating Scale, Parent Evaluation
Form, Referral Form

EgrummiljnylltaliAlljahaigin: Project director, Project coordinator,

Project staff, Staff evaluator

InkiLLEY.AiliaiS/La222L-u:
Ial: Formal evaluation report
Audience: Jefferson County Public Schools Department of Research and
Evaluation

PROJECT PRODUCTS:

Product
Brochure
Parent handbook
Student handbook
Project-developed instruments
Curricula
Replication manual
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PROJECT TITLE:
Adult Human Services Curriculum

PROJECT DIRECTOR:
Mary E. Brady

INSTITUTE #: 156

COMPETITION): 84.078C

PROJECT START DATE: 09/01/87

PROJECT END DATE: 08/31/90

MITALLE2521: Mary E. Brady

MAILING ADDRESS: PRIMARY GRANTEE:

Shriver Center, Education Department University Affiliated Program

200 Trapelo Road
Waltham, MA 02254

TELEPHONE 0: 617-642-0257 GEOGRAPHI( AREA SERVED:
A region of the nation

PUBLICJBANSPORTATION: No

PROJECT PURPOSE:
To develop, pilot, and disseminate a curriculum package to train youth with

severe learning disabilities for employment in adult human service agencies.

PIMELF.Ela :
I. Complete videotapes for Worker Social Service Skills and

Positioning people with physical limitations.

2. Conduct expanded field testing of mediated curriculum.

3. Incorporate learning strategies into curriculum content.

4. Conduct final review by the advisory committee.

5. Disseminate curriculum through conference presentations.

6. Write articles for publication.

7. Submit information summary to newsletters, computer

databases, and clearinghouses.
8. Duplicate final copies for dissemination.

9. Hold conference on curriculum for students with learning

disabilities.
10. Write final project report.

PROJECT PARTICIPANT5:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 0

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 120

Hanc
Developmental Disability
Learning Disability
Brain Injury
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No. Served Age Range
42 17 - 20

68 17 - 20

10 17 - 20



Professionals/parents receiving services (training) through oroiect
activities:

Agency personnel - 6 Teachers - 14

Postsecondary faculty - 4

Special Education Administrators - 2

PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Professional review

On Students/Clients: Progress in educational program, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status,
Pre-post data on curriculum units
On Postsecondary Education: Characteristics/demographics, Provider
satisfaction with project activities, Project impact on
providers, Feedback regarding curriculum usefulness

Instrumentation:
Locallv/Prolect Developed Instruments:
Employee Needs Assessment, Pre and Post tests of each section of
the curriculum to use as formative evaluation data

Personnel Involved in Evaluation: Project director, Project staff, Advisory
board, Third-party evaluator

jaLollyiladignjlegorting_iniAudienu:
IDA: Formal evaluation report, Executive summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Department of Education, Shriver Center Board

PROJECT PRODUCTS:

Product DAILItiiliklg
Brochure 06/01/90
Student handbook 08/01/89
Training manual 08/01/89
Project-developed instruments 08/01/88

Video tape 08/01/89
Curricula 08/01/89
Journal articles 06/01/90
Replication manual 06/01/90
Computer software 01/01/90
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PROJECT TITLE:
Project TEST-CORE

PROJECT DIRECTOR:
Jack Humbert/William Weiner

PROJECT COORDINATOR:
Lorna Garton

UNTACT PERSON; Jack Humbert

MAILING ADDRESS:
Trimpe Building
Consumer Resou;:es and Technology
Western Michigan University
Kalamazoo, MI 49008

TELEPHONE 0: 616-387-3720

See case study on p. 32

INSTITUTE 0: 216

COMPETITION 0: 84.078C

PROJECT START DATE: 07/01/87
PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A city of 50,000 to 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of the project is to provide persons who are blind or visually

impaired with employability skills, life survival skills, awl vocational

skills that will lead to gainful, competitive employment. Other objectives

include: providing vocational education teachers and blind rehabilitation

specialists the methods and adaptive equipment needed to ,.fork with this

target population; providing blind and visually impaired persons supportive

services and work experiences needed to make the transition from school to

work; developing an assessment and operational delivery system for

rehabilitation counselors, vocational educators, employers, and job placement

specialists which will minimize stereoptyping concerning the vocational and

job placeunt needs of blind and visually impaired persons; organizing a

communication network between postsecondary education, secondary education

and State cf Michigan agencies.

PROJECT FOCUS:
1. Development and printing of a project brochure.

2. Expansion of staff through use of paid and volunteer readers

and classroom aides.
3. Inservice training for educators in February 1990.

4. Development of job sites for work experience during the school

year.
5. Modification of equipment and curriculum to meet

the needs of individual students
6. Regular personal adjustment seminars for students.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 0
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0

Handicapping Condition $0. Served Age Range
Deaf/blind 1 22
Visual Impairment 8 20 - 35

Professionals/parents receivina_services_ltraininal_through Proiect
Activities:

Peer tutors - 2 Teachers - 8
Undergraduate/graduate students - 6

PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based

Ismsfaitelnignsitan:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Residential
outcomes, Student/Client satisfaction with services/outcomes
obtained
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Project impact on providers

Instrumentation:

Commercially Available Instruments Used by Projects:
Ravens Progressive Matrix, BETA, WAIS, Bennett, DAT, Crawford,
SRA Mechanical, PA. Bi-Manual, Peabody, WRAT, SRA, Reading,
Career Ability Placement, SRA Verbal, Woodcock, Singer, Social
and Prevocational Information Battery, Becker, Career Ability
Placement System, WROIT, GEIST, MOIS, COPS, COPE, VALPAR,
Crawford, Nuts and Bolts Assessment, Bennett Mechanical, Gates,
SRA Computer Aptitude, SRA Arithmetic, General Clerical,
Computer Aptitude and Interest and Literacy Profile, Tower
Clerical
Locally/ProJect Developed...instruments:
Daily Living Skills/0 & M Assessment Form, Instructor Needs
Assessment Form

I

Project staff
Project director, Project coordinator,

Type of Evaluation Reporting and Audience:
Type: Formal evaluation report
Audience: Consumers, Advisory board, State agency, MCB

PROJECT PRODUCTS:

Product Date Available
Brochure 11/30/89
Project-developed instruments 09/01/89
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PROJECT TITLE:
Project EXTRA

PROJECT DIRECTOR:
Lynda Price

BROJECT COORDINATOR:
Lynda Price

CONTACT PERSON: Lynda Price

,INSTITUTE #: 242

COMPETITION #: 84.078C

EMELUARLDAIE: 08/02/89
PROJECT END_DATt: 08/02/92

MAILING ADDRESS: PRIMARYARANTEE:
240 Appleby Hall, 128 Pleasant St., S.E. University or Four-Year College

General College
University of Minnesota
Minneapolis, MN 55455

TELEPHONE #: 612-625-7578 WGRAPHIC AREA SgRVEQ:
A city of more than 100,000 people

Num TRAMPQRTATION: Yes

BEIVELMEIKE:
This project will develop, implement, revise as needed, and disseminate a

comprehensive postsecondary demonstration program for mildly handicapped

youth who are not ready to go directl!, from secondary to postsecondary

education and/or employment. Project -.rticipants will be involved in a

transition-oriented intervention model which includes: transition related

counseling and instruction, enhancement of work-related skills, and career

exploration and personal counseling as needed on an individual basis.

Technical assistance will also be provided to related personnel on request.

FROJECT FOCU:
1. Identify students' needs.
2. Conduct intake assessments.
3. Conduct proposed interventions.
4. Provide technical assistance to employers.

5. Evaluate program and disseminate information.

PROJECT PARIMOlia:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 500

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 80

Learning Disability

Pro s n a e re s rvi

No. Served Age Range
60 17 - 19

d 1 th I

activities:
Parents - 200
Business/industry - 50

Teachers - 400
185

Agency personnel - 400

Peer tutors - 40

Project personnel - 50
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PROJECT EVALUATION PLAN:
Evaluation Aoproach(es): System analysis, Goal based, Goal free,

Professional review

litta/Infonnalionleing,Sollestesi:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status,
Self-awareness
Qn Employers: Amount of direct service to employer, Employer
satisfaction with project activities, Project impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Co 1 .1-

Brigance, CAI, The Transition Questionnaire
Locallv/Proiect Developed Instruments:
Case Notes, Case Note Coding Sheet

Personnel Involved in Evaluation: PrIj-xt director, Project staff, Staff
evaluator

Type of_Evaluation Reporting_ind Audience:

WA: Formal evaluation report

Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, University of Minnesota, University of Minnesota -
General College

PROJECT PRODUCTS:

Product Date Available
Brochure Not Indicated
Newsletter Not Indicated
Training manual Not Indicated
Project-developed instruments Not Indicated
Curricula Not Indicated
Journal articles Not Indicated
Replication manual Not Indicated
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PROJECT TITLE:
Project WE CAN

PROJECT OIRECTOR:
Glen Hendren

PROJECT COORDINATOR:
Sonja Burnham

CONTACT PERSON: Sonja Burnham

MAILING ADDRESS:
Counselor Education Dept.
Drawer GE
Mississippi State, MS 39762

ififaalf_i: 501-325-3331

jNSTITUTE #: 217

ONEEILIBILI: 84.078C

PROJECT START DATE: 08/01/89
PROJECT END DATE: 08/30/91

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
Enhancing the transition of youth with mild and moderate handicaps into
gainful employment is the ultimate goal of Project WE CAN. It is develop a
replicable model program designed to assist handicapped youth from their
educational setting into the world of work by providing appropr'Ae referrals
and inservice training for agency community college, vocational-technical
personnel, and potential employers.

PROJECT FOCUS:
1. Students between the ages of 16 and 25 in the first two

counties are identified, contacted, and referred to appropriate
agencies or training programs.

2. Employer and service provider training workshops are
developed and presented.

3. Data are collected for employers, service providers, and
students exiting school.

4. Three additional counties aro recruited in the third year
of the project for replication purposes.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 100

PROJECT EVALUATION PLAN:
Evaluatiiin Approach(ell: Goal based, Professional review
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Type of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Demographic,
Educational background, Prior work experience, Progress in
employment training programt, Postsecondary outcomet, EMployment
outcomes, Student/Client satisfaction with services/outcomes
obtained, Satisfaction of significant others with student/client
progress or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
locallv/Prolect Developed Instruments:
Employer Satisfaction Rating Scale, Intake and Referral Form,
Factors Related to Successful Employment Survey, Final
Evaluation Survey

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board

Type of Evaluation Reporting and Audience:

URI: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Vocational Rehabilitation, Developmental Disabilities,
Community College Board, Association of Personnel Administrators

PAUFSLERDIVCIS:

Product Date Available
Brochure 11/30/88
Parent handbook 08/01/91
Student handbook 10/31/88
Training manual 08/01/90
Project-developed instruments 08/01/90
Video tape 01/01/89
Journal articles 08/01/91
Replication manual 08/01/91
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PROJECT TITLE:
Project Access

PROJECT DIRECTOR:
Patricia Kercher

CONTACT PERSON: Patricia Kercher

MAILING ADDRESS:
Great Falls Vocational -
Technical Center
2100 16th Ave. South
Great Falls, MT 59405

TELEPHONE_t: 406-771-7140

See case study on p. 35

INSTITUTE #: 157

COMPETITION #: 84.078C

EBRAUMARLOAIE: 10/01/88
PROJECT END DATE: 09/30/91

ESIMAEARANIEE:
Community/Junior/Technical College

GEOGRAPHIC AREA SERVED:
A city of 50,000 to 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to develop, implement, and validate specially

designed and coordinated services and educational programs to facilitate and
encourage successful education for handicapped adults and their

non-handicapped peers.

PROJECT FOCUS:
1. Evaluation/modification of support services.
2. Upgrading of support services.
3. Continued faculty in-service.
4. Continued curricula revision.
5. Continued outreach efforts to identify individuals who may

benefit from project activities.
6. Delivery of services to students with disabilities to

maximize their success in vocational training.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 600

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 300

Handicapping Condition No. Served Age Range

Chronic Mental Illness 15 22 - 50

Deaf/blind 12 18 - 62

Emotional Disorder 10 22 50

Epilepsy 5 22 - 45

Health Impairment 40 18 - 60

Learning Disability 90 18 - 55

Mild Mental Retardation 5 19 - 28

'89



Pr ssi nals/oarents receivin rvices
activities:

Agency personnel - 40
Peer tutors - 20
Postsecondary faculty - 60
Undergraduate/graduate students - 20

Business/industry - 10

Project personnel - 3

Volunteers - 15

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goal based

Type of_Data/Information Being Collected:
On Students/Clients: Intake/referral information, Demographic,
Educational background, Progress in educational program,
Postsecondary outcomes

Perivosonnellii: Pro.;ect director, Project staff

Type of Evaluation Reoortina and Aud ence:
Tvpe: Formal evaluation report

Audience: Consumers, USERS, Transition Institute, Advisory board, State
agency

EnlECT

Product Date Available
Brochure 10/01/88
Student handbook 10/01/90

Video tape 01/01/90
Journal articles 10/01/91
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PROJECT TITLE:
Salish Kootenai College Handicapped
Student Support Services Project

PROJECT DIRECTOR:
Gerald Slater

PROJECT COORDINATOR:
Mike Hermanson

CONTACT PERSON: Mike Hermanson

MAILING ADDRESS:
Salish Kootenai College
Box 117
Pablo, MT 59855

TELEPHONE #: 406-675-4800

INSTITUTE #: 243

ONEEIIII01: 84.078C

PROJECT START DATE: 10/01/89

PROJECT END DATE: 09/30/92

PRIMARY GRANTEE:
Community/Junior/Technical College

GEOGRAPHIC AREA SERVED:
A region within a state

See case study on p. 30 PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
The development of a model program for serving students with handicaps at a

tribally controlled college, to include identification, assessments, support

services, and job placement.

PROJECT FOCUS:
1. To develop cooperative agreements with other agencies to

assist in a coordinated method of serving handicapped
students.

2. To cooperate with American Indian Research and Training

Center of Northern Arizona and Dr. John Dodd of Eastern

Montana College in developing an effective approach
to assessing and instructing Indian students with specific

learning disabilities in a postsecondary educational

environment.
3. To provide an intensive set of support services to

handicapned students while they are attending Salish
Kootenai College to maximize each student's potential

for successful graduation.

PROJUT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 200

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 60

Handicapping Condition
Emotional Disorder
Epilepsy
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Health Impairment 3 19+

Hearing Impairment 1 19+

Learning Disability 10 19+

Speech Impairment 2 19+

Substance Abuse 1 19

Physical Disability 25 19+

Professionals/parents receiving services (training) throughlroAect

activities:
Business/industry - 15 Project personnel - 3

Postsecondary faculty - 20

PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Decision making,

Connoisseurship, Professional review, Case study

Type of Data/Information Being Collected:
On Students/Clients: Type or extent of services rendered, Demographic,

Educational background, Assessment results, Progress in

educational program, Prior work experience, Degree of

integration, Postsecondary outcomes, Employment outcomes

On Employers: Characteristics/demographics, Amount of direct service to

employer, Employer satisfaction with project activities

On Postsecondary Educatigg: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct

service to providers, Provider satisfaction with project

activities

Instrumentation:
Commercially Available Instruments Used by Projects:
Woodcock-Johnson, MESA (Valpar), Vocational Decision Making

Inventory, WRAT

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Advisory board, Third-party evaluator

Type of Evaluation Reporting ana Audience:
Type: Formal evaluation report
&item: OSERS, Transition Institute, Advisory board, State agency

PROJECT PRQDUCTS:

Erpduct Date Available

Journal articles Not Indicated
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PROJECT TITLE:
LD-Talents: Learning
Disabilities-Technical Assistant for
Leadership in Education

PROJECT DIRECTOR:
John Bernthal

PROJECT COORDINAjOR:
Julie Geis

CONTACT PERM: Julie Geis

MAILING ADDRESS:
University of Nebraska
253K Barkley Memorial Center
Lincoln, NE 68583

TELEPHONE...1: 402-472-5530

wr.111

INSTITUTE #: 158

COMPETITION #: 84.078C

PROJECT START DATE: 08/01/87
PROJEgT END DATE: 07/30/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
To train existing community college personnel in model practices for learning

disabled students and establish a visible transition network for LD students

among high schools, intermediate education agencies, offices of vocational

rehabilitation services, and community colleges.

PROJECT FOCUS:
I. Disseminate materials for faculty development that will

increase faculty knowledge and promote positive attitudes

regarding LD students.
2. Train community college personnel via Telecommunication

Training Series and On-Site Consultation to verify and design

appropriate interventions for educational accommodations.

3. Establish a transition network among high school,
intermediate education agencies, offices of vocational
rehabilitation and community colleges that will facilitate

improved communication and service availability.

4. Research the qualitative and quantitative variables
associated with LD transition to community colleges.

PROJECT PARTLCIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 150

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 150

Handicapping Condition a(1.1.glY11.4 6.91.11PS2
150 18 45Learning Disability
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activities:
Teachers - 32 Project personnel - 6
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PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Professional review

Type of Data/Information Being Collgagd:
Oritlijints/flients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results
On Postsecondary Education: Characteristics/demographics, Amount of direct
service to providers

jnstrumentation:
Available

WAIS-R, Peabody Picture Vocabulary Test, Tcct of Adolescent
Language, Woodcock-Johnson-Part II

Participant Evaluation of Project, Campus Resource Survey, Campus
Service Evaluation, H.S. Transcripts

Personnel InyglyeLjAjalyalign: Project director, Project coordinator,
Project staff

lygLofEalatioadAd'e:
Type: Executive summary
Audience: OSERS, Transition Institute, Cooperating agencies

PROJECT PRODUCTS:

Product Date Available
Brochure 09/01/87
Newsletter 12/01/88
Training manual 01/01/89
Video tape 10/01/87
Journal articles 05/01/88



PRQJECT TITLE:

Vocational and Literacy Development
for the Mildly Handicapped Offender

PROJECT DIRECTOR:
Keith Curry

CONTACT PERSON: Keith Curry

MAILING ADDRESS:

State University College at Buffalo
1300 Elmwood Ave., KH 210
Buffalo, NY 14222

TELEPHONE #: 716-878-5313

INSTITUTE #: 213

COMPETITION #: 84.078C

PROJECT START DATE: 07/01/88
ERWILLIALDAIE: 06/30/91

PRIMARY GRANTEf:

University or Four-Year College

GEOGRAPHIC AREA SERVED:
A county

See case study on pp. 16-17 P BLILTRANSPORTATION: Yes

PROJECT PURPOSE:
Fifty-five mildly handicapped individuals will be selected over a three-year
period from the arrested population in a local holding center. These
individuals will be given remedial and compensatory reading instruction byreading diagnosticians. Instructional methods will be a combination of those
proven effective with adults, and new and creative motivating approaches.Referrals will be made to vocational training agencies some supervision oftrainees. Because this program will becommunity based, the project involvesindividuals who have been arrested for misdemeanors 'ind other relatively mildcharges not involving force, threat or physical harm. This is cooperative
effort betweenthe State University of Buffalo; PEOPLE, Inc. of Erie County;The Western New York Association for the Learning Disabled, Inc.; Erie County
Pre-Trial Services; and the Erie County Sheriff's Department.

ENIMI1401:
We will continue to implement a literacy and vocational referral program for20 individuals who are mildly retarded or learning disabled. The curriculumis totally functional and individualized, encompassing any needed life skillsinto the literacy instruction. Examples are: bill paying, recipe reading,
meal preparation, child care, personal care, accessing services through thebureaucracy, and working toward the GED.

PROJECT PARTICIPANI1:

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 55

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 55

WAtopsingSpi_Ltiold Mo. Sgrved Age Range
Learning Disability 20 16 - 30
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activities:
Agency personnel - 50
Project personnel - 5

Undergraduate/graduate students - 15

Teachers - 25

PROJECT EVALUATION PLAN:
Evaluation Approagh(es): Goal based, Professional review, Case study

Tvpe of Data/Information Being Collected:
g_n_nudentsalignis.: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Employment outcomes, Satisfaction of significaht
others with student/client progress or status
On_Postsecondarv Edutation: Degree of collaboration between project and
providers

Instrumentation:
Commercially Available Instruments ilsed by Projects:
WAIS-R, WISC-R, Stanford-Binet Revised, Peabody Picture
Vocabulary, Woodcock Johnson Psycho-Educational Battery, Key
Math Test
Locillyaroleski :

Developmental Disabilities Screening Questionnaire, Preliminary
Admission Form, Application for Services,
Routing/Verification/Agreement Form, Ecological Inventories

Personnel...involved in Evaluation: Project director, Project coordinator,
Project staff, Third-party evaluator

Type of Evaluation Reporting and Audience:

IMPI: Formal evaluation report

Audience: OSERS, Transition Institute, State agency, Commissioner of
Education, Developmental Disabilities/Handicapped Offender Task
Force, State legislative committees

PMJECT PRODUCTS:

Product
Brochure
Project-developed instruments
Curricula
Journal articles
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PROJECT TITLE:
The Total Impact Model: A Community
College/Trade School Collaboration
for Learning Disabled Adults

PROJECT DIRECTOR:
Bert Flugman

PROJECT COORDINATOR:
Dolores Perin

CONTACT PERSON: Bert Flugman

MAILING ADDRESS:
CASE/IRDOE
CUNY Graduate School
33 West 42nd Street, Room 620NC
New York, NY 10036

TELEPHOg #: 212-642-2930

See case study on p. 23

INSTITUTE #: 159

COMPETITION if: 84.078C

PROJECT START DATE: 10/01/87

PROJECT END DATE: 09/30/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

EMILlattallarajjai : Yes

PROJECT yuRposE:
To study the feasability of provioing vocational training to learning

disabled, special education high school leavers utilizing both a community

college and a not-for-profit trade school. The target population consists of

young adults aged 17-28 who have exited special education high school

programs but do not have regular high school diplomas, or if they have

obtained such diplomas, are not interested in or appropriate for

matriculation into an existing community college program. Participants have

reading levels averaging 4-6th grade and tend to be in the borderline range

of measured intellectual functioning. Primary goals/objectives: implement

training in vocational skills, basic skills, and interpersonal skills;

provide services of a full time learning disabilities specialist in

vocational classrooms; provide tutoring, work-study job coaching, career

counseling and parent workshops; evaluate program outcomes.

PROJECT FOCUS:
1. Continue to provide all program components listed in purpose

statement.
2. Conduct follow-up interviews with all program completers and a

sample of individuals who applied for the program but did not

enter for various reasons.
3. Continue ta collect evaluation data.
4. Analyze evauation data.
5. Meet with community college adnministrators regarding the

possibility of institutionalizing the program after the project

ends.
6. Write report describing all aspects of the program, for

replication purposes.
7. Make a conference presentation to disseminate program.
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PROJECT PARTICIPANTS:
Est'Aated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 75

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 50

Handicapping Condition NaL_Served Age Range
Learning Disability 45 17 - 28

Professionals/parents receiving services (training) through_ prelect
activities:

Parents - 40 Teachers - 2

Project personnel - 2

PROJECT EVALUATION PLAN:
EvAluation Approachtesl: System analysis, Goal free, Professional review,

Case study

Type of_Data/Information Being COlected:
Qp Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Prior work experience, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes
On Employers: Characteristics/demographics

Instrumentation:
Commercially Available Instruments Used_bv_Proiects:
WAIS-R, Piers Harris Self-Concept (adapted), Test of Adult Basic
Education, WRAT-R
Locally/Pro:lea Develqped Initruments!
Work-Study Observation Form, Competency Rating Form: Basic
Skills, Competency Rating Form: Interpersonal Checklist,
Vocational Skills Attainment, Parent Survey, Vocational Outcome
Questionnaire, Parent Opinionnaire/Knowledge Inventory, Writing

sample, case studies of best and worse cases

Personneri Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Third-party evaluator, Staff
evaluator

Type of Evaluation Reporting and Audience:
Type: Formal evaluation report, Presentations and papers
Audience: OSERS, State agency, VR, Vocational Education, Professional
peers, Professional peers

Bajallgagg_TI :

Product Date Available
Project-developed instruments 05/01/90

Curricula 09/01/90

Journal articles 09/01/90

Replication manual 09/01/90
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Comprehensive Learning Program: A
Cooperative Model for Services

PROJECT DIRECTOR:
Rosa Hagin

PROJEST COORDINATOR:
Elizabeth R. Lorenzi

MAILING ADDRESS:
Fordham University
Lincoln Center
113 West 60th Street
Room 1004
New York, NY 10023

TELEPHONE #: 212-841-5579

INSTITUTEJ: 160

COMPETITION 1: 84.078C

PROJECT START DATE: 09/01/87
PROJECT END DATE: 08/31/90

EBIMARY GRANIEL:
University or Four-Year College

gagRAPHIC AREA SERVED:
A city of more than 100,000 people

EUKILIMEMBIATAN: Yes

PROJECT PURPOSE:
The purpose of the Comprehensive Learning Program is to improve the literacy
of learning disabled adults. Components included: Educational intervention,
counseling, and computers.

PROJECT FOCUS:
1. Dissemination - LDA Conference 1990, conducted a workshop on

screening for teachers, counselors working with LD adults.
2. Evaluation - evaluating the different effects of project

components.
3. Monograph - Another Chance (in progress).

PROJECT_PARTIC1PANIS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 200

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 71

HAndicapoing Condition
Learning Disability
Mild Mental Retardation
Multiple Handicap
Economically Disadvantaged

Profess
activities:

Agency personnel - 227
Project personnel - 30

I 1

No. Served
57

3

9

1

Age Range
19 - 50
19 - 50
19 - 50
19 - 50

I I.
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MECLEYAMBRULAN:
Evaluation_Aporoach(es): System analysis, Decision making, Case study

Type of Data/Information Being 011ected:
On Students/Clients: Intaka/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work

experience, Employment outcomes, Student/Client satisfaction with

services/outcomes obtained

Instrumentation:
Commercial)), Available Instruments Usidjv Prolects:
WAIS-R, AVMAI, Writing Sample, Self-Directed Research,
Neuropsychological Battery, Thematic Apperception Test, Human
Figure Drawing, WRATR-2, Woodcock Johnson Psychoeducational
Battery, Psycho-social Educational Battery
19011YLErwiect DevelogIUMAEMMtati:
Tutor Observation, Tutor/Client-Client/Tutor Rating Scale,
Screening Battery for program eligibility

Eersonnel Iftvolve4 in Evaluatign: Project director, Project coordinator,

Project staff, Third-party evaluator

Type of Evaluatiop Reporting and Audience:
Audience: Consumers, OSERS, Transition Institute, Advisory board

ELROJECT pRODUCTS:

Product Date Avai101e
Brochure 04/01/88

Training manual 12/01/87

Journal articles 07/01/90

Replication manual 07/01/90



PROJCZT TITLE:
COMPETE: Computer Preparation -
Evaluation, Training, and Employment

PROJECT OIRECIOR:
William C. Mann

INSTITUTU: 244

COMPETITION #: 84.078C

PROJECT COORDINATOR: faffa.SIARIAAIE: 09/01/89
Jean L. McKinley PROJECT END DATE: 08/31/92

CONTACT PERM: Jean L. McKinley

MA11ING ADDRESS:
Department of Occupational Therapy
Center for Theraputic Applications of
Technology
515 Stockton Kimball Tower
SUNY
Buffalo, NY 14214

TELEPHONE #: 716-831-3141

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The COMPETE project is developing and implementing a model program of
cooperative service delivery that includes the NYS Office of Vocational
Rehabilitation, the Western New York Independent Living Center, The NYS
Office of Mental Retardation and Developmental Disabilities, and the
University at Buffalo. COMPETE focuses on individuals with cognitive
disabilities, such as traumatic brain injury, learning disabilities, and
mental retardation. An interdisciplinary team, includiny a vocational
counselor, occupational therapist, rehabilitation engineer, physical educator
and nutritionist, assess vocational and other community integration needs.
With an Employer Task Force Advisory Council helping in identifying
appropriate jobs and adaptations in work environments, job trainees will
experience newly developed curriculum materials for training toward a data
entry/information management job in the competitive job market.

PROJECT FOCUS:
I. Develop resources for implementing COMPETE: assemble

interdisciplinary evaluation and program planning team;
develop evaluation battery, teaming model, and documentation/
data basing systems; develop curriculum and training materials.

2. Identify individuals with special needs.
3. Provide individualized evaluations.
4. Provide training individualized to competitive job sites.
5. Address community integration needs.
6. Establish Employer Task Force/Advisory Council to assist

with job identification, modification, and on-the-job training.
7. Support job trainee via continued training until job procurement.
8. Evaluate effectiveness of COMPETE program model.
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PROJECT PARTICIP4OTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 40

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 40

liansliciaaing_landitian No. Served, Age Range
Learning Disability 14 15 30
Moderate Mental Retardation 14 15 - 30
Brain Injury 12 15 - 30

Professionals/parents receiving services (training) through oroiect
activities:

Parents - 40 Agency personnel - 35
Business/industry - 40 Peer tutors - 20
Project personnel - 10 Postsecondary faculty - 10

Undergraduate/graduate students - 10

PROJUT EVALUATION PLAN:
Evaluation Aporoach(es): System analysis, Goal based, Decision making, Case

study

Type of Data/Information Being Cogected:
On atuderits/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status, Business satisfaction
with trainees
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Potseundary Om/ion: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Available Instruments Used by Proieq/s:
Differential Aptitude Tests, Minnesota Clerical, Test of
Adolescent Language, Street Survival Skills Questionnaire,
Computer Aptitude, Literacy, Interest Profile, Key Math
Arithmetic Diagnostic Test, Perceptual Memory Task, Motor Free
Test of Visual Perception, Test of Visual Perceptual Skills,
Test of Visual Motor Skills
locallv/Proiect Developed Instruments:
Office Behavior Observational Form, Food Management
Observational Form, Computer Use/and Access Observational Form,
Office Environment Skills Checklist, Nutrition Education
Checklist, Fitness/Leisure Checklists, Self Management
Checklists, Community Living Assessment Scale
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Perfonnel Involved in fvaluatiop: Project director, Project coordinator,
Project staff

1 i I- I 4 i

Int: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Employer Task Force, VES1D, ONR-OD

PROJECT PRODUCTS:

Prgduct
Brochure
Training manual
Project-developed instruments
Slide presentation
Video tape
Curricula
Journal articles
Replication manual
Presentations at conferences
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INSTITUTE f: 161

Enhancing Vocational Possibilities for
Young Adults with Learning
Disabilities

PROJECT DIRECTOR:
Craig Michaels

ERIELLOODINAUE:
Michele Lee

EQNIALLEEM: Craig Michaels

MARINO ADDRESS:
National Center on Employment
and Disability
Human Resources Center
I.U. Willets Rd.
Albertson, NY 11507

TELMONE #: 516-747-5400

See case study on p. 20

CO1jPETITION4: 84.078C

PROJECT START DATE: 09/01/87
BROJECT ENR_DATE: 08/31/90

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SEM
A region within a state

PUBLIC TRANSPORTATION: Yes

EBDIFSLIMBEDIE:
This project has served as a model at four community colleges to demonstrate
that community college students with learning disabilities can become
competitively employed in jobs commensurate with their abilities. This goal
is realized through the provision of comprehensive, campus-based, vocational
support services.

PROJECT FOCUS:
1. To evaluate 15 youths.
2. To develop a procedure for sharing results with students.
3. To provide career counseling.
4. To assist campus staff in providing career counseling to

LI) population.

5. To assist campus personnel in arranging job shadowing
experiences.

6. To develop procedures for transitioning appropriate students
from college to vocational programs.

7. To implement codebook to assess time involvements.
8. To continue discussions with consortium members and advisory

council members regarding dissemination, replication, and
development of new services.

9. To enhance transition of students with LD through
relationships with VESID (OVR), high schools, colleges,
and vocational rehabilitation.

10. Complete curricula for Social Skills and Job Hunt groups;
implement in final form.

11. Place at least 20 students into employment, transition at
least five students into vocational training, and assist
at least four students in transition to a four-year school.
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PROJECT PARTIMANTS:
Estimated nUmber of youths and/or adults with hanlicapping conditions
impacted by direct services over entire funding period: 150

Estimated numbor of youths and/or adults with handicapping Lunditions
receiving direct services over entire funding period: 129

thIBALCAPRilagigaditi911
Learning Disability

EIM Served Age Range
129 18 +

Professio
activities:

Project personnel - 6 Postsecondary faculty 40

Undergraduate/graduate students - 129

-1 1* I f 1.01 I

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goal based, Professional review

Type of Data/Information Being ColleOgd:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program,
Postsecondary outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On_Postseconjarv Education: Degree of collaboration between project and
providers, Amount of direct service to providers

Instrumegtation:
Commercially Available Instruments Used by Projects:
Woodcock/Johnson Psychoed. Battery, Differential Aptitude Test,
Career Assessment Inventory
Locally/Prolgct_Deyelopesl Instruments:
Demographics/Intake Interview, Learning Disability Questionnaire

_g_sLayglyggLin_failiationPronr: Project diractor, Project coordinator,
Project staff, Advisory board, Staff evaluator

Type of_Evaluatign Reporting and Audignig:

I/21: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: OSERS, Transition Institute, Advisory board, State agency,

HEATH

PROJECT PRODUCTS:

Eradgl Date Available

Brochure 01/01/88
Training manual 05/01/90

Curricula 05/01/90
Journal articles 01/01/90
Replication manual 05/01/90

205



PROJECT TITLE:
Project CAREER

PROJECT DIRECTOR:
Irwin Rosenthal

PROJECT COORDINATOR:
Patty Matz

CONTACT PERSON: Irwin Rosenthal

MAILING ADDRESS:
NYU
Department of Counselor Education
Room 400
239 Greene Street
New York, NY 10003

TELEPHONE 0: 212-996-5554

INSTITUTE 0: 162

COMPETITION 0: 84.078C

PROJECT START DUE: 09/01/87
PROJECT END DATE: 08/31/90

ERIMARY_gBANIEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLICIRAMORTATION: Yes

PROJECT PURNSf:
Project CAREER is a demonstration project for learning disabled college
students designed to facilitate their career/job development and training
through an experiencebased education program. Primary goals are: 1) to
provide exposure to a range of career orientations, job settings, and career
options, 2) help college students acquire useful and work transferable
personal and vocational skills and information via internship preparation and
experiences, 3) help LD college students meet academic demands and
internship/job demands through the use of computer-assisted writing,
compensatory strategies and by-pass mechanisms, 4) to provide successful job
placements for project students, and 5) to disseminate information that will
enable other colleges and universities to develop an experience based career
program on their campuses.

PROJECT FOCUS:
1. To place LD students in job settings and/or internships.
2. To continue career development/choice activities for

in-college participants.
3. To monitor job/university progress of participants.
4. To continue to disseminate information regarding the work

potential of learning disabled persons.
5. To disseminate best project practices.
6. To collect post-treatment data along dimensions of

self-esteem, career choice, job satisfaction, and
career maturity.

7. To evaluate project success via both qualitative and
quantitative assessment data.



PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 55

Nindismaing..2usititsml
Learning Disability
Minority Youth

No. Served Age Range
55 20 - 50
15 20 - 50

Profe si nal vl trai o h

Parents - 75

Teachers - 125
Undergraduate/graduate students - 15

PROJECT EVALUATION PLAN:
Evalqation Approachies): System analysis, Goal free, Decision making, Case

study

lype_ofitta/Information Beim Collected:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Employers: Characteristics/demographics, Amount of direct service to

employer, Employer satisfaction with project activities, Project
impact on employers
On Pestsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities

tces I

Agency personnel - 50

Project personnel - 15

_Instrumentation:
1 A allid 7 _ I-

WAIS-R, Career Development Inventory, Strong-Campbell Interest
Inventory, Coopersmith Self-Esteem, Writing Anxiety Scale,
Dailey Miller Scale, Human Resources Center: Functional
Limitations of LD Individuals
Locally/Projnt Deyeloped Instruments:
School/Worksite Observations, Self-Assessment of Job
Skills/Performance, Field Study Observations, Satisfaction with
Work, Self-Assessment of Learning Styles, Employer/Supervisor
Assessment of Student Skills, Rating Scale of Interpersonal
Functioning, Job-Related Academic Skills Assessment, By-Pass
Skill Rating Scale, Career Goal Questionnaire, Student
Questionnaire

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff
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Type of Evaluation Reporting and Audience:
Type: Formal evaluation report
Audience: Consumers, OSERS, Transition Institute, Advisory board

PROJECT PRODUCTS:

Product
Brochure
Student handbook
Project-developed instruments
Journal articles

208

Date Available
10/01/88
06/01/90
06/01/90
09/01/89



PROJECT TITLE:
Access to Computers for Disabled
Students

PROJECJ QIRECTOR:
William Roth

MAILING ADDRESS:
SUNY at Albany
P.O. Box 9
Albany, NY 12201

LEPHONE #: 518-442-3850

INSTITUTE #: 163

COMPETITION #: 84.078C

PROJECT START DATE: 08/01/87
PROJECT END DATE: 07/30/90

ERIMARYABANIEE:
University or Four-Year College

PEOGRAPHIC AREA SERVEQ:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
To make computers and their modifications in hardware and software accessible
to disabled students by a directed organizational effort combining diverse
elements in one model project. To mainstream disabled students into computer
environments of the University and to prepare them for an increasingly
technological world.

PROJECT FOOS:
1. Identify/develop a needs assessment tool to survey

faculty/staff with regard to inservice needs.
2. Develop/implement inservice curriculum for faculty/staff.
3. Develop faculty handbook.
4. Develop program brochure/outreach materials.
5. Implement plan for outreach.
6. Modify/supplement curricula for four vocational training

programs.
7. Identify/develop learning styles assessment.
8. Develop student handbook.
9. Develop specialized curricula to enhance vocational

training success.
10. Develop support services including but not limited to peer

tutoring, reader service, recorded tests/lectures, and mobility
assistance.

11. Develop written policies/procedures to integrate project
activities into an operational system.

EBOJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 2000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 150
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Professionals/parents receiving.services (traintpg) throggh prolect
activities:

Parents 20 Agency personnel - 80

Business/industry - 20 Teachers - 200

Project personnel - 3

Undergrad./grad students State/federal officials - 120

BOJECT EVALUATION PLAN:
Eveluation_APProach(es): System analysis, Goal based, Goal free,

Prelssional review, Case study

lys_e_staitatinfermatlenjejla_elleite.d)C:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to employer
Pn_Ppstserfondarv Educatton: Charscteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

BELJavalies_aLoliEvaluaiPersoel: Project director, Research assistants

ing of Evaluation Neportina and Audience:

Ing: Formal evaluation report

Audience: OSERS, LEA's, Colleges/universities

Egjallfigngia
Product Date Available
Journal articles Not Indicated
Software and hardware bibliography Not Indicated
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PROJECT TITLE: INSTITUTE 0: 245
Job Training Program for Persons With
Mild and Moderate Disabilities

PROJECT QIRECTOR:
James F. Wilde

EflUECT COORDINATOR:
Eleanor Reynolds

CONTACT PUMA James F. Wilde

NAILING ADDRESS:
Valentines Road and The Plain Road
Westbury, NY 11590

TELEPHONE_0: 516-997-8700

CONPETITION 0: 84.078C

EMOLIAIABLUAIE: 69/01/89
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
Board of Cooperative Educational

GEQGRAPHIC AREA SERVED:
A county

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The overall goal of the Nassau BOCES Job Training Program is to promote
training, employment, and upgrading for adults with m ld and moderate
disabilities along with their nondisabled peers, in order that these clients
may gain, retain, and upgrade jobs in the competitive sector. Special
emphasis is placed on youth aging-out of public schools.

PROJECT FOPS:
1. Implementing assessment, training, and job placement

for 100 persons with mild and moderate disabilities.
2. Sensitizing business and industry to the potential

contributions of persons with disabilities in the competitive
labor market.

3. Providing follow-up for placed clients consisting of
socialization activities on work adjustment and job retention.

PEULLIJABIELEAEII:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 100

Handicapping Condition No. Served Age Range
Emotional Disorder 30

Learning Disability 50

Substance Abuse 15

Physical Disability 5

Professionals/oarentsreciiying_laryialjtairdnaLthuldursiest
activities:

Business/industry - 35 Project personnel - 3

17 - 25

17 - 25

17 - 25

17 - 25
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PROJECT EVALUATION PLAN:
fjuatWaachiesi_n_AD: System analysis, Goal based

11
81 Is

On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Employment
outcomes, Student/Client satisfaction with services/outcomes
obtained, Satisfaction of significant others with student/client
progress or status
On Employers: Degree of collaboration between project and employers,
Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers

Instrumentation:
11111 .# le it t I -# b P

Crawford Small Parts Dexterity Test, Bennett Hand Tool Austerity
Test, General Aptitude Test, COPS, Strong, Adkins Life Skills,
Just Around the Corner
kuillyaraiggLagyelogetintrAmenta:
Industry Based Special Needs Evaluation Om, Confidential
Employee Job Evaluation Report, Termination Review, Job Coach
Evaluation Form, Skills Proficiency Rating Form, Industry Based
Employment Readiness, Industry Based Special Needs Program, ITP,
Client Survey, Client Matching Form, Listing of Clients Employed
60 Days or More, Monthly Status Report, Special Needs Status
Report-Intakes

Personnel Involved in Evaluation: Project coordinator, Project staff, Staff

evaluator

Ing_o_UaliiitionjkauthaansUdign
WC Formal evaluation report
Audience: OSERS, Transition Institute

PROJECT PRODUCTS:

Product pate Available

Brochure 04/01/90
Project-developed instruments 10/01/89

Slide presentation 10/01/89

Video tape 10/01/89

Newspaper articles Not Indicated
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PROOECT TITLE: INSTITUf
Postsecondary Education Demonstration
Program for Learning Disabled Persons

PRWECT DIRECTOR:
Costes Boukouvalas

CPTACT PfRSON: Costas Boukouvalas

MAILIWADDRESS:
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235

TELEPHONE #: 704-342-6739

See case study on p. 31
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raggililmj: 84.078C

PROJECT START DATE: 09/01/89
PROJECT fNO DATE: 08/31/92

PRIMARY GRANTEE:
State Educational Agency

GEOGRAPHIC AREA SERVgD:
A state

POLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of this project is to develop a model for providing employment

related training for students with learning disabilities. The project will
extend the program which Central Piedmont Community College has developed in
working with the learning disabled population to a minimum of ten other NC
Community Colleges within the proposed three-year grant period. The project

will serve primarily students with learning disabilities. The project's
primary goal is to make services to students with learning disabilities
available throughout the state of North Carolina.

PROJECT FOCUS:
1. Finalize a model for providing services to students with

learning disabilities.
2. Assist five additional schools to start services to students

with learning disabilities.
3. Assist in the development and programming of a statewide

teleconference.
4. Develop a State Conference on "How to Serve Students with

Learning Disabilities".

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 1500

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 125

Handicapping_Condition N. Served Age Range
125 18 - 30Learning Disability
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Eridessio
activities:

Parents - 50
Business/industry - 100

Project personnel - 5

Asilsairentes_rmiling_sstrusli_stainguhmutimlLglity

Agency personnel -
Peer tutors - 10

Postsecondary faculty - 500

PEOJECT EVALUATION PLAN:
.E.__Ltiroghjejti: Goal based, Goal free, Professional review, Case

study

Iypg_gfJla_W_Lmf:msitj_gftjgjng_ip:ljgttgth
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Satisfaction of
significant others with student/client progress or status
On_EmploYers: Degree of collaboration between project and employers,
Amount of direct service to employer, Employer satisfaction with
project activities, Project impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Inktrumentatioq:
Commercially Available Instruments Used by Prolects:
WAIS-R, Career Interest Inventory, Wide Range Achievement Test,
Peabody Individual Achievement Test

Persennel Involved in Evaluation: Project coordinator, Project staff

' 1 1'44 4 1 4 .

Ing: Formal evaluation report, Brochure/Pamphlet
Audience: Consumers, Transition Institute, Advisory board, State agency

PROJICT PRODUCTS:

Product
Brochure
Newsletter
Student handbook
Training manual
Project-developed instruments
Slide presentation
Video tape
Curricula
Journal articles
Replication manual

214

pate Available
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated



PROJECT TITLE:
Learning Disabilities Consortium

PROJECT_DIREGTOR:
Jane Rochester

CONTACT PERSON: Jane Rochester

MAILING ADDRESS:
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235

TELEPHONE N: 704-342-6556

See case study on p. 27

INSTITUIEJL: 164

COMPETITION 84.078C

PROJECT START DATE: 09/01/87
PROJECT END DATE: 08/31/90

PRIMARY GRANNE:
Community/Junior/Technical College

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT_PURPOSE:
To facilitate transition of LD students from public secondary to public
postsecondary institutions. Services provided include: peer mentors,

tutors, personal/academic/career counseling, supplemental evaluation of

learning styles/strengths and weaknesses, and referral to community agencies

as necessary.

PROJECT FOCUS:
To facilitate education of learning disabled students on campus (which houses

three institutions) by increasing faculty and staff awareness of

characteristics and needs of LD adults and by providing specific vocational
services to LD students.

MITIL_LAIMERill :
Estimated number of youths and/or adults with handicapping -onditions
impacted by direct services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 150

Handicapping Condition N.Q.J ServQg Ault=
Learning Disability 300 16 22

Professionals/parents recgjving services Itrainingl througb prodect

activities:
Peer tutors - 20 Teachers - 15

Project personnel - 20 Postsecondary faculty - 40

Undergraduate/graduate students - 20

PROJECT EVALUATION PLAN:
Evaluation Approachfes): System analysis, Case study
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Type of Data/Information Being Collected:
Pn Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Student/Client satisfaction with
services/outcomes obtained
On Postsecondary Education: Characteristics/demographics, Degree of

collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Avatlable Instrument$ Used blv froigcts:
WAIS-R, Strong-Campbell Interest Inventory, Myers-Briggs, WRAT,
CAI, Woodcock and Johnson Learning Style Survey
locallv/Proiect Dgveloped Instruments:
Behavioral Checklist, Interview Rating Scale, Conference Rating
Scale, Participant Interview, Intake Interview, Faculty
Inservice Questionnaire, High School Referral Form,
Individualized Action Plan

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff, Third-party evaluator, Staff evaluator

IyaLolly.111Andigno:
DAC Formal evaluation report, Executive summary
Agdigngg: Consumers, OSERS, Transition Institute, State agency, Public
school systems, ACID, NC Department

PROJEU PRODUCTS:

of Community Colleges

Produqt Date Available

Brochure 02/01/90

Student handbook 02/01/90

Project-developed instruments 02/01/90

Video tape 02/01/90

Curricula 02/01/90

Journal articles 08/01/90

Training Manual 08/01/90



PROJECT TITLE:
Southern Appalachian Transition
Education Project

EROJECT DIRECTOR:
Arlene C. Stewart

CONTACT PfRSON: Arlene C. Stewart

MAILING ADDRESS:
20 McKee Building
Western Carolina University
Cullowhee, NC 28723

TELEPHONE #: 704-227-7127

INSJITUTE 0: 246

COMPETITION 0: 84.078C

PROACT START DAJE: 09/01/89
PROJECT END DATE: 08/31/92

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region of the nation

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
The Transition Project will: facilitate transition for handicapped students
from school/college to further schooling or to work by providing technical
assistance and resources to service providers in both secondary and
postsecondary settings; provide a transition experience for students who have
finished at least tenth grade; look at employment outcomes for handicapped
students by doing a follow-up study.

ERDIECLEMS:
1. Implement technical assistance component.
2. Develop materials.
3. Implement Summer Transition Experience.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 15000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 90

ProtosIonals/parents receiving services Itraining) through oroJect
activitits:

Parents - 30 Agency personnel 50

Teachers - 100 Project personnel 4

Postsecondary faculty - 100

Undergraduate/graduate students - 20

PROJECT EVALUATION PLAN:
fvaluation Aooroach(ell: Goal based, Professional review
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IIPe of Data/Information Being_Collected:
Qn_itudentlarliental: Demographic, Educational background, Assessment
results, Progress in educational program, Prior work experience,
Postsecondary outcomes, Employment outcomes Residential
outcomes, Student/Client satisfaction with services/outcomes
obtained
On Postsecondary Education: Characteristics/demographics, Amount of direct
service to providers, Provider satisfaction with project
activities

Instrumentation:
I II Instr

WAIS-R, Stronq-Campbell Interest Inventory, COPS, SDS, MBTI

arionglinglyesllikillidism: Project director, Project staff, Advisory
board, Third-party evaluator

Type of Evaluation Reporting and Audience:

InA: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Host institution

PROJECT PRODUCTS:

Product
Brochure
Newsletter
Project-developed instruments
Curricula
Journal articles
Resource manual

218

pate Available
01/09/00
01/01/90

Not Indicated
08/01/90
10/01/90
08/01/92



PROJECT TJTLE:
Project IMPACT

PROJECT DIRECTOR:
Kathy N. McKean

PROJECT COORDINATOR:
Deborah Murphy

CONTACT PERSON: Kathy M. McKean

tAILINLADDEESI:
Child Service Demonstration Center
123 E. Broadway
Cushing, OK 74023

TELEPHONE 0: 918-225-1882

INSTITUTE4: 218

COMPETITION 0: 84.078C

fROJECT START DATE: 08/01/88
2fflacIANDAAIE: 07/31/91

PRIMARY GRANTEE:
Area Vocational Center

GEOGRAPHIC AREA SERVED:
A region within a state

See case study on p. 29 PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
The project is designed to provide the necessary support to facilitate the
transition from secondary education to successful employment of unserved and
underserved mildy handicapped youth and adults. The primary goals are:
1. Provide access to vocational/technical education for mildly

handicapped youth and adults
2. Provide a continuum of appropriate educational services
3. Provide preservice and inservice teacher training
4. National dissemination

EVJECT FOCUS:
I. Full implementation of Adult Resource Center curriculum.
2. Expand mainsteam program - continue course adaptation.
3. Continue and expand counseling services.
4. Develop dissemination products.
5. Testing preservice education module.

PROJECT PARTIC1PANIa:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 25120

Estimated number of youths and/or adults with handicapping conditions
receiving direct servizes over entire funding period: 156

Handicapping Conlition
Behavinral Disorders
Cerebral Palsy
Chronic Mental Illness
Communication Disorders
Developmental Disability
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til,...leng4 Age Range
2 21 - 35

1 32

1 38
2 22 - 37

2 18 25



Emotional Disorder 2 18 - 23

Epilepsy 1 24

Learning Disability 137 18 - 63

Mild Mental Retardation 5 18 - 43

Multiple Handicap 2 18 - 45

Physical Disability 1 53

Professionals r ce vin 1 I I I 1 3

activities:
Agency personnel - 9 Business/industry - 12

Teachers - 550 Project personnel - 20

Postsecondary faculty - 115

Undergraduate/graduate students - 550

EED1ECT EVALUATION PLAN:
Evaluation_Aporoach(es): System analysis, Goal based

Tvpe of Data/Information_Betne Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On_Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Available Instruments Used by Proiects:
Revised BETA, GATB, Career Maturity Inventory, Test of
Interpersonal Competence for Employment, WRAT-R, TABE, Bridgence
Inventory of Essential Skills, Quality of Life Instrument
tocallv/ProJe,tiaeveloped Instruments:
Employer and Employee Scales, Participant Evaluation of
Inservice, Dissemination Product Questionnaire, Employer Contact
Logs, Student/Client Contact Logs, Counselor Notes

Personnklivulo: Project director, Project coordinator,
Project staff, Advisory board, Third-party evaluator

Doe of Evaluation Reporting and Audience:
Type: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: OSERS, .ransition Institute, Advisory board
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PROJEcT PROQUCTS:

frOlgt
Brochure
Video tape
Curricula
Replication manual
Materials catalogue

Datg Available
08/31/90
09/30/90
09/01/89
09/01/9O
08/31/89



PROJECT TITLE:
Vocational Access Project

PROJECT DIRECTOR:
Paula Grigsby

CONTACT PERSON: Paula Grigsby

MAILING ADDRESS:
Linn-Benton Community College
6500 SW Pacific Blvd.
Albany, OR 97321

TELEPHONE #: 503-928-2361

INSTITUTE #: 220

COMPETITION #: 84.078C

PROJECT START DATE: 07/01/88
PROJECT END DATE: 06/30/91

PRIMARY GRANTEE:
Community/Junior/Technical College

GEOGRAPHIC AREA SERVED:
A region within a state

See case study on p. 34 PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
This project provides a program with a dual approach for students with mild
or moderate handicapping conditions. Handicapped students are integrated into

vocational classes with their nonhandicapped peers. The project provides
supportive services such as notetakers, readers, tutors, and taped textbooks.
The second part of the program provides community-based vocational training
and job placement in the community with support for at least a year after
placement. A strong evaluation component is provided for the program with a
commitment to continuation beyond the expiration of fedPral funding.

PROJECT FOCUS:
Students with mild han4icaps will enw ollege vocational classes. Students
who have completed their training will be referred to Work Unlimited for
community placement. Brochures for access students and college staff will be
printed. A pur tutoring program will be implemented.

PBOJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 65

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 65

HildimainaJawiLtila
Cerebral Palsy
Emotional Disorder
Hearing Impairment
Learning Disability
Mild Mental Retardation
Brain Injury
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No. Served Age Range
5 18+

4 18+

4 18+

17 18+

30 18+

5 18+



fe 1

activities:
Peer tutors - 2

Undergraduate/graduate students - 1

Project personnel - 3

PROJECT EYALUATION PLAN:
Evaluation_horoach(es): Goal based

Type of Data/Information Being Collected:
galtudenlialignta: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Progress in
employment training programs, Degree of intesration,
Postsecondary outcomes, Student/Client satisfaction with
services/outcomes obtained

Instrumentation:
Commercially Available Instruments Used by Projects:
WAIS-R, WJPEB, PPVT, TOR, Woodcock Reading Master, Burns and Roe
IRI, Key Math
Locallv/ProJect Developed Instruments:
Personal Grooming Form, Social Skills, Intake Form, Intake
Interview Form, Extra Curricular, Self Esteem, Test Scores Form,
Faculty Referral, Counselor/Agency Referral

Personnel Involved in Evaluation: Project director, Project staff, Project

Co-director

I I 1 ' a A
Adieus: Consumers, OSERS, Transition Institute, State agency,
Vocational Rehabilitation, Community colleges, Secondary schools

PROJECT EFODUCTS:

REPAULI Date Available

Brochure 11/01/89

Project-developed instruments Not Indicated

Curricula 09/01/88

Journal articles 06/30/91

Replication manual 06/01/91
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PROJECT TITLE:
Services For Transition to
Independence Through Education

PROJECT DIREcTOR:
Kenneth Gray/Jovita Ross-Gordon

PROJECT COORDINATOR:
Patricia Frazier

CONTAcT PERSON: Jovita Ross-Gordon

MAILING ADDRESS:
Pennsylvania State University
220 Rackley Bldg
University Park, PA 16801

TELEPHONEA: 814-863-3781

See case study on p. 18

INSTITUTE #: 215

COMPETITION #: 84.078C

PROJECT START DATE: 07/01/88
PROJECT END DATE: 06/30/91

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A county

PUBLIC TRANSPORIATION: Yes

PROJECT PURPOSE:
The project goal is to develop and demonstrate a model to provide transition
training and employment services to mildly disabled adults. The model
capitalizes on the excess capacity and expertise of the Pennsylvania area
vocational-technical schools, at per student cost that is within various
local service agency guidelines. The target population is adults with
learning disabilities. Services provided to clients include vocational
assessment and counseling; life coping, and related academic instruction;
transitional supervised employment; placement in full-time employment; and
follow-up.

PROJECT FOCUS:
1. Job placement and follow-up for 1988-89 students.
2. Recruit 20-25 new students, including non-LD.
3. Vocational training for 1989-90 students.
4. Supplementary support according to ITP for 1989-90 students.
5. Inservice education for teachers.
6. Explore effects of instruction in intergenerational settings.
7. Place 1989-90 students in on-the-job training by June 30, 1990.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 75

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 75

Handicapping Condition
Learning Disability
Mild Mental Retardation
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No. Servid Age Range
20 19 - 48
3 18 - 40



PROJECT EVALUATION PLAN:
Evaluation_Aooroach(es): System analysis, Goal based, Goal free, Case study

Type of Data/Information Being Collected:
On_Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educatIGnal program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Emolovers: Characteristics/demographics, Amount of direct service to

employer, Employer satisfaction with project activities, Monthly progress

Instrum ntation:
Commercially Available Instruments Used by Projects:
WAIS-R, Singer Work Station, Holland Self-Directed Search,
Adjective Checklist, Woodcock Johnson Psycho-Educational
Battery, WRAT, COPS
legally/Project DevelooetInstruments:
Classroom Observation Form, Employer Satisfaction, Intake
Questionnaire, Interest Information Form, Work History
Questionnaire, Individual Transition Plan, Evaluation Record,
Evaluation Summaries, Informed Consent Form

Personnel Involved in_Evaluation: Project director, Project coordinator,

Project staff

Ii 4 4 14 -14 4

Ing: Executive summary, Consumer report
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Vocational Rehabilitation, School board

PROJECT PRODUCTS:

Product Date Available

Brochure 04/30/89

Project-developed instruments 06/30/90

Slide presentation 11/30/89

Video tape 06/01/90

Curricula 06/30/90

Replication ...voal 06/01/90
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PROJECT TITLE: INSTITUTE #: 248
Career Awareness and Training Program
for Learning Disabled College Students

PROJECT DIRECTOR:
Joseph Rogan

PROJECT COORDINATOR:
Sandra Nobile

CONTACT PERSON: Joseph Rogan

MAILING ADDRES5:
College Misercordia
Dallas, PA 18612

TELEPHONEA: 717-674-6347

COMPETITION #: 84.078C

ELDJULEABIAAIE: 10/01/89
PROJECT END DATE: 09/30/92

HIMABISAANILE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region of the nation

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The project will prepare college students who are learning disabled for
professional level employment by providing them with co-curricular
programming, transition to employment services, and follow-along services for
one year after graduation.

pROJECT FOCUS:
1. Establish scope and sequence for the project.
2. Develop co-curricular programming needed for year one.
3. Develop processes and procedures for transition and follow-

along services to be used in years two and three.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 35

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 35

Handicapping Condition
Learning Disability

P if- 1 . e t

No. Served Age Range
35 18 - 25

I h oroJect

Agency personnel - 25

Postsecondary faculty - 4

Project personnel I

PROJECT EVALUATION PLAN:
fvaluation Aporoach(esi: System analysis, Goal based
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TVDO ofilata/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employnent training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
Onlmpluers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentatipm:
Commereally_Available Instruments_liset_bv_Pro.iects:
ZIGY, Myers-Briggs

Personpel_Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Advisory panel

Type of Evaluation Reporting and_Audience:
am Formal evaluation report, Brochure/Pamphlet
Audience: Consumers, OSERS, Advisory board, State agency, PaACCD, OVR,
PDE, Chamber of Commerce

PROJECT PRODUCTS:

Prodtm/
Brochure
Newsletter
Student handbook
Training manual
Project-developed instruments
Slide presentation
Curricula
Journal articles
Replication Nanual
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Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
Not Indicated
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PROJECT fITLE:
Project CAREER

PROJECTAIRECTOR:
Carol Clymer

PROJECT COORDINga
Jayne Merrill

CONTACT PERSON: Jayne Merrill

MAILING_ADORESS:
El Paso Community College
Rio Grande Campus, Literacy Center
P.O. Box 20500
El Paso, TX 79998

INSTITUTE #: 211

COMPETITION #: 84.078C

PROJECT START DATE: 09/01/88
PROJECT END DATE: 08/31/91

PRIMARY GRANTEE:
Community/Junior/Technical College

TELEPHONE #: 915-5344159 kELKWHICARELIERVID:
A county

PUBLIC TRANSPORTAT:QN: Yes

PROJECI_PURPOSE:
Project CAREER Program consists of three phases: provision of intensive,
short-term job training classes, job placement, and re-entry for further
education. Personal, academic, and career counseling, basic skills
development, and a weekly self-empowerment class are provided in conjunction
with the job training phase and continued as needed following program
completion. The target population for Project CAREER is learning disabled or
orthopedically impaired adults in the 17 - 36 age range.

PROJECT FOCUS:
1. Recruitment and subsequent enrollment of 100 students.
2. Development of two new job training class options.
3. Program completion by 100 students.
4. Job placement of 85% of program graduates.
F). Refinement and further adaptation of existing curricula.
6. Increased emphasis on basic skills development.
7. Dissemination of project information and products through

conference presentations, annual reports, ERIC, Transition
Institute, etc.

8. Further inservice training of EPCC faculty and staff and
potential employers; increased effectiveness of Business
Advisory Committee.

PROJECT PARTIcIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 200

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 200
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Handicapping Condition No. Served Age Range

Learning Disability 150 17 - 36

Multiple Handicap 40 17 - 36

Physical Disability 10 17 - 36

Professionals/parents receiving_services (training) through proleqt
activities:

Business/industry - 20 Peer tutors - 10

Teachers - 7 Project personnel - 10

Postsecondary faculty - 10

PROJECT EVALUATION PLAN:
fyilrgadielluatior: Goal based, Connoisseurship, Professional review

lvmsfidiagignitiglagigaSegligagg:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Employer
satisfaction
Qp Employers: Characteristics/demographics, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers

Instrumentation:
Commercially Available Instruments Used bv_Proiects:
WISC-R, WAIS-R, Ravens Standard Progressive Matrices, Test of
Non-Verbal Intelligence, VIAS, Self-Directed Search-Form El
Bender Gestalt, WJPEB-Achievement Test Revised, Woodcock Reading
Mastery Test, Wide Ra.:(1 Achievement Test
1.ocallv/ProJect Developed Instruments:
Course-Specific Competency Checklists, Employer Satisfaction
Rating Scale, Employee Satisfaction Rating Scale, Project CAREER
Exit Survey, Self-Empowerment Exit Survey, Intake Interview,
IEP/ICP Form

LnysaygljnilajisitkaPersonr: Project coordinator, Project staff,

Advisory board, Third-party evaluator

IMALEYA1Mation Reportina and Audience:
Type: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumers, OSERS, Advisory board

MALT PRODUCTS:

Product Oate Available

Newsletter 01/01/90
Project-developed instruments 08/01/92

Slide presentation 10/01/89

Video tape 03/01/90

Curricula 08/01/92

Journal articles 08/01/90
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PROJECT TITLE:
Transitional Assistance for
Postsecondary Students (T.A.P.S)

PROJECT DIRECTOR:
Marshall Mitchell

PRQJECT COORDINATOR:
Caemen Drew

MASLEEBIQII: Marshall Mitchell

MAILINP ADDRESS:
Amarillo College
P.O. Box 447
Amarillo, TX 79178

TELEPHONE #: 806-371-5436

INSTITUTE #: 167

COMPETITION #: 84.078C

PROJECT START DATE: 08/15/87
PROJECT END DATE: 08/31/90

PRIMARY GRANTEE:
Community/Junior/Technical College

GEOGRAPHIC AREA SERVED:
A region within a state

See case study on p. 33 PUBLIC TRARSPORTATION: Yes

PROJECT PURPOSE:
The TAPS program is composed of courses, support services, and community
networking to assist learning disabled students to transition into college or
work. The first semester students Are placed in a block of courses and labs
to teach study skills, vocabulary, reading skills, how to use available
equipment and aids, and how to improve self-esteem. The second and third
semester TAPS students enroll in mainstreamed courses in Psychology,
Education and Career Planning, Reading, English, Math, and those in their
major. Each semester students meet weekly with a professional tutor and the
coordinator. Peer tutoring and accommodations are arranged as needed. An
individual Transition Plan is completed for each student.

PROJECT FOCUS:
1. Develop a computerized Individual Transition Plan (ITP).

Academic and behavioral strengths, weaknesses, and action
plans are put on the computer by the student.
The student can update and modify the plan
easily.

2. Develop and conduct a Follow-up Survey for all former TAPS
students.

3. Develop and conduct a needs survey of educators, students, and
parents in the middle schools and high schools in Amarillo.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 250

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 70
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Handicapping Condition
Learning Disability

on

tig. Served Age Range
70 18 - 38

activities:
Parents - 50
Teachers - 650
Postsecondary faculty - 110

Undergraduate/graduate students - 14

PROJECT EVALUATION PLAN:
Evaluation Approach(esl: Goal based

Agency personnel - 25
Project personnel - 9

ing_gfilliaragnitinglaljeciedIforn:
PILItyttnisalignis.: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Student/Client satisfaction with
services/outcomes obtained
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Available Instryments Used,bv ProJects:
WAIS-R, Ravens, Bennett Visual Retention, Trail Making A&B Form,
Strong Campbell, Harrington O'Shea, Self-Directed Search, Piers
Harris Self Concept, Amarillo College Placement Test, Woodcock
Johnson
Locally/Prolect Developed Instruments:
Student Schedule Form, Reading Skills Checklist, Evaluation
Forms, Intake Interview Form, Needs Survey, Follow-up
Questionnaire, Contact Logs, Reference Letters, Release of
Information Form

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Third-party evaluator

Ine_f_o_avaluitio_n_kagthfig_and:
Type: Formal evaluation report, Executive summary

Audience: Consumers, OSERS, Advisory board, State agency, Texas
Rehabilitation Commission, Armarillo College Learning Disability
Advisory Board

PROJECT PRODUCTS:

Product
Brochure
Project-developed instruments
Slide presentation
Video tape
Curricula
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PROJECT TITLE:
Teaching Entry Level Job Skills to
Handicapped Youth by Employing
Co-Workers as Trainers

INSTITUTE_#: 212

PROJECT_DIRECTOR: COMPETITION #: 84.078C

Rita M. Curl

PROJECT COORDINATOR: PROJECT START DATE: 07/01/88

Linda Chisholm PROJECT END DATE: 06/30/91

CONTACT PERSON: Rita M. Curl

MAILING ADDRESS: PRIMARY GRANTEE:
Developmental Center for the Handicapped University Affiliated Program

Utah State University
Logan, UT 84322

IFILEIMEA: 801-750-1993

See case Audy on p. 21

GEOGRAPHIC AREA SERVED:
A town of 10,000 to 50,000 people

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
The purpose of this demonstration project is to develop and evaluate a
program to conduct entry-level job training in integrated business settings

for youths with mild and moderate handicaps who have recently completed or
dropped out of secondary education programs. The Co-worker Training Program,
developed at Utah State University, will be used to conduct job training for
youths with mild and moderate handicaps employed at these businesses.
Preplacement assessments, prerequisite training, and supplementary training
will be completed to facilitate job tenure and promote upward mobility.

PROJECT FOCUS:
1. Identify secondary student dropouts and postsecondary

students with handicapping conditions, including learning
disabilities, mental retardation, communication disorders

2. Complete assessments of individual participants.
3. Write Individualized Educational Plans to identify long

and short term goals; interventions for preplacement,
on-the-job, and post-entry level training; and evaluation
procedures.

4. Conduct pre-work rehearsals to teach basic social skills,
social-vocational skills, and academic skills as needed
to prepare trainees for job responsibilities.

5. Conduct on-the-job training in competitive business using
co-workers currently employed by the business as trainers.
Provide any necessary retraining.

6. Survey employers, co-workers, and youths with mild and
moderate handicaps to determine adequacy of trainees' job
performance.

7. Conduct follow-up with youths who completed the Co-worker
Training and Transition Model Program.
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PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 48

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 30

Handicapping Condition
Behavioral Disorders
Communication Dismders
Emotional Disorder
Epilepsy
Hearing Impairment
Learning Disability
Mild Mental Retardation
Moderate Mental Retardation
Dropouts

Professionals/parents receiving servic
activities:

Agency personnel - 4

Teachers 10

No. Served
10

1

2

2

1

16

11

2

1

Age Ranee
16 23

19

17 - 19
23 - 20

16 25

18 - 23
18 23

18

es (training) through proiect

Business/industry - 21

Project personnel 2

PROJECT IVAIUAT ION ELAN:
Evaluation Approach(es): System analysis, Goal based, Case study

Ine_of Data/information Being Collected:
On Stujents/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Prior work experience, Progress in
employment training programs, Degree of integration, Employment
outcomes, Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On_Postsecondarv Education: Degree of collaboration between project and

providers

Instrumentation:
mm r 11 _

WAIS-R, WISC-R, VACG, The Stanford Diagnostic Reading Test,
Social and Prevocational Information Battery, Scales of

Independent Living, Culture-Free Self-Esteem Inventories for

Children and Adults
loallv/ProiectAgveloped Instruments:
JoL Task Checklists, Contact Logs, Performance Questionnaires,

Participant Satisfaction Surveys

Personnel_Involveg in Evaluation: Project director, Project coordinator,

Project staff
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jipLatjusitan_Reggrting_ant_Audiocl:
Infi: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency

PROJECT PRODUCTS:

Product Date Available
Training manual 07/31/90
Project-developer' instruments 01/01/90
Slide presentation 01/01/90
Journal articles 06/30/90
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PROJECT TITLE:
University Bound Learning Disabled
Student Transition

INSTITUTE #: 168

PROJECTAIRECTOR: COMPETITION #: 84.078C

Gladys M. Tucker

PROJECT START DATE: 07/01/87

EBNEUSIDAAIE: 06/30/90

CONTACT PEKON: Anna B. Williams

MAILING ADDRESS: BIBARLARAEL:
Center for Disabled Student Services University or Four-Year College

University of Utah
160 Union
Salt Lake City, UT 841.12

TELEPHONE #: 801-581-5020 GEWBULAREUERYED:
A region within a state

See case study on p. 25 Eauseamegium: Yes

PROJECT PURPOSE:
To enhance departmental academic programs and research efforts in teacher

education. To identify university-bound LD students. To give them skills

necessary for university entrance and assist with the transition from high

school to university. To insure that university educational support services

continue tracking the LD student to graduation.

PROJECT FOCUS:
1. Inservice training for high school teachers, principals, and

district boards.
2. Develop learning strategies curriculvm and

instructional materials for availability nationwide.

3. Develop training manual for inservice in replication.
4. Seek state funding for continuation program.
5. Seek district funding for continuation of program.
6. Secure funding through director of Utah State Division of

Rehabilitation Services for continued diagnostic assessments and

support.
7. College Preparation: Learning Skills Classes taught in seven

schools.
8. Collect data from students with LD served on campus for the

past five years as a comparison group.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 140

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 80

235



Handicapping Conditioq
Learning Disability

Professionals/Parents r 1 1. se v
KtiyLitiga:

Parents - 200
Peer tutors - 10

Project personnel - 20

Undergraduate/graduate students - 75

No. Served Aae Range
80 16 - 25

ni a re

Agency personnel - 20

Teachers - 25
Postsecondary faculty - 35

PROJECT EVALUATION PLAN:
Evaluation Aporoach(es): System analysis, Decision making

Type of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of

services rendered, Demographic, Educational background,
Assessment results, Progress in educational program,
Postsecondary outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status

Instrumentation:

WAIS-R, Weller Strawser Scales-Adaptive Behavior, CAI- Career
Assessment Inventory, Woodcock-Johnson II, CITE Learning Styles

Inventory
Locally/Project Developed Instruments:
Teaching Behavior Checklist, Student Identification Form,
University Intake Form, Student Profile (of LD students),
Short-term Instructional Objectives

Personnel Involved in Evaluation: Project director, Project staff, Staff

evaluator

Iype of Eyaluation Reporting and Auti;ence:
Tvoe: Formal evaluation report
Audience: Consumers, OSERS, Transition Institute, State agency, DRS,

SEA, LEA

PROJECT PRODUCTS:

Product Date Available

Student handbook 01/01/89

Project-developed instruments 06/01/90

Video tape 08/01/89

Curricula 06/01/90

Journal articles 06/01/90

Replication manual 06/01/90

Collaboration handbook 06/01/89
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PROJEC TITLE:
Project HAPPEN

PROJECT DIRECTOR:
Connie Dalke

PRDJECT COORDINATOR:
Deborah White

CONTACT PERSON: Connie Dalke

MAILING ADDRESS:
University of Wisconsin - Whitewater
Roseman 2019
Whitewater, WI 53190

TELEPHONE #: 414-472-5239

See case study on p. 19

INSTITUJE #: 169

COMPETITION #: 84.078C

PROJECT START DATE: 09/01/87
PROJECT END DATE: 08/31/90

ERIMARY GRANULE:
University or Four-Year College

fifOGRAPHIC AREA SERVED:
A town of 5,000 to 10,000 people

EgailLEAKEiguillo: Yes

PROJECT PURPOSE:
Techniques used in a class teaching study skills have proved successful. For
example, using playing cards to demonstrate outlining, making a pie in class
to teach goal setting, and using music to reduce test anxiety.

PROJECT FOCUS:
To provide appropriate liaison services at regional high schools to
facilitate admission opportunities for high school learning disabled
students; to teach identified high school juniors and their LD teachers a
sumincr program on a college campus to provide metacognitive strategies for

developing independent learning behaviors prior to their senior year of high
school; to provide a comprehensive psychoeducational assessment and to
develop an individualized learning profile during the summer after high
school graduation; to develop and provide training opportunities for tutorial
staff and faculty advocates during each summer the project is in place; to
enhance professional placement opportunities for learning disabled college
graduates by providing program assistance to the College Placement Service at
Muskingum College; to provide for national dissemination of a regionally
based consortium of secondary and postsecondary schools.

ush.arTpARTEIPAM:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 60

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 160

Handicanoing Condition No, Served Age Range

Learning Disability 60 15 - 19

ProfessionalVparents receiving _services (traininal_through project
activities:

Parents - 60 Agency personnel - 30

Teachers - 10

Undergraduate/graduate students 5
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PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based, Goal free,

Connoisseurship, Professional review

On Students/Clients: Inta e/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Residential
outcomes, Student/Client satisfaction with services/outcomes
obtained, Satisfaction of significant others with student/client
progress or status
On Postsecondary Education: Characteristics/demographics

Instrumentation:
Commercially Available Instruments Used by Prolects:
WISC-R WAIS-R, Informal Inventories, Strong-Campbell Interest
Inventory, Intellectual Achievement Rating, CITE Learning Style
Inventory
Locallv/Project Develmed_Instruments:
Student Interview; Parent Interview; Teacher Interview; Educator
Interview; Administrator Interview, Needs Assessment of Parents,
Teachers, Students, Counselors; Referral Forms; Contact Logs;
IEP Plans

Personnel Involved ivivaluatio: Project director, Project coordinatJr,
Project staff, Staff evaluator

Type of Evaluation Reporting and Audience:
am Formal evaluation report, Brochure/Pamphlet, Position papers
Llano: Consumers, OSERS, Transition Institute, Advisory board,
school districts, parent groups, advocacy groups, administrators

PROJECT PRODUCTS:

Product Date Available
Brochure 05/01/89
Parent handbook 06/01/90
Student handbook 06/01/90
Training manual 06/01/90
Slide presentation 06/01/90

Curricula 06/01/90
Replication manual 06/01/90
Organizational guide Not Indicated
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PROJECT TITLE:
Demonstration Project for Learning:
Disabled Cooperative Learning at the
College Level

PROJECT DIRECTOR:
Ruth E. Williams

PROJECT COORDINATOR:
Catherine W. McCarty

CONTACT PERSON: Catherine W. McCarty

MAILING ADDRESS:
University of Wisconsin - Milwaukee
Disabled Student Services
P.O. Box 413
Milwaukee, WI 53201

TELEPHONEJ: 414-229-6239

INSTITUTE #: 170

COMPETITION #: 84.078C

PROJECT START DATE: 09/01/87

ERWELLENDAAIL: 08/31/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

Nam TRANSPORTATION: Yes

PRuJECT PURPOSE:
To recruit, diagnose, assess, and provide supportive services for university

students with learning disabilities.

PROJECT FOCUS:
1. Continue work with advisory board.
2. Liason to campus departments and community.
3. Publish articles.
4. Continue professional presentations.
5. Plan dissemination conference.
6. Continue screening of students experiencing learning

difficulties.
7. Continue coordination of support services to students with

learning disabilities.
8. Plan for Transition from grant funding to university

sponsorship.
9. Evaluation of Demonstration Grant.

EBOJECT PARI1CIPANTS:
Estimated number of youths and/or zdults with handicappinc conditions

impacted by direct services over entire funding perioa: 500

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 120

o Served Agg_gingg

Learning Disability 461 18 - 35

Brain Injury 4 18 - 35
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Professionals/parents receiving services (training) throughlorliect
activities:

Teachers - 10 Postsecondary faculty - 200

Undergraduate/graduate students - 35

PROJECT EVALUATION PLAN:
Evaluation Approach(es): System analysis, Goal based

Tvpe of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational backgroun&
Assessment results, Progress in educational program,
Postsecondary outcomes, Student/Client satisfaction with
services/outcomes obtained, Staff Evaluation with Program
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers

Instrumentation:
Commercially Available Instruments Used_ by Poiects:
WAIS-R, Woodcock Johnson Psycho-Educational Battery, Coopersmith
Self- Esteem Inventory, WRAT, CITE Learning Style Inventory
Localiv,OrmiectIevelooed Instruments:
Self-Reported Learning Difficulties, Intake Interview, Student
Transition Worksheets, Student Contact Sheet, Student
Appointment Summary

Personnel Involved in Evaluation: Project coordinator, Project staff,

Advisory board

Evaluation
WI: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board,
Postsecondary institutions

PROJECT PRODUCTS:

Product Date Available
Brochure 12/01/89

Student handbook 11/01/88
Training manual 08/01/88
Video tape 12/01/88

Journal articles 05/01/90
Table top display 12/01/88
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SUMMARY OF 84.078C EXPIRSD PROJECT PROFILES

PROIECT PURPOSE

Federal funding for nine postsecondary projects expired in 1989. The overall purpose of

these projects was to develop a service delivery model that would increase the opportuni-

ties for students with learning disabilities in postsecondary education and employment.

The majority of these projects provided training and support services directly to students;

however, several projects also included an inservice component for postsecondary faculty.

FOCUS OF CONTINUATION ACTIVITIES

Six of the nine expired projects reported on their continuation activities. Three projects

indicated dissemination of project outcomes and products as a focus of continued activities,

and four indicated the continuation of major program components through a variety of

funding sources. In addition, one project reported plans to continue networking activities

at the state, regional, and local levels, one plans to pursue long-term funding for the project,

and one indicated no continuation activities beyond the expiration of federal funding.

PROTECT COMPONENTS BEING CONTINUED

Six projects identified specific components or activities that will continue despite the

lapse of federal funding. Three projects indicated the continued provision of education or

support services to students with learning disabilities. Four projects stated plans to

continue dissemination of their results, and one reported the development of additional

project products. One project indicated continued technical assistance to postsecondary

schools and one will continue inservice activities for postsecondary faculty. Three projects

reported emphasizing interagency coordination or networking as the focus of continuation

activities.
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PROIECT PRODUCTS

Four projects listed products developed during the projects' funding period. Three
projects have produced replication manuals and four projects reported developing training
manuals. Two projects reported the production of videotapes and three projects generated
articles. One project indicated the development of a curriculum. Finally, two projects
reported the development of several instruments, including questionnaires, forms, and
software descriptions.
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Location of 84.078C Projects
Geographic Distribution of 84.078C Projects Expiring In 1989

(N 9)
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PROJECT TITLE:
Model Program for Adult LD Students

EQUALLEERSDN: Bill Richards

MAILING_ADDRESS:
Community College of Denver
Box 600
111 W. Colfax
Denver, CO 80204

TELEPHONE #: 303-556-8455

INSTITUTE #: 151

COMPETITION #: 84.078C

DATE FEDERAL FUNDING EXPIRED:
06/30/89

See case study on p. 36

PROJECT PURPOSE:
To facilitate the education of learning disabled students on campus by
increasing faculty and staff awareness of characteristics and needs of LO
adults; and by providing specific vocational services for LD students,
including assessment, career planning, and placement.



PROJECT TITLE:
Colorado Community College Consortium
for LD

CONTACT PERSON: Patricia S. Tomlan

MAILING ADDBESS:
PST Educational Consultants
P.O. Box 620492
Littleton, CO 80162

TELEPHONE #: 303-798-3047

INSTITUTE #: 152

COMPETITION #: 84.078C

DATE FEDERAL FUNDING EXPIRED:
07/01/89

PROJECT PURPOSE:
To disseminate information on characteristics of and teaching of learning
disabled students to the community colleges in the State of Colorado. To
utilize the "trainer of trainers" model of staff development/personnel
preparation. To develop model programs impacting on services to LD community
college students through: assessment, intervention, and a three credit course
on "mainstreaming" for teachers/faculty/staff at two-year institutions.

None Stated

EfiaLCIIMCIa:
Product Tvpe/Title:
Training manual - CCCLD Training Manual: Information available from above.

Training manual - Teaching the Postsecondary Student: Information available from

above.
Dther - The Learning Disabled Adult: Information available from above.



PROJECT TITLE: INSTITUTE #: 155
Project TAPE

CONTACT PERVN: Sara Cowen MOTIIIIIQU: 84.078C

MAILING ADDRESS: DATE FEDERAL FUNDING_EXPIRED:
50 Lakewood Circle 08/01/89
St. Charles, IL 60174

TELEPHONE #: 708-584-1666

EfigacIMEKE:
To develop, field test, and demonstrate specific intervention strategies for
learning disabled persons at Northern Illinois University and community
colleges throughout Illinois.

FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-90):
Networking activities at the local, regional, and state levels.

PROJECT COMPONENTS BEING CONTINUE/CONTACT PERSON/AGENCY:
1. State Regional Network/Sara Cowen, above.
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PROJECT TITLE: 116
NIPEP: Northern Illinois Postsvcondary
Education Project

cnNIALLZERSIN: Ernie Rose

NAILING AQDRESS:
Dept. of Ed. Psychology
Northern Illinois University
240 Graham Hall
Dekalb, IL 60115

TELEPHONE #: 815-753-8465

COMPETITION #: 84.078C

DATE FEDERAL RAPING EXPIRED:
08/13/89

PROJECT_PURPOSE:
To develop and implement a model postsecondary service system for learning
disabled students at Northern Illinois University and 17 community colleges
in Northern Illinois.
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PROJECT TITLE: INSTITUTE #: 117

The LD Transition Project

CONTACT PERSON: Lynda Price COMPETITION #: 84.078C

MAILING ADDRESS: DATE FEDERAL FUNDING EXPIRED:

240 Appleby Hall 08/01/89

General College
University of Minnesota
Minneapolis, MN 55455

TELEPHONE #: 612-625-7578

PROJECT PURPOSE:
To track 40 LD juniors and 23 LD seniors during the transition process from

high school to their first year in a chosen postsecondary setting; provide
information and a vehicle to network with service providers for LD
adolescents and adults in the Twin Cities area; develop/implement/evaluate a
model program that delivers effective services for the targeted population
and their families; develop appropriate materials or stategies that would
facilitate effective transition from secondary to postsecondary education;
write, gather, and review professional literature germane to the area of

transition for dissemination to other LO service providers.

FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-90):
We were federally funded on 8/2/89 to implement Project EXTRA. One component

of our new project carries out a similar intervention as used in the LD
Transition Project with 40 new mildly handicapped high school juniors and

seniors.

PROJECT COMPONENTS BEING CONTINUE/CONTAU PERSON/AGENCY:
1. Use of project developed instruments/above/Minn.-St. Paul Public Schools.

2. Technical Assistance - Postsecondary/above/Minneapolis Board of Technical

Education.
3. Use of transition model for LD Students/above/Minneapolis Public Schools.

4. Dissemination of Materials/above/Project EXTRA.

PROJECT PRODUCTS:
Product Type/Thlg:
laining_MALIMAi - The Manual of Specific Activities: Available $8.00 from Jean

Ness, 106 Nicholson Hall, 216 Pillsbury Drive.

PrAig..C.L.dfaglipsistruments Transition Questionnaire: No other

information available.
Video taegi NJ., other information available.

Curricula - Transition Curriculum: Information available from Jean Ness, 106

Nicholson Hall, 216 Pillsbury Drive.
Article - Literature Review: Available $1.50 from Jean Ness, 106 Nicholson

Hall, 216 Pillsbury Drive.
Rgalicilion manual - Transition: LD Service Provider's Role: Available $1.50

from Jean Ness, 216 Pillsbury Drive.
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PRO4ECT TITLE:
A Demonstration Project to Teach
Remedial Mathematics

CONTACT PERSON: Juliana Corn

MAKING ADDRESS:
Mathematics Department
Queensborough Community Coll.
Bayside, NY 11364

TELEPHONE #: 718-631-6361

INSTITUTE #: 124

COMPETITION #: 84.078C

DATE FEDERAL FUNDING EXPIRED:
07/31/89

See case study on p. 26

PROJECT PURPOSE:
A demonstration pftoject to teach community college learning disabled students
remedial mathematics.

FOCUS OF PROJECT CONTINUATION ACTIVITIES_11989-90):
A math class for learning disabled students (16) began September 1989 and
will continue through May 1990. The teacher was trained by the 1.0 consultant
prior to the funding expiration. The materials created by the project are
being used by the teacher. Dissemination activities continue in a variety of
ways: articles and announcements about the project's materials have appeared
in the HEATH newsletter, LD newsletter of AHSSPPE, CUNY Instructional
Resources Center Newsletter. A full length article discussing teaching
techniques developed by the project appeared in the fall issue of the AMATYC
Journal. Copies of the project's handbook were sent to every City University
of the NY college and State University of NY two-year college. Other copies
of the handbook, as well as other project materials have been sent throughout
the US and Canada on request.

PEW
1

otti91 EGCT 1

Education/above/Queensborough C.C..
2. Dissemination/above/Queensborough r

PROJECT PRODUCTS:
Product Type/Title:
Training_mmil - A Teaching Guide: Available $1.50.

Video tapes - 50 Titles: Available $8/tape.
- Teaching Remedial Math to LD Students: Available $10.00.

Other - CAI Review: Available $1.50.

0 O II AGENCI:
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PROJECT TITLE: INSTITUTEI: 120
Learning Disabilities Training Project

CONTACT PERSON: Arlene Stewart

MAILING ADDRESS:
20 McKee Building
Western Carolina University
Cullowhee, NC 28723

TELEPHONE #: 704-227-7127

COMPETITION #: 84.078C

DATE FEDERAL FUNDING EXPIRED:
08/31/89

PROJECT PURPOSE:
To provide information about the characteristics of learning disabled college
students to faculty and administrative staff. To assess data on 45 students
to be monitored at WCU.

OC 't0J T ONT N T ON ACT V T
Disseminate training manual, continue phone and mail consultation, referrals.

PROJECT COMPONENTS BEINS CONTINUE/CONTACT PERSON/AGENCY:
1. Referral/above/Transition Project.
2. Training/above/Transition Project.
3. Dissemination/above/Transition Project.
4. Agency coordination/above/Transition Project.

PROJECT PRODUCTS:
Product Tvataitig:
Training manual - Postsecondary L.D. Primer: Available $20.50 from WCU

Bookstore, Cullowha, N.C., 28723.
Article - Col. Admissions and Handicapped Students: Information available

from Transition Project, 20 McKee Building, WCU, Cullowhee, N.C.
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PROJECT TITLE:
Project Success

CONTACT PERSON: Larry Bonner

maluaLeonam:
Special Services
Richland College
12800 Abrams Road
Dallas, TX 75243

TELEPHONE 0: 214-238-6372

INSTITUTE 0: 166

OMPETITIDNJ: 84.078C

DATE FEDERAL FUNDING EXPIRED:
09/30/89

PROJECT PURPOSE:
To provide programs to meet the diverse needs of learning disabled
individuals. The project includes development, impltmentation, and evaluation
of: screening instruments to identify and place learning disabled
individuals; multisensory instruction in written expression; a tutoring
program to match each learning disabled student with a qualified volunteer
tutor; an outreach program to provide an opportunity for learning disabled
individuals to be identified and attain multisensory reading and spelling
instruction in their business setting; individualized educational planning;
and career planning and employment skills instruction, followed by the
opportunity for job placement activities.
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PROJECT TITLE:

Computer Assistance Model for Learning
Disabled Students

CONTACT_PERSON: Chris Primus

MAILING ADDRESS:
Disabled Student Services
University of Wyoming
Box 3808
Laramie, WY 82071

TELEPHONEJ: 307-766-6189

INSTITUIE_#: 121

COMPETITION #: 84.078C

DATE FEDERAL FUNDING EXPIRED:
06/30/89

PROJECT PURPOSE:

The goal of the computer assistance model for students with learning
disabilities is to enhance their academic success in college and their
potential for successful transition to employment through the use of
microcomputers and user friendly software.

fOCUS_OF PROJECT CONTINUATION ACTIVJTIES (1989-901:
Disseminate final report and project products to a selected population and to
individuals who request products. Pursue institutional funding of program for
next two years. Continue providing computer orientation training to qualified
UW students with learning disabilities.

0 CT 0 T TAt ER /AL
1 Intake and eligibility/above/DSS/UW.
2. Assessment/above/DSS/UW.
3. Counseling/above/DSS/UW.
4. Program refinement and revision/above/DSS/UW.
5. Dissemination/above/DSS/UW.
6. Agency coordination/above/DSS/UW.

PROJECT PRODUCTS:Eroduc:
Training_manual - Computer Orientation Manual: No other information available.
Prolect developed instruments - Software Evaluation Forms: No other

information available.
ProJect developed jnstruments - Pre-Admissions Forms, Service Forms: No other

information available.
Article - Published Papers: No other information available.
figoljcato_o_man CAMLD Final Report: No other information available.
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COMPETITION PROFILE: CFDA 84.086M

INNOVATIVE PROGRAMS FOR SEVERELY HANDICAPPED CHILDREN:

TRANSITION SKILIS DEVELOPMENT FOR SEVERELY

HANDICAPPED (INCLUDING DEAF-BLIND) YOUTH

INITIAL COMPETITION: 3/21/86

PURPOSE OF COMPETITION

The purpose of this competition was to provide support to projects that design, imple-

ment, and disseminate information about innovative practices which facilitate the transi-

tion of a small number of youth with severe disabilities from education to employment and

other service options, in preparation for their integration into regular community

environments as adults. Emphasis was to be placed on the development of job-related

skills, peer interactions, orientation and mobility, personal grooming, independent living

skills, and the development of a positive self-concept. Procedures for initiating and

maintaining, on an ongoing basis, coordination and cooperation with state educational and

rehabilitative agencies were to be included. Project activities were to focus upon the devel-

opment of skills identified as those most needed by project participants in order to facilitate

their effective transition.

AUTHORITY

Authority for this program is contained in Section 624 of Part C of the Education of the

Handicapped Act.

E RECIPIENTS

Public, private, profit and non-profit organizations and institutions were eligible for this

competition.

Approximately $1,965,000 was expected to be available for support of up to 25 projects.
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NUMBER OF GRANT5 AWARDED

Eleven grants were awarded under this competition.

DURATION

Project support was available for up to three years under this competition, subject to an

annual review of progress and availability of funds. One project expired in 1987. The

remaining 10 projects expired in 1989.

254



SUMMARY OF 84.086M EXPIRED PROJECT PROFILFS

PROIECII PURPOSE

Federal funding for the remaining 10 84.086M projects expired in 1989. The overall

purpose of this competition was tG provide support to projects that design, implement, and

disseminate information about innovative practices that facilitate the transition of a small

number of youth with severe handicaps from education to employment and other service

options, in preparation for their integration into regular community environments as

adults. With a focus on the transition from school to work, the majority of these projects

established community-based employment programs and curricula to enhance the devel-

opment of independent work skills among their participants.

FSKWESQ_INIATIQUACEMUNT E

Five of the 10 expired projects reported on their continuation activities. Four projects

reported that the majority of their program components were continued beyond the termi-

nation of federal funding. All five projects stated that services would be expanded either to

include additional participants or to institute major components of the program in other

areas of the state. Three projects are focusing on dissemination activities, in addition to

technical assistance, inservice, and continued involvement in interagency planning.

PROTECT COMPONENTS BEING CONTINUED

Six of the 10 projects identified specific program components that will be continued

despite the lapse of federal funding. Four projects reported employment placement, train-

ing, and follow-up services as continuation activities. Three projects plan to continue refer-

ral services, parent and staff inservice, and dissemination efforts. Four projects continue to

engage in activities to promote interagency cooperation, and two projects report a focus on

program refinement or revision.
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Five projects provided a list of the products developed during their three-year funding

period. All five projects reported preparing a replication manual that detailed the compo-

nents of their program. Three projects indicated the development of brochures, and two

projects listed newsletters, journal articles, and parent handbooks, respectively. In addition,

videos and a training manual were produced by two of the 84.086M projects

r :-
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Location of 84.086M Projects
Geographic Distribution of 84.088M Projects Expiring in 1989

(N 10)
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PROJECT TITLE: INSTITUTE #: 147

Project Origins

CONTACT PERSON: James S. Gittings ONEIIIIRMI: 84.086M

MAILING ADDRESS: DAILMERALIffillii-EXELBER:
University of Arizona 08/31/89
College of Education
Division of Special Education
Tucson, AZ 85721

TELEPHONE #: 602-621-3248

Project Origins is a joint effort by the division of Special Education,
Arizona State Museum at the University of Arizona, Southern Arizona Pilot
Parents Association, and a number of local school districts to develop
innovative approaches to vocational skills training and social integration
for youth with handicapping conditions. Toward this end, our project seeks to
develop the field of archaeology as a matrix for skills training, social
integration, and longer-term employment possibilities.
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PROJECT TITLE:
Transition Skills Development for
Severely Handicapped

CONTACT PERSON: Dan Hulbert

MAILING ADDRESS:
Whittier Union H.S. District
9401 S. Painter Ave.
Whittier, CA 90605

jariaignji : 213-698-8121

INSTITUTE #: 146

COMPETITION #: 84.086M

1281EILDERALEWIDINLEXEREg:
10/01/89

PROJECT NEM:
To design, implement, evaluate, and disseminate innovative methods for the

provision of transition skills training to adolescents and young adults with

severe handicaps.

EQUIJUROJECT CONTINUATIONACTIVITIES t1989901:
Continuation of community based, functional skill transition program;
increased community-based instruction at junior and senior high school

levels; continued movement of students into integrated school and
community-based environments.

PROJECT COMPONENTS BEIND CONTINUfgONTACT PERSON/AGENCY:
I. Intake/Eligibility Determination/John Hess/Whittier Cooperative, 8036 S.

Ocean View, Whittier, CA 90602, 213-945-6431.
2. Assessment/Dan Hulbert/Whittiel" H.S. District, above.
3. Referral/Dan Hulbert/Whittier Union H.S., above.
4. Placement/Dan Hulbert/Whittier Union H.S., above.
5. Dissemination/Dan Hulbert/Whittier Union H.S., above.
6. Agency Coordination/Dan Hulbert/Whittier Union H.S., above.

pROJECT PRODUCTS:
Product iyoe/Tttig:
Brochure - Brochure: Product available upon request from above.

Newsletter - Bottomline: Product available upon request from above.

Video tapes - Best That You Can Be: Available $30.00 from above.

Replication manual - Dissemination Manual: Product available upon request

from above.
Other - Video: He Wanted: Available $20.00 from above.
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PROJECT TITLE: INSTITUTE #: 140

Community Employment Transition Project

CONTACT PERSON! Glen Maxion

MILIBLADDRESI:
Grossmont Union High School
230 Jamacha Road
El Cajon, CA 92019

TELEPHONE #: 619-442-0693

COMPETITION 1: 84.086M

DATE FEDERAL FUNDING EXPIRED:
09/30/89

PROJECT PURPOSE:
To employ 30% of graduates each year; organize adult service providers to
follow through on individual student plans; and increase community
involvement in instruction.

FOCUS OF PROIECT CONTINUATION ACTIVITIES (1989-90):
Develop project findings/final report; develop new training/employment sites
as required; transition a minimum of 10 students from school to integrated
work; provide a minimum of five inservice training programs to
parents/professionals; increase community awareness through a minimum of four
public presentations to chambers, services groups, etc.

PROJECT COMPONENTS BEING CONTINUE/CONTACT PERSON/AGENCY:
1. Project refinement/Glen Maxion/Public Secondary/Regional Center, Grossmont

Union High, 230 Jamacha Rd., El Cajon, CA 92019.
2. Student Vocational Placement Training/Glen Maxion/Public Secondary, above.
3. Parent Inservice/Glen Maxion/Public Secondary, above.
4. Referral and Placement/Glen Maxion/Regional Center, above.
5. Interagency CoordinPfion/Glen Maxion/Regional Center, above.
6. Student Employment/biba Maxion/Public Secondary, above.
7. Follow-up/Glen Maxion/Public Secondary, above.

PROJECT PRODUCTS:
Eroduct Type/Title:
Newsletter - S.D. Supported Employment Task Force: Product available upon

request from GUHSD/SECC, 230 Jamacha Rd.
Parent handbuk - Transition Handbook for Parents: Product available upon

request from above.
Article - S.D. Transition Guide: Product available upon request from above.
Articlg - Project's Final Report: Product available upon request from above.
Replication manual - Vocational Services Handbook: Product available upon

request from above.
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PROJECT TITLE:
Supported Competitive Employment for
Mentally Ill Youth

CONTACT PERSON: Judith Cook

MAIIIKUMBESI:
Thresholds Research Institute
561 W. Diversey, Suite 210 A
Chicago, IL 60614

TELEPHONE t: 312-880-2471

INSTITUTE t: 149

COMPETITION t: 84.086M

PATE FEDERAL FUNDING EXPIRED:
09/30/89

MATT PURPOSE:
To provide supported employment services to severely mentally ill youth,

enabling them to seek and maintain jobs in integrated work settings while

avoiding psychiatric rehospitalization.

PROJ
Mobile job support services continue. On-the-job curricula are still being

taught (substance abuse, stress management and social skills). All youth

employment continues to be monitored.

PROJECT COMPONENTS BEAMLAKURALWANCOMILIMMILMESI:
1. Mobile Job Support Services/Judith Cook/Thresholds Research Institute, 561

W. Diversey, Suite 210 A, Chicago, IL 60614, 3!2-880-2471.

2. On-the Job Curricula/Judith Cook/Thresholds Research Institute, above.

3. Intake and Eligibility Assessment/above.
4. Counseling/above.
5. Oissemination/above.
6. Job Placement/above.

PROJECT PRODUCTS:

Ruluslaxtiattli:
Brighure - No title given: Product available upon request from Judith Cook,

above.
ligkalitter - No title given: Product available upon request from Judith Cook,

above.
Parent handbook - No title given: Available $12.50 from Judith Cook, above.

ProJect deyeloped instruments - No title given: Available $2.00 from above.

Article - Nn title given: Available $2.00 from Judith Cook, above.
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PROJECT TITLE: INSJITUTE (: 145

School to Community Transition Project

ONIACT PERSON: Jerry Keener

EAUJELARMEW
315 North Drive
Bloomingimn, IN 47401

IELPH3NE #: 812-339-3488

.1010mWsw womemonwit,teratoom

ONEEIIIIIRLI: 84.086M

DATE FEDERAL FUNDING EXPIRED:
08/31/89

ERWELLJEWAE:
To demonstrate that the long-term residential, post-school residential, and
vocational environmonts for most severely handicapped students can be
predicted. This knowledge coupled with extensive and intensive programming
for these learners can facilitate their transition to, and maintenance in
community-based programs and alternatives.

LOCUS OUR04
None Stated

I. I

1 Agency Coordination/Barbara Horvath/LEA, 315 North Drive, Bloomington, IN
47401, 812-339-3488.

2. Assessment/Barbara Horvath/LEA, above.
3. Program Refinement and Revision/Barbara Horvath/LEA, above.
4. Parent Education and Training/Barbara Horvath/LEA, above.
5. Staff Training/Barbara Horvath/LEA, above.
6. Follow-up/Barbara Horvath/LEA, above.

PROJECT PRODUCTS:
Product
Brochure - From School to Work: Information available from above.

Replication manual . School to Community Transition: Information available

from above.
Other - Procedures Manual: Information available from above.
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PROJECT5ITLE: jNSTUTUTE_O: 141
A Medal Transition Skills Development
Program

CONTACT PERSON: Norm Hursch COMPETITION 4: B4.086M

MAILING ADDRE41: PATE FEDERAL FUNDING EXPIRED:
Sargent College 06/30/89
Boston University
University Road
Boston, MA 02215

TELEPHONE_4: 617-353-2725

PROJECT PURPOSE:
To develop, implement, and evaluate an effective transition program to
increase the employability, independence, and community integration of
severely handicapped and deaf-blind students in a residential day school
program.
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2BPJECT TITLE: IN,TITUTE I: 142

Transitional Skills Development

CONTACT PERSON: John Lambert COMPETITION #: 84.086M

MAILING ADDRESS: Elf FEDERAL FUNDING EXPIRED:
ABCD, Inc. 09/30/89
178 Trement St., 7th Floor
Boston, MA 02111

TELEPHONE #: 617-357-6000

PROJECTTURPOSE:
To facilitate a more effective transition from school to work or community
living for 25+ multidisabled youth from the city of Boston by developing,
starting at age 14, individualized plans for each client that includes social
development activities, counseling, job training, and job/other placement.
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PRQJECT TITLE: INUITUTE 0: 144

Planning for the Transition to Work and
Adult Services

CONTACT PERSON: Gary Parsons

MAILING ADDRESS:
Northeast Metro School 916
3300 Century Ave.
White Bear Lake, MN 55110

TELEPHONE #: 612-487-1445

COMPETITION #: 84.08614

DATE FEDERAL FUNDING EXPIREQ:
09/30/89

PROJECT PURPOSE:
To design and implement individualized special education programs which
assure that students who are moderately or severely mentally retarded and/or

multiply handicapped achieve maximum independence in postsecondary
environments.

FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-901:
Disseminate final evaluation report to staff; continue participation on the
Suburban Ramsey County Community Transition Interagency Committee; integrate
students into Northeast Metro Technical College; continue to implement use of
transition planning profile throughout district.

PROJECT_COMPONENTS BEING CONTINWCONTACT PERSON/AGENCY:
1. Interagency Advisory Committee/Phil Saari/Suburban Ramsey County Committee,

North Suburban DAC, 2940 Rice St., St. Paul, MN 55113.
2. Post-School Referral, Placement/County Human Services.
3. Assessment, Referral, and Record-Keeping/Wes Simonson/NMISD 916, above.
4. Community Referenced Instruction/Susan Hoch/NMISD 916, Fairview Community

Center, 1910 W. County Rd. B, Roseville, MN 55113.
5. Parent Training and Advocacy/Jim Nelson/NMISD 916, above.
6. Dissemination - Journal Articles/David Johnson/Institute on Community

Integration, University of Minnesota, 6 Pattee Hall, 150 Pillsbury,
SE, Minneapolis, MN 55455, 612-625-3863.

PROJECT PRODUCTS:
EridAUTLyggLIAlgi :
Brochure - On Transition: Product available upon request from Gary Parsons,

above.
Parent handbooK - Transition Planning Guide: Available $3.00 from Gary

Parsons, above.
Artich - Enhancing Parent Participation: Product available upon request from

David Johnson, above.
Replication manual - Final Evaluation Report: Available $10.00 from David

Johnson. above.
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PROJECT TITLE: INSTITUTE 0: 148

Integrated Community Employment Options

CONTACT PERSON: Thomas J. Hemmert COMPUITION 0: 84.086M

MAILING ADDRESS: DATE FEDERAL FUNDING EXPIRED:
Ohio Department MR/DD 09/30/89
30 E. Broad St., Rm. 1275
Columbus, OH 43215

TELEPHONE 0: 614-752-9177

PROJECT PURPOSE:
To successfully place students into integrated community employment in a
rural county with high unemployment, addressing such barriers as
transportation and parental resistance. To implement a community-based
curriculum in a rural setting.

The project staff has remained with the county program and will continue to
transition students from school to work; the staff has also started work with
adults in the workshop in an effort to transition them into the community.
The staff from Severa County and the Ohio Department of MR/DD are available
for technical assistance throughout the state. Materials will be disseminated
outlining the steps that were taken to establish a successful transition
program in a rural community.

PROJECT COMPONENTS BEING CONTINUE/CONTACT PERSON/AGENCY:
1. Placement/Harvey Allen/Feneca County MR/DD, 780 E. Seneca Co. Rd. 20,

Tiffin, OH 44883.
2. Follow-up/Harvey Allen/Seneca Co. MR/DD, above.
3. Training/Harvey Allen/Seneca Co. MR/DD, above.
4. Dissemination/Tom Hemmert/Ohio Department MH/OD, 30 E. Broad St., Room

1275, Columbus, OH 43215, 614-752-9177.

9:
FOC S OF PROJE T NT N T N ACT

PROJECT PRODUCTS:
Product Type/Title:
Training manual - Community Employment Options: Product available upon request

from above.
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PROJECT TITLE:
The Lifestyle Outcomes Curriculum
Project

CQNTACT PERSON: Robert N. Horner

MAILING ADDRESS:
Specialized Training Program
135 Education Building
University of Oregon
Eugene, OR 97403

TELEPHONE #: 503-686-5311

INSTITUTE 0: 143

LLETIIIIIMI: 84.086M

DATE FEDERAL FUNDING EXPIRED:
09/30/89

PROJECT PURPOSE:
To improve the transition of students with severe handicaps from high school
to adult life by developing, evaluating, and disseminating a curriculum
system that is functional, effective, and feasible to use in integrated
school and post-school settings.

FOCUS OF PROJECT CONTINUATION ACTIVITIES_ (1989-90):
Implementation of the project model, the "Valued Outcomes Information
System", will continue under the auspices of the Oregon Technical Assistance
Corporation and the Oregon Mental Health and Developmental Disability
Services Division. By the end of the 89-91 biennium, all Oregon residential
programs that provide 24-hour support will be using the project model.

Training/Mike Oliver/Oregon Technical Assistance Corporation, 3857
Wolverine St. NE, Salem, OR 97305.

2. Follow-up/Mike Oliver/Oregon Technical Assistance Corporation, above.
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COMPETITION PROFILE: CFDA 84.158C

SECONDARY EDUCATION AND TRANSITIONAL SERVICES

FOR HANDICAPPED YOUTH: MODELS FOR PLANNING AND

IMPLEMENTATION OF TRANSITIONAL SERVICES

INITIAL COMPETITION: 12/07/84

SECOND COMPETITION: 1/21/86

THIRD COMPETITION: 12/15/86

PURPOSE OF COMPETITION

The purpose of the initial competition was to support projects designed to plan and

develop cooperative models for activities among State or local education agencies and adult

service agencies. These models would facilitate effective planning and program

development to meet the service and employment needs of youth with disabilities as they

leave school. Model programs were to target those youth who need but have traditionally

had problems linking with community-based training programs and services or obtaining

and maintaining employment. Projects were expected to consist of a planning phase, which

would attend to the development of a cooperative planning model, and an implementation

phase, which would implement and evaluate the model.

The program focus was more explicit in the second competition. It was specified that the

planning phase (Year 1) should result in cooperative systemic planning which goes beyond

collaboration to formal working commitments and agreements. The planning process was

also to be sufficiently documented in terms of procedures, resources required, arid outcomes

obtained so that others could replicate the cooperative planning process. The implementa-

tion phase was extended to two years in the FY1986 competition, and replicability of the

model was stressed. The model demonstration was also to provide for rigorous evaluation

in order to determine its effectiveness to extend current knowledge relating to the transi-

tional needs of youth with disabilities. The second competition also emphasized the collab-

268



orative nature of the model projects and stressed the need for applicants to show the

commitment of participating education, rehabilitation, or other service providers within

the application.

The focus for FY1987 was the identification of systemic barriers in agencies affecting the

transition process, development and implementation of innovative approaches for transi-

tional service delivery, and the evaluation of the effectiveness of cooperative planning and

implementation. The third competition reflected the requirements of the second competi-

tion (FY1986) for a planning phase and an implementation and evaluation phase. The

target population remained the same as the initial competition.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by P.L. 98499.

ELIGIBLE RECIPIENTS

Institutions of higher education, State educational agencies, local educational agencies,

and other public and private nonprofit institutions or agencies (including the State job

training coordinating councils and service delivery area administrative entities established

under the Job Training Partnership Act) were eligible for all three competitions.

FUNDS AVAILABLE

Approximately $900,000 was available for support of an estimated 13 new cooperative

models in fiscal year 1985. The approximate amount available for fiscal year 1986 was

$880,000 for support of eight to ten new cooperative models. The approximate amount

available for FY1987 was $700,000 for an estimated seven awards.

NUMBER OF GRANTS AWARDED

In FY1985, 16 model demonstration grants were awarded. In FY1986, 10 new model

demonstration grants were awarded. In FY1987, 12 new model demonstration grants were

awarded.
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DURATION

For FY1985, project support was available for two years subject to an annual review of

progress and availability of funds. All FY1985 projects expired in 1987. Project support was

extended to three years for both FY1986 and FY1987 projects, subject to an annual review

and availability of funds. Ten projects in this competition expired in 1989.
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SUMMARY OF 84.138C PROJECT PROFILES

GEOGRAPHIC AREA SERVED

Of the 11 current projects, five indicate serving a statewide area, four report serving a

region of a state, and two indicate sert:ng a town of 5,000 to 10,000 people.

PRIMARY GRANTEE

Four universities, three state agencies, and two private non-profit agencies received

grant awards under this competition. One local education agency and one university affili-

ated program also received grant awards.

PARTICIPANTS

The current projects report 1,955 persons with disabilities receiving direct services.

These projects also were asked to estimate the total number of persons with disabilities who

will benefit from services such as training. The projects indicate that approximately 33,739

such persons will be impacted. Sixty-six percent (7,946) of the target population for this

competition are persons with learning disabilities, 11% (1,316) have the handicapping

condition of mild mental retardation, 9% (1,071) have the handicapping condition of

emotional disorder, and 6% (711) have the handicapping condition of moderate mental

retardation.

All projects indicate the provision of related service components. Those projects report

training and service to 839 teachers, 626 parents, 281 agency personnel, 152 members of the

business community, 81 students, 39 project personnel, and 28 postsecondary faculty

members.

COOPERATING

All projects indicate involvement with cooperating agencies or organizations. Of these

projects, 14 report cooperation with state agencies, seven are cooperating with local educa-

tion agencies, six indicate cooperation with public secondary schools, universities, or
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community colleges, and four projects report cooperation with either JTPA's or parent

organizations.
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Location of 84.158C Projects
Geographic Distribution of Current 84.158C Projects as of May 1990

(N a 11)

.0
41% HI.t

0 I

273
(- ...I
e. , ,,



PROJECT TITLE:
Secondary Education Transition Model

PROJECT DIRECTOR:
Elnora Gilfoyle

PRQJECT COORDINATOR:
Pat Sample

ONIAMELEIDA: Pat Sample

MAILING ADDRESS:
Colorado State University
Transition Services
303 Occupational Services
Ft. Collins, CO 80523

TELEPHONE #: 303-491-5930

See case study on p. 42

INTITUTE t: 184

04.158C

EVALEMIABIJAIE: 07/01/87

PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA sEgyis:
A region within a state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSS:
To plan and implement comprehensive transition services for severely

handicapped students beginning at the secondary school level. This project

will be conducted in cooperation with parents, state and local service

agencies, and three local school districts (suburban and rural).

PROJECT FOCUS:
1. Complete dissemination of transition planning throughout the

participating school districts and agencies.
2. Finalize interagency agreements through the Interagency

Transition Advisory Council (ITAC).
3. Train participating school personnel in techniques of

community referenced assessment, job development, and job support

skills.
4. Complete transition planning manual and distribute it to

participating school districts, parents, adult service agencies,

and at local, regional, and national conferences.
S. Present the project and preliminary results at local and

national conferences.
6. Finalize evaluation of project and document project results.

PRWECT EARIILLEANIs:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 300

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 110

Handicapping Condition No, Served Age Range

Behavioral Disorders 3 14 - 21
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Cerebral Palsy 10 14 - 21
Deaf/blind 5 14 - 21
Developmental Disability 15 14 - 21
Emotional Disorder 5 14 - 21
Epilepsy 10 14 - 21
Hearing Impairment 5 14 - 21
Severe Mental Retardation 10 14 - 21
Profound Mental Retardation 3 14 - 21
Multiple Handicap 22 14 - 21
Speech Impairment 5 14 - 21
Visual Impairment 2 14 - 21
Physical Disability 15 14 - 21

o nals/ _vents receivinu_ser
activities:

Parents 110
Business/industry - 100
Project personnel - 10
Advisory Council Members - 15

Undergraduate/graduate students - 80

Agency personnel - 15
Teachers - 46
Postsecondary faculty - 10

ERUISEIJIALMAINLEIM:
Evalqation Approach(es).: System analysis, Goal based, Case study

Type of Data/Information Being Collected: .

muusignisaligniv Intake/referral information, Progress in
educational program, Degree of integration, Postsecondary
outcomes, Employment outcomes, Residential outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
On Employers: Degree of collaboration between project and employers,
Employer satisfaction with project activities
On Postlecondary Education: Characteristics/demographics, Degree of
collaboration between project and proviec-s, Provider
satisfaction with project activities

Instrpmentation:

Commercially Ayailable Instrumen4 Qsed by Proiects:
Functional Assessment Inventory
lauliyargjegagaimed Instruments:
Vignettes/Administrative Journal, Situational Observation Form,
Quality of Transition Index, Student Records, Competency
Achievement Records, IEPts, Improvement of Linkage Survey,
Employer/Community Perception Survey, Follow-up Survey, Parent
Satisfaction, Student Satisfaction, Record of Student Placements

Personnel Involyed,:,141uation: Project director, Project coordinator,
Project staff, Advisory board

laultdalustUsnAllift_g_insUgsUintn e :

Ine: Formal evaluation report, Executive summary, Brochure/Pamphlet
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Division of Development Disabilities, Colorado Dept. of
Education, Colorado Rehabilitation Services, local education
agency, Parent groups, Parents
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PROJECT PRODUCTS:

Product
Brochure
Parent handbook
Student handbook
Training manual
Project-developed instruments
Journal articles
Replication manual

Date Available
06/01/90
01/01/90
01/01/90
01/01/90
06/01/90
01/01/90
06/01/90



PROJECT TITLE:
Connecticut Transition Initiative

PROJECT DIRECTOR:
Lucinda H. Gerson

PROJECT COORDINATOR:
Valerie V. LaVake

CONTACT PERSON: Valerie V. LaVake

MAILING ADDRESS:
Easter Seal Society of CT
P.O. Box 100
Hebron, CT 06248

TELEPHONE #: 203-228-9438

See case study on p. 44

INSTITUTE 4: 185

COMKTITIQN 4: 84.158C

PROJECT START DATE: 07/01/87
PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
To develop an interagency, statewide initiative for more effective transition
planning and service delivery options for secondary students with
disabilities in the State of Connecticut.

PROJECT FOCUS:
1. Continuation of TALC.
2. Approval of dissemination of TALC position papers.
3. Three model demonstration school systems.
4. Inservice training for school systems.

PROJICT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 15000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 200

Profe sional
activities:

Parents - 75

Project personnel - 6

a se vi

Teachers - 150

PROJECT EVALUATION PLAN:
Enjuation Approach(esl: Goal based, Decision making, Professional review
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Type of_Data/Information Being Collected:
On Students/Clients: Demographic, Assessment results, Progress in
educational program, Prior work experience, Progress in
employment training programs, Postsecondary outcomes, Employment
outcomes, Residential outcomes
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Employer satisfaction with
project activities
On Postsecondary Education: Amount of direct service to providers, Provider
satisfaction with project activities

Personnel involved in Evaluation: Project coordinator, Advisory board

Audience: Advisory board

PROJECT PRODUCTS:

Product
Brochure
Newsletter
Training manual
Project-developed instruments
Journal articles
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PROJUT TITLE:
Project Life LAB

PROJECT DIRECTOR:
B.J. Schenck

PROJECT COORDINATOR:
Vicente Perez

CONTACT PERSON: B.J. Schenck

MAILING ADDRESS:
School Board of Alachua County
620 East University Avenue
Gainesville, FL 32601

IfIfa01.1: 904-336-3676

See case study on p. 43

INSTITUTE 1: 186

COMPETITION #: 84.158C

PROJECT START DATE: 07/01/87
PRWECT END DATE: 06/30/90

PRIMARY GRANTEE:
Local Education Agency

GEOGRAPHIC_AREA SERVED:
A county

PALK TRANSPORTATION: Yes

PROJECT PURPOSE:
The overall project goal is to identify agency barriers to a successful
transition, and to implement a cooperative planning program of integrated
transitional services for handicapped youth. The focus of the project has
been student, parent, and teacher motivation to assist in the development and
pursuit of realistic personal and career goals, and the obtaining of
services, training, and successful emplopilent in an appropriate setting
according to individual capabilities. The students served include
approximately 500 secondary students in grades 9 - 12 who are served in
Exceptional Student Education in Alachua County.

PROJECT FOCUS:
1. Establish procedures for interagency council involvement

in case management.
2. Conduct parent workshop on ITP utilization.
3. Conduct motivational seminars for student recognition.
4. Complete video on local programs and work opportunities.
5. Determine dropout rate of students affected by project.
6. Complete employment and agency data on students.
7. Complete Final Evaluation Report.

PROJECT PARTICIPANTI:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 0

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0

Hni_AASAW11.L.CiaadiAlfal
Autism
Chronic Mental Illness
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Emotional Disorder 156 15 - 21

Hearing Impairment 9 15 - 21

Learning Disability 198 15 - 21

Mild Mental Retardation 50 15 - 21

Moderate Mental Retardation 51 15 - 21

Severe Mental Retardation 41 15 - 21

Visual Impairment 2 15 - 21

Physical Disability 30 15 - 21

Professionals/parents receiving services (tratninol_through oroiect
activities:

Parents - 30 Agency personnel - 25

Teachers - 21 Project personnel - 3

Undergraduate/graduate students - 1

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goal based

Tvoe of Data/Information Being Collected:
On Students/Clients: Demographic, Progress in educational program,
Progress in employment training programs, Postsecondary
outcomes, Employment outcomes, Residential outcomes,
Student/Client satisfaction with services/outcomes obtained,
Satisfaction of significant others with student/client progress
or status
On Employers: Characteristics/demographics, Employer satisfaction with
project activities, Project impact on employers

Instrumentation:
Locallv/Proiect Developed Instruments:
Agency Satisfaction Survey, Employer Satisfaction Survey, Parent
Services Survey, Post-School Employment Patterns

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Third-party evaluator, Staff evaluator, District
supervisor

latof b_ttglatior_j_11 :

Type: Formal evaluation report, Executive summary
Audience: OSERS, Transition Institute, State agency, Bureau of
Education for Exceptional Students, Interagency Council

PROJECT PRODUCTS:

Product Date Available
Parent handbook 06/01/90
Student handbook 06/10/90
Project-developed instruments 04/01/88
Slide presentation 10/01/88

Video tape 06/01/90
Curricula 06/01/90

Journal articles 08/01/90

Replication manual 06/01/90
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PROJECT TITLE: INSTITUTE #: 187

Hawaii Transition Effectiveness
Project

PROJECT DIRECTOR: COMPETITION #: 84.158C
Robert Stodden

PROJECT COORDINATOR:
Robert Campbell

CONTAC PERSON: Robert Campbell

MAILING ADDRESS:
University Affiliated Programs
1776 University Ave.
Honolulu, HI 96822

PROJECT START DATE: 07/01/87
PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
University Affiliated Program

TELEPHONE #: 808-948-6156 fiMVELCARILLIERM:
A state

PUBLK_TRANSPORTATION: Yes

PROJECT PURPOSE:
The purpose of the Hawaii Transition Effectiveness Project is the development
and implementation of a model for cooperative interagency transition planning
and evaluation. The vvvific focus is on the interagency development and use
of program and indivi-Jal outcome information to improve the availability and
quality of transition services for youth with special needs. Secondary-aged
youths and young adults with disabilities are the primary beneficiaries of
the project. Documented objectives include: a) the development of an
interagency transition planning committee; b) development of a cooperative
transition model (CTM) for improving the availability and quality of
transition programs; c) implementation and evaluation of the CTM; and, d)
institutionalization, replication, and dissemination of CTM.

PROJECT FOCUS:
1. Analyze collected data regarding the availability and

effectiveness of transition services to secondary-aged youth with
disabilities.

2. Activate focused systems change activities as dictated by data
analysis.

3. Evaluate, replicate, and disseminate the CTM.
4. Institutionalize demonstrated effective outcomes of the CTM.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 5000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 104
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PROJECT EVALUATION PLAN:
Evaluation Approach(es)..: System analysis, Goal based, Decision making

I .

On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Postsecondary outcomes, Employment outcomes,
Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Employers: Characteristics/demographics
On Postsecondary Education: Characteristics/demographics

Instrumentation:
logally/Proiect Developed Instruments:
Hawaii Transition Follow-Along Questionnaire, School Data
Collection Forms

fersonsaluatie: Project director, Project coordinator,
Project staff

Type of Evaluation Reporting and Audience:

Ina: Formal evaluation report, Executive summary, Brochure/Pamphlet
&diem: Consumeis, OSERS, Transition Institute, State agency, DOE,
DVR, DOH

PROJECT PRODUCTS:

Product Date Available
Brochure 10/01/88
Training manual 10/01/88
Project-developed instruments 01/01/90
Journal articles 06/30/90
Replication manual 03/01/90
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PROJECT TITLE:
Idaho Transition Project

PROJECT OPECTOR:
Sharon Pond

PROJECT COORDINATOR:
Sharon Pond

CONTACT PERSON: Sharon Pond

MAILING ADDRESS:
Idaho State Department of Education
650 W. State St.
Boise, ID 83720

TELEPHONE #: 208-334-3940

INSTITUTE #: 188

cOMPETITIOfi #: 84.158C

PROJECT START DATE: 07/01/87
PROJECT END DATE: 06/01/90

PRIMARY GRANTEE:
State Educational Agency

GEOGRAPHIC AREA SERVED:
A state

Num TRANSPORTATION: No

PROJECT PURPOSE:
To stimulate the development and improvement of programs for secondary
special education, and to develop a system of cooperative planning and
implementation of transition services through a coordinated system of local,
regional, and state efforts. Major components ivlude: interagency working
group and the exchange of personnel for various inservice and training needs;
inservice training at local, regional, and state workshops; and development
of school-based transition services to LEAs.

PROJECT FOCUS:
I. Continued Interagency Working Group activites to promote

cooperation in transition service delivery.
2. Refine Interagency Agreements and develop guidelines for

transference of responsibility from LEA's to adult services.
3. Conduct state wide conference for 150 professionals on

improved programs for at-risk populations.
4. Provide training to 75 personnel of small rural districts

through six workshops.
5. Provide three regional workshops for 300 interagency personnel

and students on transition planning and postsecondary
opportunities.

6. Provide training for 25 community work coordinators/job
coaches.

7. Conclude Year 3 follow-along studies of LEA's, initiate statewide
follow-along studies with University of Idaho.

8. Develop register of LEA personnel to provide technical
assistance in transition services.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 1500
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Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 750

Handicapoing Condition No. Served Age Range

Emotional Disorder 7

Health Impairment 6

Hearing Impairment 3

Learning Disability 233 16 - 21

Mild Mental Retardation 243 16 - 21

Speech Impairment 1

Visual Impairment 3

Professionals/parents receiving servicesItraining) through project
activities:

Parents - 200 Agency personnel - 50

Teachers - 250

PROJECT EVALUATION PLAN:
Evaluation Approach(esl: System analysis, Goal based

On Students/Clients: Demographic, Employment outcomes, Residential
outcomes
On PoLtsecondarv _Education: Characteristics/demographics

Instrumentation:
Locallv/Prolect Developed Instrumenil:
Inservice Rating Scale, Conferenc Evaluation Rating Scale) LEA
Transition Planning Survey

Personnel Lnvolved in Evaluation: Project director, Advisory board

vpe of Evaluation Reporting and Audience:
Type: Formal evaluation report

Audience: OSERS, Transition Institute, Interagency Work Group, State
agency personnel, LEA's

PROJECT PRODUCTS:

Product Date Available
Parent handbook Not Indicated

Video tape Not Indicated
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PROJECT TITLE: INSTITUTE 0: 189

Promoting Competitive Employment
Services for Persons with Severe
Handicaps

PROJECT DIRECTOR: COMPETITION #: 84.158C
David P. Wacker

PROJECT UORDINATOR:
Thomas H. Flynn

CONTACT PER1ON: Thomas H. Flynn

MAILING ADDRESS:
The University of Iowa
University Hospital School, Rm. 251
Iowa City, IA 52242

PROJECT START DATE: 07/01/87
PROJECT ENO DATE: 06/30/90

PRIMARY GRANTEE:
University or Four-Year College

TELEPHONES: 319-353-6455 GEOGRAPHIC AREA SERVED:
A region within a state

URIC TRANSPORTATION: No

PROJECT PURPOSE:
Develop and implement cooperative agreements among school and adult service
providers in six separate geographic regions in Iowa to promote supported
employment and transition options. The project will offer six examples of
these cooperative programs to other school and adult providers initiating or
expanding services for transition or supported employment.

PROJECT FOCVS:
1. Implement project in two new communities and

continue in one of the regional project sites.
2. Provide supported employment placements to students with

moderate and severe mental disabilities.
3. Develop and disseminate a monograph on the project, both in

the state and throughout the nation.
4. Provide inservice training and technical assistance to

programs in the state upon request.
5. Complete and write up the results of an acceptability study on

supported employment.

PROJECT PARTICIPANU:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 130

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 110

HLft.ctisming_Csnditign NA...Served Age,Range

Autism 2 20 - 35

Chronic Mental Illness 10 21 - 60

285



Mild Mental Retardation 20 18 - 45
Moderate Mental Retardation 65 16 - 60

Severe Mental Retardation 8 16 - 25

Multiple Handicap 7 18 - 32

Professionals/parents receiving services (training) through proiect
activities:

Agency personnel - 20 Business/industry - 12

Peer tutors - 4 Teachers - 12

Project personnel - 3

Undergraduate/graduate students - 2

PROJECT EVALUATION PLAN:
Evaluation ApproachIesl: System analysis, Goal based, Professional review

Type of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Prior work experience, Progress
in employment training programs, Employment outcomes,
Satisfaction of significant others with student/client progress
or status
On Employers: Characteristics/demographics, Employer satisfaction with
project activities
On Postsecondary Education: Provider satisfaction with project activities

Instrumentation:
Commercially Available Instruments Used by Projects:
Vocational Assessment and Curriculum Guide, Work Experience
Assessment, Adaptive Behavior Scale
Locally/Project Developed Instruments:
Social Skills Checklist, Acceptability Survey for parents, group
personnel, employers, co-workers, teachers, aides, participants,
Evaluation Forms, Job Coach Contact Logs, Project Referral Forms

P_r_s_n_e_l_:aoly_e_d_Jitha_a.neonlri_Evt': Project director, Project coordinator,
Project staff, Advisory board, Project co-director

apg_c_i_j213gp_a_a_astirfvauatifIrAAdigm:
Type: Formal evaluation report, Monograph
Audience: OSERS, Transition Institute, Advisory board, State agency,
Department of Education, DVRS, Iowa Transition Initiative

EBSIJ E C S :

Product age_Alajlable
Brochure 03/01/88
Newsletter 08/01/88
Project-developed instruments 07/01/89
Video tape 06/30/88

Journal articles 07/01/90
Replication manual 07/01/90
Monograph 07/01/90
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PROJECT TITLE:
Project LINK

PROJECT DIRECTOR:
Majorie T. Goldstein

PROJECT COORDINATOR:
Marjorie T. Goldstein

MAILING ADDRESS:
William Paterson College of New Jersey
Special Education and Counseling
Wayne, NJ 07470

TELEPHONE #: 201-595-3092

INSTITUTE #: 191

COMPETITION #: 84.156C

PROJECT START DATE: 07/01/87
PROJECT ENO DATE: 06/30/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA_SERVED:
A region within a state

POLIC_TRANSPORTATION: Yes

PROJECT PURPOSE:
To facilitate the successful transition of high-risk mildly handicapped
non-college bound postsecondary youth from school to community. Using the
college campus as a "sheltered community" the program involves members in
paid, part-time campus-based work experience focusing on work
values/attitudes, and on the development of appropriate work-related social
behaviors; campus-based social and recreational needs activities coordinated
by mentors in collaboration with members; and instruction, based on members
needs and provided by mentors. A main objective is to create opportunities
for members to "lose their labels" as they become increasingly independent of
external controls and more self-reliant.

PROJECT FIKUI:
1. Implementation of interagency planning to include

identification of, and referral of, prospective members
considered "high-risk" by LEA's and PSSP's.

2. Continued development and implementation of the instructional,
work experience, and social/rmcreational components of the
campus-based program for members, and of the mentor training
program.

3. Continued implementation of procedures to affect
member's transition from campus to PSSP for either (1) targeted
occupational training, or (2) on-the-job training.

4. Continued refinement and implementation of evaluation
procedures.

5. Continued maintenance of communication networks (formal
boards and informal contracts) to fulfill project objectives.

6. Preparation of data for indepth analysis.

PESIQUIPA10_:.i.c:11)LNIS:
Estimated Timber of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 49
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Estimated number of youths and/or adults with handicapping conuitions
receiving direct services over entire funding period: 21

Handicapping Condition No. Served Age Range
Emotional Disorder 3 18+
Learning Disability 15 18+
Mild Mental Retardation 3 18+

PROJECT EVALUATION PLAN:
Evaluation Aporoach(es): Goal based, Goal free, Decision making,

Professional review, Case study

Type of_Data/Information_leing Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs, Degree of
integration, Employment outcomes, Residential outcomes,
Satisfaction of significant others with student/client progress
or status
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities

Instrumentation:
Commercially Available Instruments Used by Prpiects:
Peabody Picture Vocabulary Test - R, SSSQ, POSVAP, Curriculum
Embedded Assessment, WRAT-R
locallv/ProJect Developed_Instruments:
Behaviors Checklists, Attributes Demonstrating Readiness,
Attitudes/Behaviors Profile, Mentor Self-Evaluation Form,
Work-site Supervisor's Interview, Members Structured Interviews,
Biweekly Mentor Activity Records, Parent/Family Questionnaire,
Mentor Entry Questionnaire, Prosepective Member Application,
Audio Taped Self-evaluation of Growth, Internal Comparative
Ranking Forms, Transition Referral Form, H.S./General Referral
Form

Personnel Involved in_Evaluation: Project director, Project coordinator,
Project staff, Third-party evaluator

"we of Evaluation Reporting and Audience:
Type: Formal evaluation report, Executive summary, Brochure/Pamphlet
Audignu: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Local education agencies, PSSPs

EBUFSIIMDIrs :

Product ()cite Av,pilable

Brochure 04/01/89
Training manual 09/01/89
Journal articles 12/01/88
Work-site Supervisors Handbook 09/01/88
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PROJECT TITLE: INSTITUTE 1: 192
From School to Adult Life: Building a
Transition System

PRQJECT DIRECTOR:
Larry Rhodes

MAILING ADDRES4:
University of Oregon
Specialized Training Program
135 Education Building
Eugene, OR 97403

TELEPHONE #: 503-346-5311

COMPETITION #: 84.158C

PROJECT START DATE: 07/01/87
PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A region within a state

Num TRANSPORTATION: No

- ! . ' - 1":' VipplJ

PROJECT PURPOSE:
To involve education, adult services, and family participants in order to
establish a state and local process for collective work to insure successful
transition.

PROJECT FOCUS:
1. Expand and analyze the knowledge base regarding barriers to

transition.
2. Construct a transition model.
3. Develop collaboration among participants.
4. Develop materials and provide training to build family's role.
5. Implement transition model at state and local level.
6. Evaluate project.

pROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 35

No. Served Age Range
Severe Mental Retardation 100 15 +

Professionals/parents receiving services (training) through proJect
activities:

Parents - 50 Teachers - 9

PRaJECT EVALUATION PLAN:
Evaluation Approachlesl: System analysis, Decision making

289



Instrumentation:
Locallv/Proi@rt_t _Developed Instruments:
Transition Model Checklist, Needs Assessment Survey, Survey of

Involved Individuals, Transition Model Documentation, Individual
Data Summaries

....eiljnysivetin._rsontation: Project director, Project coordinator,

Staff evaluator, Transition specialist

Type of Evaluatipn Reporting and Audience:
Tvpe: Formal evaluation report
Audience: Consumers, OSERS, State agency, Employment service providers,

Educators

PROJECT PRODUCTS:

Product Mg Available
Newsletter 06/01/90

Training manual 10/01/88

Project-developed instruments 01/01/89

Journal articles 06/01/90

Transition model 05/01/88

Parent handbook 03/01/89

Transition outcomes database 05/01/90
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PROJECT TITLE:
Oregon Transition Program

PROJECT DIRECTOR:
Ray Rothstrom

gATAELABLUN: Ray Rothstrom

MAILING ADDRESS:
Oregon Department of Education
700 Pringle Prkwy, S.E.
Salem, OR 97310

TELEPHONE #: 503-378-4765

INSTITUTE #: 181

COMPETITION #: 84.158C

PROJECT START DATE: 07/01/87
PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
State Educational Agency

fafiatiEHICIRELILEM:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
To develop, field-test, revise, and implement a model for improving secondary
special education and transition services for students with either mild or
severe disabilities in school districts throughout Oregon. The foundation

for this statewide effort includes a comprehensive research examination of
the current status of services and programs in Oregon, as well as a series of
actiwities designed to build a strong and broad coalition of support for
needed improvement.

PROJECT FOCUS:
1. Develop and review final procedures and material for

statewide utilization and replication in the states of Nevada
Washington, Texas, and New South Wales, Australia.

2. Expand stdtewide utilization from 22 counties to 33 of a
total of 36 counties in Oregon.

3. Develop and implement a management information system
to share information among local teams in the statewide network.

4. Secure funds (state and local) to maintain the program.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 11000

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0

Handicapping Condition
Autism
Cerebral Palsy
Communication Disorders
Emotional Disorder
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No. Served Age Range
3

100 14 - 21

300 14 - 21

900 14 - 21



Epilepsy 100 14 - 21

Hearing Impairment 100 14 - 21

Learning Disability 7500 14 - 21

Mild Mental Retardation 1000 14 - 21

Moderate Mental Retardation 600 14 - 21

Professionals/parents receiving services (training) through projpct
activities:

Parents - 50 Agency personnel - 70

Business/industry - 18 Teachers - 90

Project personnel - 5 Postsecondary faculty - 18

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goal based, Goal free, Decision making

Locallv/Proiect Developed Instruments:
Needs assessment

Personnel Involved in Evaluation: Project staff

lypeAfjaajlac:
Tvoe: Executive summary
&Pence: Consumers, OSERS, Transition Institute, Advisory board, State
agency, State Department of Education

PROJECT PRODUCTS:

Product DitLAVAilibiS
Newsletter 03/01/89
Project-developed instruments 03/01/88
SEA procedures manual 09/01/90

292



PROJECT TITLE:
A Statewide Model for Cooperative
Planning and Developing Transitional
Services

2BUILLOIREE12:
Marc Hull

CONTACT PERSON: Marc Hull

MAILING ADDRESS:
Vermont State Department of Education
Special Education Unit
120 State Street
Montpelier, VT 05602

TELEPHONE #: 802-656-2936

INSTITUTE #: 182

COMPETITION #: 84.158C

ERNELLSIABI-DAIE: 07/01/87
PROJECT END DATE: 06/30/90

PRIMARY GRANTEE:
State Educational Agency

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
To develop, implement, and evaluate a model for state- and local-level
interagency collaboration between the Divisions of Special Education and
Vocational Education, the Division of Mental Health, the Division of
Vocational Rehabilitation, and the Department of Employment and Training.
The goal is to enhance the transitional services available to youth labeled
mentally retarded in Verwnt. This goal is being achieved through a variety
of planning, implementation, and evaluation activities designed to increase
the number of youths who are placed in competitive or supported employment,
or postsecondary vocational training prior to or immediately following

graduation from high school.

PROJECT FOCUS:
1. Establishing local advisory boards.
2. Developing and implementing local interagency agreements.
3. Developing transition plans for students.
4. Developing and implementing model strategies.
5. Implementing monitoring instrument in demonstration and

replication sites.
6. Evaluating model demonstration strategies and effectiveness.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 0
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HandicappIng
Developmental DisabU ity

ro ec ivi 1, serv

Servg Age Range
10u 14 - 21

activities:
Parents - 50

Business/industry - 25
Project personnel - 10

Agency personnel - 80
Teachers - 250

PROJECT EVALUATION PLAN:

falationApproghjell: System analysis, Goal based

Type of Data/Information Being Collected:
Oiltucknig/SlignW Demographic, Prior work experience, Degree ofintegration, Postsecondary outcwes, Employment outcomes,Residential outcomes, Student/Client satisfaction with
services/outcomes obtained, Number of students with transitionplans
On Employerl: Project impact on employers

Instrumen/ation:
om r 1.11 Av ilab e ects:

Follow-Up Instrument

Locallyarsigajmingiljnalinthr:
Process Evaluation Questionnaire

Personnel Involved jn Evaluation: Project director, Project coordinator,Project staff

BRIALLYAluation Reporting and Audience:
ing: Formal evaluation report
Audience: Consumers, OSERS, Transition Institute, Advisory board, Stateagency, Departments of Education, Mental Health, Vocational
Rehabilitation, and Employment and Training

11'

PROJECT PRODUCTS:

Product
age 4vaila2g

Project-developed instruments 06/01/90
Journal articles

Not Indicated
Rqlication manual

12/01/90
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PROJECT TITLE:
Project PLACEMENT

PROJECT DIRECTOR:
Anthony G. Faina

MAILING ADDRESS:
Virginia Department of Education
Division of Special Education
P.O. Box 6 -
Richmond, VA 23216

IELEPHONE4: 804-225-2880

INSTITUTE #: 183

COMPETITION #: 84.158C

PROJECT START DATE: 07/01/87

ERWILLENDMIE: 06/30/90

PRIMARY GRANTEE:
State Educational Agency

GEOGRAPHIC AREA SERVED:
A county

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
To develop, implement, and refine a model that ensures successful competitive
employment for job-ready special education students exiting the public
schools. It involves developing a secondary/postsecondary system for job
placement and replication of the model throughout the state.

PROJECT FOCUS:
1. Develop and implement a job readiness assessment system.
2. Implement coordinated placement procedures across agencies in

two localties.
3. Develop training materials and project operations maimal.
4. Provide inservice training to local placement teams in two

localities.
5. Form a state project advisory committee.
6. Establish a state employer network.
7. Establish a local employer network (in two localities).

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 560

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 560

professionals/parants receiving services (training) throughprolect
aU4,vit1es:

Parents 1 Agency personnel - 1

Business/industry - 1 Teachers - 1

Project personnel - 1
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fvaludion Anoroachies): System analysis

Inatrumentatiop:
ILII au b r e 7 I I

WAIS-R WISC-R, VACG, SSSQ, WRAT
Locally/Proiect Developed Instruments:
Daily Living Skills Observation, Work Behavior Observation Form,
Independent Living Skills Checklist, Employer Satisfaction
Rating Scale, Intake Interview

2%



SUMMARY OF 84.188C EXPIRED PROJECT PROFILES

Efigiggnmam
Federal funding for 10 projects in this competition expired in 1989. The overall purpose

stated by these projects was to provide transitional services that would enhance the

attainment of outcomes, such as employment and community participation, for youths

with disabilities. A major program component for the majority of projects was to develop a

cooperative transition planning and service delivery model. These projects served youth

with various handicapping conditions.

FOCUS OF CONTINUATION ACTIVITIES

Four of the 10 projects described the focus of their continuation activities after the

expiration of federal funding. Three of the four projects described extensive dissemination

activities, one project indicated continuing follow-up of program participants, one project

indicated the implementation of a vocational assessment component, and one project

reported the continuation of task force activities aimed at improving job opportunities for

persons with disabilities. Finally, one project stated that all major program components

will continile with support from local funding sources.

PROIKT COMPONENTS BEING CONTINUED

Three projects described specific components that will be continued despite the lapse of

federal funding. Two projects identified continued efforts to facilitate collaborative activi-

ties among agencies, and two projects reported continued development of dissemination

products. One project reported that job placement and supported employment services

were being continued by adult service agencies. In addition, assessment and referral

services, job placement, training, and follow-up were reported as major components of the

project continuing under local funding.
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PROF,CT PRODUCTS

Four projects reported on the availability of project products. Three projects indicated

the development of a replication manual, two projects developed training manuals, and

two projects developed student handbooks. Journal articles, brochures, instruments,

curricula, and videotapes also were produced by recently expired projects in the 84.158C

competition.
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Location of 84.158C Projects
Geographic Distribution of 84.158C Projects Expiring in 1989

(N 10)
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PROJECT TITLE:
Project SCORE

CONTACT PERSON: John Beard

MAILING ADDRESS:
Humboldt Unified School Dist.
Drawer A
Dewey, AZ 86327

TELEPHONE #: 602-772-9200

INSTINTE 138

COMPETITION #: 84.158C°

PAILEFERALIMMEX.ILCIRD:
06/01/89

See case study on p. 38

PROJECT PURPOSE:
The goal of project SCORE is to develop, implement, evaluate, and refine a
cooperative transition model designed to provide technical training options
to mild, moderate, and severely handicapped students residing in the Humbolt
Unified School District; thereby, enabling them to make the transition from
school to community.

FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-901:
Implement supervised work experience progam for juniors and seniors; offer
classroom instruction in employability skills, vocational assessment of
interests and aptitudes, career awareness; provide individual counseling and
job placement cervices for all special education students in high school;
develop IVEP's and transition plans on each student enrolled in work
experience program and classroom components.

PROJ C MP NT NG ONT N C TAC P A OM:
1. Employability skills training/John Beard/Public School, 602-772-9200.
2. Job referral/John Beard, Public Schooltabove.
3. Training and Counseling/Laurie Duncan, OPA, 602-778-1422.
4. Agency Coordination/John Paris/VESPERS, Prescott High School, 1100 Ruth

St., Prescott, AZ 86301.
5. Evaluation of Students on Jobs/Laurie Duncan/JTPA, above.

PROJECT PRODUCTS:
Product Type/Title:
Other - Policy and Procedure Manual: Available $15.00 from John Beard, above.
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PROJECT TITLE:
Continuous Comprehensive Transition
Model

CONTACT PFRSOR: Betsy Bounds

MAILING ADDRESS:
Tucson Unified School District
1010 E. 10th St.
P.O. Box 40400
Tucson, AZ 85717

TELEPHONE 0: 602-882-2422

;MIME 0: 134

OMPETITION 0: 84.153C

PATE FEDERAL FUNDING EXPIRED:
07/30/89

See case study on pp. 39, 40, 41

PRQJECT PURPOSE:
To improve pre-entry/pre-employment skills, to provide parents with
transition information and support, to improve employer attitudes and number
of job placements, to improve job success, and to increase mainstreaming into
regular vocational education.

FKUS OF PROJECT CQNTINUATION ACTIVITIES (1989-90):
Training and dissemination of curriculum teaching models, continued follow-up
of project participants, implementation of vocational assessment model, and
distribution of products.

PRQJECT pRODUCTS:
Product Type/Title:
Eiregainonk - Parent/Student Guide to Transition: Available $5.00 from

Special Education, Tuscon Unified Dist., P.O. Box 40400.
Training manual - Teacher's Guide to Peer Tutoring: Available $5.00 from above.
Prelect developed_inttrument, - Employability Social Skills Checklist:

Available $1.00 from above.
EtekaAgygleggslanaitrzeLtA - Survey Instruments Booklet: Information

available from above.
Video tapes Making a Difference Hiring Disabled: Available $35.00 from

above.

Curricula Social Skills Modules: Available $10.50 from above.
Curricula - Vocational Instructional Module: Available $20.00 from above.

Beglirton_nnual - Interagency Collaboration: Available $5.0U from above.

Other - Employers' Handbook: Available $5.00 from above.
Other - Employers' Booklet: Available $2.50 from above.
Other - Social Skills Resource List: Information available from above.
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PROJECT TITLE:
Illinois Transition Project

CONTACT PERSON: Paul Bates

MAILING ADDRESS:
Dept. of Special Education
Southern Illinois University
Carbondale, IL 62901

TELEPHONE #: 618-453-2311

INSTITUTE #: 137

MEIIII01-11: 84.158C

DATE FEDERAL FUNDING EXPIRED:
07/31/89

PROJECT PURPOSE:
To form a Transition Assistance Committee to develop policy recommendatlons
for transition services development and systematic planning. To support pilot
transition projects in local school districts to collect transition needs
data and conduct individualized transition planning. To evaluate the
effectiveness of transition planning.
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PROJECT TITLE:
Project LEAF

CONTACT PERSON: Richard F. Zachmeyer

MAILING ADDRESS:
Project LEAF
366 Waller Ave., Suite 119
Lexington, KY 40504

TELEPHONE #: 606-278-4712

1111.......1110..111101=0.111.111=1.111

INRITUTE #: 139

COMPETITION #: 84.158C

121_1_LIERRIAIMPIEREDLE :
08/30/89

PROJECT PURPOSE:
To plan, implement, and evaluate a comprehensive community-based model
program for recreation and leisure education to facilitate the transition
from school to adult living for secondary school-aged youth.
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PICUBMILILL: INSTITUTEJ: 136
Project HIRED

ONIKLEERSQN: Sonja Burnham COMPETITION #: 84.158C

MAILING ADDRESS: DATE FEDERAL FUNDING EXPIRED:
Department of Counselor Ed. 07/31/89
Drawer GE
Mississippi State University
Mississippi State, MS 39762

TELEPHONE #: 601-325-3331

PROJECT PURPOSE:

To develop and implement an interagency model for transition from school to
work in a poor, rural county in Mississippi.

FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-901:
Disseminate model products. Write a new grant to use the model and materials
developed in this project to train transition statewide.

PROJECISOMENTS BEING CONTINUE/CONTACT PERSON/AGENCY:
1. Functional Curriculum Materials/Sonja Burham/Mississippi State University,

above.

2. Job experience and placement/DVR of Mississippi/VR, Local VR Counselor,
601-323-8290.

3. Supported Employment/Developmental Disabilities/DD Services, 601-323-5862.

PROJECT PROUW:
Ergillicianth111121
Wdent handbook - Preparing for the World of Work: Information available

from above.
Replication manual - Replication Manual: Information available from above.



PRQJECT TITLE: INSTITUTE 0: 130
Great Falls Transition Project

CONTACT PERSON: Stephen White COMPETITION 0: 84.158C

MAILING ADDRESS: DATE FEDERAL FUNDING EXPIRED:
Great Falls VoTech Center 07/31/89
2100 16th Avenue South
Great Falls, MT 59405

ILILEBOLI: 406-791-2281

PROJECT PURPOSE:
The primary goal of this project is to develop, implement, and validate a
coordinated model of instructional services that enables disabled youth to
access needed adult services and secure the least restrictive employment
option available to them, regardless of disability.
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PROJECT TITLE:
A Community Based Network to Assist
Youths with Disabilities

INSTITUTE 0: 132

CONTACT PERSON: Lawrence Dennis COMPETITION 0: 84.158C

MAILING ADDRESS: DAILEEERWNDLED(PR:
Ohio Department of Education 10/31/89
Room 918, 65 S. Front St.
Columbus, OH 43266

TELEPHONE 0: 614-466-4835

PROJECT PURPOSE:
To develop an effective and permanent four-part model that will emphasize:
local interagency cooperative agreements; Individualized Transition Plans as
a component of the Individualized Education Plan; inservice training for
parents, school personnel, and support agency staff; and a Project with
Industry Component.

FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-90):
Dissemination - six local interagency task forces will continue to meet to
share rescurces, job leads, brainstorm on difficult cases, and reduce
duplication of services. The project package will continue to be disseminated
through the Ohio CEC convention, state AVA convention, topical DCD
convention, and Rehabilitation's annual convention. The Future's Forum will
continue to clarify employment as an outcome of special education.

PROJECT COMPONENTS BEING CONTINUUONTACT PERSON/A;ENCY:
1. Lancaster Interagency Task Force/Patty Ott/Public Secondary School,

Lancaster High School, 1312 Granville Pike, Lancaster, OH 43130,
614-687-7380.

2. Union County Task Force/Pam Clark/Public Vocational School, Ohio Hi Point
Joint School, 2280 SR 540, Bellfountaine, OH 43311, 513-599-3010.

3. Madison Task Force/Olivia Taylor/Public School, 59 N. Main st., London, OH
43140, 614-852-2174.

4. Transition Planning for All Youth/Betty Jo Arthur/Dublin High School,
Dublin High School, Dublin, OH 43017, 614-764-5900.

5. 4 Piece Transiton Project/CETE Publications/Center on Education and
Training, OSU, 1900 Kenny Rd., Col-mbus, OH 43210.

6. Five Year Plan/Lawrence Dennis/State Agency Task Force, above.

PROJECT PRODUCTS:
Product Type/Title:
Brochure - A Waiting Workforce: Product available upon request from CETE

Publications.
Trainina manual - Job Placement Assistance Kit: Available $10.00 from CETE

Publications, above.
Training mangal - A Transition Coordinator's Handbook: Product available upon

request from CETE Publications, above.
Project developed instruments - Transition Planning and Record Sheet: Product

available upon request from CETE Publications, above,
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Video tapes - A Waiting Workforce: Available $30.00 from CETE Publications,
above.

Article - Vocational Education Journal Jan/Feb '88: No other information
available.

Reolicatioa manual - A Transition Coordinator's Handbook: Product available
upon request from CETE Publications, above.

Other - Video: An Untapped Workforce: Available $30.00 from CETE
Publications, above.
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PROJECT TITLE: INSTITUTE #: 135

Tennessee Transition Model

CONTACT PERSON: Carolyn Henderson COMPETITION #: 84.158C

MILIMADDEESS: PATE FEDERAL FUNDING EXPIRED:
483 River Parkway 08/31/89
Suite 2
Sevierville, TN 37862

TELEPHONE #: 615-453-1671

PROJECT PURPOSE:
To assist in the development of a statewide system of transition services by
participation in interagency planning at the state and local levels and by
demonstration of a transition model in a rural area.
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PROJECT TITLE: INSTITUTE #: 131

Project VAST

gghIALLEDum Anthony G. Faina gQMEEIIIIONI: 84.158C

MAILING ADDRESS: DATE FEDERAL FUNDING EXPIRED:
Virginia Department of Ed. 09/30/89
Division of Special Education
P.O. Box 6Q
Richmond, VA 23216

TELEPHONE #: 804-225-2880

PROJECT PURPOSE:
To develop a model at state and local levels that insures students with
disabilities in Virginia will receive transition services focusing on career
preparation, employment, independence, and successful life adjustment through
a formal organized case management system. The service delivery model
involves ten state agencies and a computerized transition information system.
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PR04ECT TITLE: INSTITUTE 0: 133
Project PACT

CONTACT PERSON: Dorsey Hiltenbrand COMPETITION 0: 84.158C

tIALLIELADDRESI: DATE FEDERAL FUNDING EXPIRED:
Department of Student Services 09/30/89
Devonshire Center
2831 Graham Rd.
Falls Church, VA 22042

TELEPHONE 0: 703-876-5223

PROJECT PURPOSE:
To design and implement an integrated service system model to enhance
transition for youth with handicaps to work and adult living.



COMPETITION PROFILE: CFDA 84.158L

SECONDARY EDUCATION AND TRANSITIONAL SERVICES FOR

HANDICAPPED YOUTH: MODELS FOR PROVIDING SECONDARY

MAINSTREAMED LEARNING DISABLED AND OTHER MILDLY

HANDICAPPED STUDENTS WITH JOB RELATED TRAINING

INITIAL COMPETITION: 12/15/86

PURPOSE OF COMPETITION

The purpose of this priority was to provide support to projects that: (1) identify the job-

related training and experience needed by mainstreamed secondary-aged students with

learning disabilities and other mild disabilities to exit successfully school to competitive

employment and an independent adult life; (2) develop vocational/occupational interven-

tion models providing job-related training and experience while maintaining the students'

placement predominantly with general education; and (3) evaluate the effectiveness of the

model using quantitative and qualitative evaluation approaches and incorporating compar-

ison groups or cohorts into the evaluation design.

The target population was specified for this competition as students at the secondary

level with a learning disability or other mild disability receiving special education services

within the general education class or receiving up to two hours of special education per day

within a resource room class setting. Projects were to submit detailed information regarding

the needs and problems encountered by the target population. Suggested components for

inclusion in projects were a 13th-year component, job placement, counseling, on-the-job

training, independent living skiii training, and ;nterpersonal skill training.

AUTHORITY

Authority for this program is contained in Section 626 of Part C of the Education of the

Handicapped Act as amended by the Education of the Handicapped Amendments of 1983,

P.L. 98-199.
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ELIGIBLE RECIPIENTS

Institutions of higher education, state educational agencies, local education agencies, and

other public and private non-profit institutions or agencies (Including the state job training

coordinating councils and service delivery area aciministrative entities under the Job

Training Partnership Act.

FUNDS AVAILABLE

Approximately $700,000 was expected to be available for support of up to seven projects.

NUMBER OF GRANTS AWARDED

Ten grants were awarded under this competition.

DURATION

Project support was available for up to three years under this competition, subject to an

annual review of progress and availability of funds.



SUMMARY OF 84.158L PROJECT PROFILES

GEOGRAPHIC AREA SERVED

Of the 10 current projects, five report serving a city of more than 100,000 persons, two

indicate serving a town of 5,000 to 10,000 persons, and two report serving a county and a

region of a state, respectively.

PRIMARY GRANTEE

Three universities and three private nonprofit organizations were awarded grants

under this competition. Two local education agencies, one public school, and one commu-

nity college were also awarded grants.

pROTECT PARTICIPANTS

The 10 current projects report 1,270 persons with disabilities receiving direct services.

These projects also were asked to estimate the total number of persons with disabilities who

will receive benefit from services such as training. The projects indicate that approximately

13,245 such persons will be impacted. Fifty-one percent (1,202) of the target population for

this competition are persons with learning disabilities. Twenty percent of the target popula-

tion are economically disadvantaged (252) and minority youth (272). Nine percent (223) of

the target population have the handicapping condition of moderate mental retardation.

The remainder of the target population consists of the handicapping conditions of autism

(48), chronic mental illness (79), communication disorder (23), hearing impairment (36),

multiple handicap (69), physical disorder (31), speech impairment (25), and substance abuse

(50).

All projects indicate the provision of related service components. These projects report

training and service to 640 parents, 530 teachers, 314 members of the business community,

175 agency personnel, 216 students, 80 project personnel, 41 postsecondary faculty, and 12

peer tutors.
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cOOPERATING AcENClES

All projects indicate involvement with cooperating agencies or organizations. Of these

projects, five are cooperating with community colleges, four with public schools, and three

report cooperating with local education agencies and state MH/DD agencies, respectively.
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Location of 94.158L Pro lads

Geographi Distribution of Current 84.1581 Proloots es of May 1990
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PROJECT TITLE:
Project Activity

PROJECT DIREGTOR:
Betsy Bounds

PROJECT COORDINATOR:
Pat Treeful

CONTACT PERSON: Pat Treeful

MAILING ADDRESS:
Kellond Elementary School
6606 E. Lehigh
Tucson, AZ 85710

TELEPHONE #: 602-798-2662

INSTITUTE #: 171

COMPETITION #: 84.158L

PROJECT START DATE: 09/01/87
PROJECT END_DATE: 08/31/90

PRIMARY GRANTEE:
Local Education Agency

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:

To develop skill development packages in the areas of related skills,
personal/social/living skills, learning strategies, and pre-entry vocational
skills; provide comprehensive vocational evaluations for the mildly
handicapped through observation of work or training settings; provide for
coordination between family, school, employer, and appropriate agencies; and
provide counseling support.

PROJECT FOCUS.

1. Final field testing of skill development packages.
2. Dissemination of skill development strategies.
3. Replication of skill development strategies.
4. Analysis of data collected.

PROJECT PARTICIPANTS:

Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 1000

Estimated number of youths and/or adults with handicapping c-nditions
receiving direct services over entire funding period: 500

LiABALUD9.119.C.Q.10itall No. Served Age Rangt
Chronic Mental Illness
Hearirg Impairment
Learning Oisability
Mild Mental Retardation
Physical Disability

Pr.fs io al t ei

activities:
Parents - 300
Business/industry - 200
Teachers - 53

Postsecondary faculty - 5

Undergraduate/graduate students - 1

77 14 - 22

32 14 - 22
781 14 22

79 14 - 22

31 14 - 22

Agency personnel - 20

Peer tutors - 10

Project personnel - 15
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PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goal based

Type of Data/Information Being Collected:
On_Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Emoloverl: Characteristics/demographics, Employer satisfaction with
project activities, Project impact on employers
On Postsecondary Education: Characteristics/demographics, Provider
satisfaction with project activities

Instrumentation:
Commertiall Available Instruments Used by Projects:
Bennett Mechanical Comprehension, Crawford Small Parts Dexterity,
VALPAR, SSSQ, McCarron-Dial, COPS, Purdue-Minnesota, Piers
Harris Self-Concept
LEAllyanolEtpueloped Instruments:
Employability and Social Skills Scale, Employer Satisfaction,
Parent/Student Interview, Family Questionnaire, Vocational
Education Teacher Needs Assessment

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Staff evaluator

Type of Evaluation Reporting and Audience:

IYP1: Formal evaluation report, Executive summary, Brochure/Pamphlet

Audience: Consumol, OSERS, Transition Institute, Advisory board, State
agency, Vocational rehabilitation, School board, Pima County
Schools, VESPERS

EggECT_PRODUCI5:

Product
Brochure Not Indicated
Parent handbook 02/01/89
Student handbook Not Indicated
Training manual 05/01/89
Project-developed instruments 05/01/89
Video tape 10/01/89

Curricula 01/01/89
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PROJECT TITLE:
The Career Ladder Program

EBNECT DIRECTOR:
Robert Gaylord-Ross

PROJECT COORDINATOR:
Shepherd Siegel

CON ACT PERSON: Shepherd Siegel

MAILING ADDRESS:
San Francisco State University
Department of Special Education
1600 Holloway Avenue
San Francisco, CA 94110

TELEPHONE #: 415-338-7851

INSTITUTE #: 172

COMPETITION #: 84.158L

PROJECT START DATE: 09/01/87
PROJECT END DATE: 08/31/90

PRIMARY GRANTEE:
University or Four-Year College

UOGRAPHIC AREA_SERVED:
A county

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The career development of every youth served from spring 1985 to spring 1989.
A supervised work experience, employment skills curriculum, and postsecondary
services which enrich and enhance state vocational rehabilitation. Population
served are youths with mild handicaps. The goal is not only placement, but
career advancement to collage and promotions out of entry level jobs.

PROJECT FOCUS:
I. Adoption of program model by State Vocational Rehabilitation

plan and San Francisco Unified School District.
2. Training of new staff for replication program; evaluation of new

program.
3. Development of manual for use in inservice.
4. Refinement of postsecondary service model.
5. Dissemination through conferences.
6. Follow-up and evaluation report preparation.

IMALUALT_MLAM
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 245

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 245

Handicapping Condition
Behavioral Disorders
Cerebral Palsy
Chronic Mental Illness
Communication Disorders
Developmental Disability
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No. Served Age Range
29 15 - 24

2 18 - 21

2 15 - 24

23 15 - 24

16 15 - 24



Emotional Disorder 17 15 - 24
Epilepsy 2 15 - 24
Health Impairment 5 15 - 24
Hearing Impairment 4 18 - 21
Learning Disability 140 15 - 24
Mild Mental Retardation 10 15 - 24
Moderate Mental Retardation 6 15 - 24
Multiple Handicap 4 15 - 24
Speech Impairment 25 15 - 24

Spinal Cord Injury 2 15 - 24
Brain Injury 2 15 - 24
Visual Impairment 3 15 - 24
Dropouts 5 15 - 24
Economically Disadvantaged 200 15 - 24

Minority Youth 215 15 - 24
Substance Abuse 50 15 - 24

Professionals/parents receiving services (training) throughjproiect
activities:

Parents - 175 Agency personnel - 100

Business/industry - 60 Teachers - 50

Project personnel - 25 Postsecondary faculty - 5

Undergraduate/graduate students - 200

PROJECT EVALUATION PLAN:
Evaluation Approach(es).: Goal based, GoiAl free, Decision making,

Professional review, Case study

Ing of Data/Information Being Collected:
On_Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background, Progress
in employment training programs, Postsecondary outcomes,
Employment outcomes, Student/Client satisfaction with
services/outcomes obtained, Satisfaction of significant others
with student/client progress or status
On Employers: Amount of direct service to employer, Employer
satisfaction with project activities, Project impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
c llaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Avlilable jnstrumgpts1Jsekly_erplegli:
WRIOT
Locally/Project Developed Instruments:
Social Skills, Follow-Along, Referral

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff

Type of Evaluation Reporting avid Audience:
Type: Formal evaluation report

Audience: Consumers, Transition Institute, State agency,
Rehabilitation, School districts
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PROJECT PROQUCTS:

Product
Brochure
Training manual
Project-developed instruments
Slide presentation
Video tape
Curricula
Journal articles
Replication manual

Diim_Axiilibla
01/01/90
05/01/90
05/01/90
10/01/89
10/01/90
05/01/90
11/01/88
05/01/90



PROJECT 1ITLE:
TRANSACT

PROJECT DIRECTOR:
Brian Ben.

PROJECT COORDINATOR:
Janet Norton

CONTACT PERSON: Brian Beun

MAILING ADDRESS:
IDEAS
Magnolia Star Route
Nederland, CO 80466

IELLERRLA : 303-443-8789

INSTITUTE #: 173

COMPETITION #: 84.158L

PROJECT START QATE: 08/01/87
PROJECT END DATE: 07/31/90

PRIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVED:
A county

BALLLIRARIEBIAIBB: Yes

PROJELT PURPOSE:
The project is designed to facilitate economically disadavantaged handicapped
youth to overcome barriers to further education, training, and entry 1cel
employment. The poptilation served are primarily minority youth who have
dropped out of school. Objectives are to rezonnect these dropouts to further
education through basic skills remediation, GED attainment, career-job
readiness, and time limited support services.

PROJECT FOCUS:
A new activity was established to provide participants with counseling
services to improve problem-solving and decision- making skills; ground work
was laid to establish working agreements with area school districts to refer
handicapped students exiting schools; and a viable basis was created to
finance the continuation of the project subsequent to the end of the SETS
support.

ERDAICT PARTICIPANTS,:
Estimated number of youths and/o- adults with hlndicapping conditions
impacted by direct services over entire funding period: 65

Estimated number of youths and/or adults with handi- ling conditions
receiving direct services over entire funding perio,:. 65

Handicappinq Cujilign No. Served ...1ge Range

Multiple Handicap 65 17 - 20

Profeilionils/okuntsragatKingsgyvices (LxipinaL .wough project
activities:

Agency personnel 1 Project personnel - 2

PROJECT EVALVILIQLELAN:
Evaluation Approach(es): System analysis, Decision making
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Tvoe of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Demographic,
Educational background, Progress in educational program, Progress
in employment training programs, Student/Client satisfaction
with services/outcomes obtained

Instrumentation:
Commercially Available Instruments Used by Projects:
Test of Written Language, Strong-Campbell Interest Inventory
Locallv/ProJect Develogg4 Ostruments:
Intake, Follow-up Transition Status Telephone Survey Form,
Dropout School Referral Form

personnel Involve( , _Nation: Project director, Project staff

Type of Evaluation Rem, :in(' and Audience:
Ing: Executive sumwiry
Audience: Consumers, OSERS, JTPA

PROJECT PRODUCTS:

Product Date Available
Brochure 09/30/90
Journal articles 08/30/90
Program report 09/30/90
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PROJECT TITLE:
Model for Providing Secondary Mildly
Handicapped Students with Job Training

PROJECT DIRECTOR:
Lloyd Brown

PROJECT COOROJNATOR:
Steven Oscharoff

CONTACT PERSON: Steven Oscharoff

MAILING ADDRESS:
Chicago City-Wide College
226 W. Jackson
Chicago, IL 60606

: 312-443-5203

INSTITUTE #: 174

COMPETITION #: 84.1581

PROJECT START DATE: 10/01/87

PROJECT END DATE: 10/01/90

PRIMARY GRANTEE:
Community/Junior/Technical College

GEOGRAPHIC AREA_SERVED:
A city of more than 100,000 people

Nam TRANSPORIATION: Yes

PROJECT ROM:
The "13th Year" project was designed to give students with mild disabilities

job-training and academic classes to enable them to enter the labor market

and achieve independence.

PRDJECT FOCUS:
1. Follow-up on all students who failed to complete the program.

2. Tailoring the program to meet individual students' needs.

3. Pursuing contacts for new referrals.

4. Accumulating data for evaluating the program's success.

EROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 120

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 65

Handicapping Condition
Mild Mental Retardation

P ofessiona s are t ece

activities:
Agency personnel - 12

Project personnel 5

se vices

No. Served Agt_aing
65 17 - 45

ro ect

Teachers - 10

Postsecondary faculty - 15

PROJECT ElAWAILE_EIAN:
LyillationAppicacji Goal based, Quasi legal
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Type of Dtta/Information Being Collected:
On Students/Clients: Intake/referral information, Demographic,
Assessment results, Progress in educational program, Progress in
employment training programs, Postsecondary outcomes, Employment
outcomes
On Employers: Employer satisfaction with project activities
On_Postsecondarv Education: Project impact on providers

Instrumentation:

WAIS-R, Bender Gestalt, WRAT, Brigance
Locally/Project Developed Instruments:
Intake Interview

Personnel Involved in Evaluation: Project director, Project coordinator,

Project staff

Type of Evaluation Reporting and Audience:
Tvpe: Formal evaluation report, Executive summary
Audience: OSERS, Transition Institute

ERUELLERON25:

Product gate Available
Project-developed instruments 06/01/90

Curricula 06/01/90

Journal articles 08/01/90
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PROJECT TITLE:
Teaching Job Related Skills to LD
Students Through Existing Vocational
Courses

PROJECT DIRECTOR:
John M. Aiken

CONTACT PERSON: John M. Aiken

MAIIIBLADDREal:
Southeast Kansas Education
Service Center
P.O. Box 189
Girard, KS 66743

11112.11.911.1: 316-421-6550

INSTITUTEJ: 175

COMPETITION #: 84.1581

PROJECT START_DATE: 10/01/87

ERNEELENDLDAIE: 09/30/90

PRIMARY GRANTEE:
Local Education Agency

614292111LAKELSEM:
A region within a state

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
The purpose of this project is to identify a core set of job related skills

that are prerequisites for exiting into or succeeding in vocational classes,

and that can be incorporated into a curriculum format of instruction for

learning disabled students. When the skills have been identified, the project

will establish three pilot programs to demonstrate the incorporation of the

core skills under existing curricula. The pilot programs will be established

at the high school, vocational technical school, and at the community college

level.

PROJECT FOCUS:
1. Continue placement of students into existing vocational

classes.
2. Summarize and analyze project information and data.

3. Public relations for project continuation.
4. Prepare a final report.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 0

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 0

flandicapoing Conditjon N24_1grad
Behavioral Disorders 19

Learning Disability 41

Mild Mental Retardation 44
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Moderate Mental Retardation 3

Minority Youth 7

Professionals/Parents receiving _services Ltraining) through ordea
activities:

Parents - 50 Agency personnel - 6

Business/industry - 1 Peer tutors - 2

Teachers - 36 Project personnel - 4

Postsecondary faculty - 16 Secondary personnel - 31

PROJECT EVALUATION PLAN:
Evaluation_Approach(es): System analysis, Goal based, Professional review

Type of Data/Information Being,Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Progress in educational program,
Degree of integration, Postsecondary outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Pestlecondary Education: Characteristics/demographics, Degree of

collaboration between project and prowiders, Provider
satisfaction with project activities

Instrumentation:
Locallv/Project Developed Instruments:
Teacher Rating Scale, Student Questionnaire, Teacher
Questionnaire

Personnel Involved in Evaluation: Project director, Project staff

Tvoe of EvaJation
Type: Formal evaluation report, Executive summary
Audience: Consumers, OSERS, Advisory board, SClool boards, Special

education cooperative

PROJECT PRODUCTS:

Product Date Available

Brochure 01/01/90
Project-developed instruments 01/01/90

Replication manual 10/01/90



PRgJECT TITLE: INSTITUTE 0: 176

Transitional Opportunities for LD

PROJECT DIRECTOR: COMPETITION 0: 84.158L
Michael Kramer

PROJECT COORDINATOR: PROJECT START DATE: 10/01/87

James Smith ERUILLINUAIE: 10/01/90

CONTACT PERSON: Michael Kramer

MAILING ADDRESS: PRIMAW GRANTEE:
Young Adult Institute and Workshop Inc. Private Non-Profit Agency
460 W. 34th Street
New York, NY 10001

TELEPRONLi: 212-563-7474 GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

EilkiLjEAN22816110N: Yes

PROJECT PURPOSE:
To develop and implement a model program to facilitate competitive employment
of learning disabled young adults who are in transition from school to adult
settings. Primary objectives include: expanding liaisons between secondary
education settings, service providers, and prospective employers; refining a
Vocational Needs Assessment and Vocational Preparation Curriculum to be used
in a Transitional Vocational Training Program (TVTP); establishing a TVTP and
expanding the Job Placement Bureau; establishing support mechanisms for
disabled young adults who are in transition or competitivelv employed; and
explorating continued means of funding for this or similar projects.

PROJECT FOCUS:
1. Implementating the Transition Vocational Training Program with

25 trainees.
2. Expanding and revising the employability behaviors curriculum.
3. Developing the skills training samples in computer/data

processing, stack and shipping work, and clerical skills.
4. Expanding liasons between TOLD, secondary education settings,

service providers, and existing and prospective employers.
5. Expanding job placements.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire fund!ng 1.eriod: 45

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 45

Handicusing_Condition No, Served AggalEgg
45 17 - 21Learning Disability
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en
activitiei:

Agency personnel - 5

Undergraduate/graduate students - 2

ect

PROJECT EVALUATION PLAN:
evaluation Approach(es): System analysis, Goal based, Professional review

IYPe of Data/Information Being_Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Prior work experience, Progress in
employment training programs, Degree of integration,
Postsecondary outcomes, Employment outcomes
On Employers: Characteristics/demographics, Degree of collaboration
between project and employers, Amount of direct service to
employer, Employer satisfaction with project activities, rroject
impact on employers, Employee satisfaction wicn training
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers

Instrumentation:
Commercially Available Instruments Used by Prolects:
WAIS-R, WISC-R, IEP, Young Adult Institute Employability
Behaviors Assessment, VESID, VRI4, Board of Education
Psychological, Psychosocial, and Educational EvaluationLosiments:
Employability Behaviors Assessment, Work Skills Assessment,
Employer Satisfaction Report, Site Visit Report, Case Conference
Report, Parent and Trainee Intake Interview, Referral Renort,
Trainee Career Interest Survey, Phone Log, Service Log

Personnel Involved_in_lvaluation: Project director, Project coordinator,
Project staff, Advisory board

Type of EvaluationikMainallilAigag:
Ing: Formal evaluation report

PROJECT PRODUCTS:

Product Date Available
Brochure 01/01/90
Training manual 01/01/90
Project-developed instruments 01/01/90
Video tape 01/01/90
Curricula 01/01/90
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PROJECT TITLE:
Project JOB

PROJEC DIRECTOR:
Irwin Rosenthal

PROJECT COORDINATOR:
Lisa Colton

MAILING ADDRESS:
NYU
Counselor Education Department
Room 400, East Building
239 Greene Street
New York, NY 10003

TELEPHONE #: 212-998-5575

IfilIEELI: 177

COMPETITIOLI: 84.158L

PROJECT START DATE: 09/01/07
PROJECT END DATE: 08/31/90

PRIMARY GRANTEE:
Public Secondary School

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
To establish a demonstration project for learning disabled/mildly handicapped
high school students with a focus on career/job development and training.
Project JOB will have three treatment groups: a traditional career education
program; a career exploration program, including experience-based career
education through a series of work-world internships; and a high school
coursework and vocational exploration and training program.

EallECT FOCUS:
1. Complete vocational assessments on students along the dimensions

of self-esteem, career choice, career maturity, and job
satisfaction.

2. Provide individual and group counseling.
3. Place students in appropriate job settings.
4. Continue to disseminate information regarding the work

potential of learning disabled persons.
5. Continue career development/choice activities.
6. Monitor job progress.
7. Continue qualitative and quantitative assessments of project

success.

Eagan' PARTIC1PANU:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire fundirg period: 100

Estimated number of youths and/or adults with harliicapping conditions
receiving direct services over entire funding period: 50

Handicapping Condition
Learning Disability
Dropouts
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50 17 - 21

6 17 - 21



Ecos ically Disadvantaged
Minulity Youth

22 17 - 21
20 17 - 21

Professionals/parents receiving services (training) through proJect
activities:

Parents - 75 Agency personnel - 50

Teachers - 125 Project personnel - 15

Undergraduate/graduate students - 15

PROJECT EVALUATION PLAN:
aalgillonA2ch(es): Goal free, Decision making, Case study

Tvoe of_Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Educational background,
Assessment results, Progress in educational program, Prior work
experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained, Satisfaction of
significant others with student/client progress or status
On Employers: Characteristics/demographics, Amount of direct service to
employer, Employer satisfaction with project activities, Project
impact on employers
On Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities, Project impact on providers

Instrumentation:
Commercially Available Instruments Used by Proiects:
WAIS-R, Career Development Inventory, Harrington-O'Shea, Career
Maturity Index, Coopersmith Self-Esteem, Human Resources Center:
Functional Limitations of LD Individuals
Locallv/Proiect Developed Instruments:
School/Work Site Observation Form, Self Assessment of Job
Skills/Performance, Satisfaction with Work Experience, Rating
Scale of Interpersonal Functioning, Job Related Academic
Assessment, By-Pass Skill Rating Scale, Student Questionnaire,
Career Goal Questi.mnaire, Employer Assessment of Student Skills

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board

Type of Evaluation Reporting and Audience:
Type: Formal evaluation report

Audience: Consumers, OSERS, Transition Institute, Advisory board

PROJFCT PRODUCTS:

Product pligAyailable
Brochure 02/01/89
Project-developed instruments 06/01/90
Video tape 06/01/90
Journal articles 09/01/89
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PROJECT TITLE:
Deriving Job Skills from the Workplace

PROJECT DIRECTOR:
John Emerson

ONTACT PERSON: John Emerson

MAILING ADDREW
University of Washington
Experimental Education Unit
WJ-I0
Seattle, WA 98195

TELEPHONL/: 206-543-4011

INSTITUTE #: 179

COMPETITION #: 84.1581

PROJECT START DATE: 09/01/87
ENJECT END DAIE: 08/31/90

HIMABIABANIEE:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A city of more than 100,000 people

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSE:
The project aims to develop a locally referenced job acquisition and
retention curriculum for LD high school students. The primary goal of the
project is to survey local employers of "successful" LD graduates and build a
one semester curriculum emphasizing work related social skills. Students will

be followed up at 6 and 12 months after graduation to evaluate the
effectiveness and student satisfaction with the curriculum.

PROJECT FOCUS:
1. Piloting the revised curriculum in two urban and one suburban

school.
2. Following up on last year's intervention students.
3. Evaluating cohort/project effects.
4. Revising the curriculum.
5. Disseminating the curriculum regionally.

PROJECT PARtiCinaia:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 100

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 60

Handicapping Condition
Learning Disability
Mild Mental Retardatioh
Economically Disadvantaged
Minority Youth
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No. Served Age Range
55 16 - 19

5 16 - 18

30 16 - 19

30 16 - 19



Professionals/parents receiving services (trqining) through proiect
activities:

Teachers - G Project personnel - 3

ERAYS:
Evaluation Aporoach(es).,: System analysis, Goal based, Case study

_yps_s_ag_ng_koiss_tesiTftarii'l :
On Students/Clients: Type or extent of services rendered, Demographic,
Educational background, Progress in educational program, Prior
work experience, Progress in employment training programs,
Postsecondary outcomes, Employment outcomes, Student/Client
satisfaction with services/outcomes obtained
On Employers: Characteristics/demographics, Employer satisfaction with
project activities, Project impact on employers
On Postsecondary Education: Project impact on providers

Instrumentation:
Commercially Available Instruments Used by Projects:
COPS, PIC Interest Surveys
Locallv/Project Developed Instruments:
Work-Related Social Skills Self Assessment, Job Aquisition
Competencies, Employer Satisfaction Rating Scale, Student Intake
and Follow-Up Interviews, Employer Survey of Satisfaction With
Employees Social Skills

Emonelanyolved in Evaluation: Project director, Project coordinator

Type of Evaluation Reporting and Audieme:
Type: Formal evaluation report, Executive summary

Audience: OSERS, Transition Institute, Local education agency

PROJECT MUM:

Product pate Available

Curricula 06/01/90

Journal articles 07/01/90

Replication manual Not Indicated
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PROJECT TITLE:
Supported Vocational Education

PROJECT DIRECTOR:
Greg R. Weisenstein

PROJECT COORDINATOR:
Joseph J. Stowitschek

CONTACT PERSON: Greg. R. Weisenstein

MAILING ADDRESS:
University of Washington
407 Miller Hall, DQ-12
Seattle, WA 98195

TELEPHONE #: 206-545-1807

INSTITUTE #: 178

COMPETITION #: 84.1581

PROJECT START DATE: 08/15/87
PROJECT END DATE: 08/14/90

ERIMARYABAKIEL:
University or Four-Year College

GEOGRAPHIC AREA SERVED:
A town of 5,000 to 10,000 people

PUBLIC TRANSPORTATION: No

PROJECT PURPOSE:
To stimulate the development and improvement of programs for secondary
special education, and to develop a system of cooperative planning and
implementation of transition ser-ices through a coordinated system of local,

regional, and state efforts. Four major components include: interagency

working group and the exchange of personnel for various inservice and
training needs; inservice training at local, regional, and state workshops;
availabil4ty of mini-grants to LEAs; and development of school-based
transition services.

PROJECT FOCUS:
I. Implement and field test active recruitment materials.
2. Implement and field test Guided Placement Component.
3. Develop alternatives aimed at maintaining special education

students in vocational education courses and facilitate
successful completion of these courses.

EVJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 420

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 130

Professionals/parents receiving services (training) through proJect

activities:
Parents - 40 Agency personnel - 6

Teachers - 100 Project personnel - 2

Administration/Counselors - 20

Undergraduate/graduate students - 10
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PROJECT_EVALUATION PLAN:
Evaluation Approachies): System analysis, Goal based, Professional review

Tmoe_of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Progress in educational program,
Prior work experience, Progress in employment training programs,
Degree of integration, Postsecondary outcomes, Employment
outcomes, Teacher/student impressionistic data
On Emplovers: Characteristics/demographics, Amount of direct service to
employer, Employer satisfaction with project activities

Instrumentation:
Locallv/Prolect Developed Instruments:
Learner Profile, Group Profile, Supported Vocational Teacher
Interviews, Continuing Support Contact Log, School Record Summary

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Advisory board, Third-party evaluator

T e of_Emaluation Re ortin and Audien.e:

Tvoe: Formal evaluation report, Journal article
Audience: OSERS, Transition Institute, Advisory board, State agency,
Professional journals, professional journals

PROJECJ PRODUCTS:

Product Date Available
Brochure 08/01/88
Project-developed instruments 08/01/88

Curricula 08/01/90
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PROJECT TITLE:
Community Transition Center Model

PROJECT DIRECTOR:
Charles Coker

LONLEETLEEM: Charles Coker

MAILING ADDRESS:
Stout Research and Training Center
University of Wisconsin
Menomonie, WI 54751

TELEPHONE t: 715-232-2603

INSTITUTE #: 180

84.1581

PROJECT START DATE: 12/01/87
PROJECT END DATE: 11/30/90

PRIMARY GRANTEE;
University or Four-Year College

6-1010EHICAREAKanQ
A town of less than 5,000 people

PUBLIC TRANSPORTATION: No

ERNECT PURPOSE:
Demonstrate the viability of a model program to serve the needs of youth with
mild disabilities through a central Community Transition Center (CTC) that
provides technical assistance to the in-school transition program, directs
services to youth, and coordinates with postsecondary service providers.

BOJECT FOCUS:
Development of local and state resources to support the CTC model, training
of local teachers not currently involved in the model program, changing state
policies and procedures, and development of resources to continue the CTC.

ERMLEARIERANII:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 120

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 80

Handicapping Condition
Learning Disability
Mild Mental Retardation

- I 1

No. Served Age Range
60 17 - 19

20 17 - 19

I ja I

activities:
Teachers - 60

PROJECT EVALUATION PLAN:
Ey....tign_appinghliii: System analysis
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Type of Data/Information Being Collected:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Assessment results, Progress in
educational program, Prior work experience, Postsecondary
outcomes, Employment outcomes
3n Emplovers: Characteristics/demographics

gfLImilganditY_FAMLAiilft: Characteristics/demographics

Instrumentation:
Commercially Available Instruments Used by Proiects:
Vocational Decision-Making Interview, Vocational Adaptability
Scale, RTC, Reading Free Interest Inventory

Personnel Involved in Evaluation: Project director, Project coordinator

Tvpe: Executive summary
Audience: Consumers, OSERS, Transition Institute, Advisory board, State
agency, Schools

PROJECT PRODUCTS:

Eradligi Pate Available
Journal articles 04/01/90

Final Report 01/01/91
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COMPETITION PROFILE: CFDA 84.128A

SPECIAL PROJECTS AND DEMONSTRATIONS FOR

PROVIDING VOCATIONAL REHABILITATION SERVICES

TO SEVERELY DISABLED INDIVIDUALS

INITIAL COMPETITION: 5/8/84

PURPOSE OF COMPETITION

The major purpose of this program was to establish demonstration projects for provid-

ing comprehensive programs in rehabilitation services which hold promise of expanding

or otherwise improving the vocational rehabilitation of persons with severe disabilities

who have special rehabilitalon needs because of the nature ref their disabilities. The

primary goal was to assist individuals with severe disabilities to achieve the optimal

vocational adjustment of which they are capable. Three priorities were identified under this

competition. Programs supported under priority three, transition from school or institution

to work, were to develop effective strategies that involved use of integrated, generic

community programs such as community colleges, non-profit vocational and technical

schools, non-profit private schools, and other similar agencies or institutions. These

programs were to provide transitional vocational services leading to full employment for

individuals leaving a school or an institution.

AUTHORITY

Authority for this program is contained in Section 311(a)(1) of the Rehabilitation Act of

1973, as amended. (29 U.S.C. 777a(a)(1)).

ELIGIBLE RECIPIENTS

States and public or nonprofit agencies and organizations were eligible to apply for

grants under this program.
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NUMBER OF GRANTS AWARDED

Two special projects and demonstration grants remain funded under the transition

priority.

MIrM
l'roject support was available for up to three years subject to an annual review of

progress and availability of funds.
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SUMMARY OF 84.128A PROJECT PROFILES

GEOGRAPHIC AREA SERVED

Both projects report serving a statewide area.

GRANTEE

One private nonprofit organization and one State Office of Human Services received

grant awards under this competition.

PROTECT PARTICIPANTS

The two current prcjects report 1,075 persons with disabilities receiving direct services.

These projects also were asked to estimate the total number of persons with disabilities who

will benefit from services such as training. The projects indicated that approximately 3,250

such persons will be impacted. Fifty-seven percent (1,800) of the target population for this

competition have the handicapping condition of moderate mental retardation. Another

24% (775) have either the handicapping conditions of behavior disorder (480) or chronic

mental illness (295). The remainder of the target population consists of the handicapping

conditions of hearing impairment (160), physical disorder (170), and health impairments

(95).

Both projects indicate the provision of related service components. Together, these

projects report training and service to 4,000 parents, 1,025 agency personnel, 1,025 teachers,

115 members of the business community, and 10 students. In addition, one project reports

serving or training 10 postsecondary faculty members, and two project personnel.

COOPERATING AGENCIES

Both projects indicate involvement with cooperating agencies or organizations. Both

projects are cooperating with public schools, private schools, local. education agencies,

community colleges, universities, JTPA's, residential facilities, and state education and

rehabilitation agencies.
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Location of 84.128/% Projects
Geographic Distribution of Current 84.128A Projects as of May 1990

(N 2)
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PROJECT TITLE: INSTITUTE #:
Arizona Transition Project for Hearing
Impaired Youth

PROJECT DIRECTOR:
Sharin Manion

EBNICLUDEDINAIDE:
Christine Fuller

CONTACT_PERSON: Sharin Manion

MAILING ADDRESS:
Transition Project
21 E. Speedway
Tucson, AZ 85705

TELEPHONE #: 602-624-8197

01

OMEEIIIIQN_I: 84.128A

PROJECT START DATE: 10/01/87
PROJECT END DATE: 09/30/90

PBIMARY GRANTEE:
Private Non-Profit Agency

GEOGRAPHIC AREA SERVED:
A state

PUBLIC TRANSPORTATION: Yes

PROJECT PURPOSF:
Establish a predictable referral system from high school to adult services
for deaf and hearing impaired students. Identify students' needs and
projected region for post-high school relocation. Assess the accessibility
and adaptability of existing resources on a regional basis. Provide
appropriate training or technical assistance.

PROJECT FOCUS:
1. Regional needs assessment.
2. Regional technical assistance and requested training.
3. Interagency agreements - formal and informal.

PROJECT PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions
impacted by direct services over entire funding period: 250

Estimated number of youths and/or adults with handicapping conditions
receiving direct services over entire funding period: 75

Handicapping Condition No. Served Agg_BAngg
Hearing Impairment 160 16 - 23

ELOSALiallthLairiati_r_eithiaLie-LYiMitiailliDSLibnigiLMALID
jaiyities:

Agency personnel - 25 Business/industry - 15

Teachers - 25

PROJECT EVALUATION PLAN:
Evaluation Approach(es): Goai based, Connoisseurship, Professional review,

Case study

341



Type of Data/Information Being Collected:
On Students/Clients: Intake/referral informat'ion, Demographic,
Educational background, Assessment results, Progress in
educational program, Prior work experience, Postsecondary
outcomes, Employment outcomes, Residential outcomes,
Student/Client satisfaction with services/outcomes obtained

Instrumentation:
Commercially Available Instrumentt Used by Projects:
VPI, WRIOT, Language Skills
Locally/Project Developed Instruments:
Ecological Intake, Team Plan, Sign Language Assessment

Personnel Involved in Evaluation: Project director, Project coordinator,
Project staff, Third-party evaluator

lyjnof.l_Ey_LikloiLlepoti_LAucrnce:
Type: Formal evaluation report
Audience: OSERS

PROJECT PRODUCTS:

Product Date Availaide
Brochure 01/01/90
Parent handbook 01/01/90
Student handbook 01/01/90
Project-developed instruments 01/01/90
Curricula 01/01/90
Journal articles 01/01/90
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PROJECT TITLE: INSTITUTE #: 02

Transitional Rehabilitation For Youth
with Severe Handicaps

ERNEELDIHEEM: cOMPETITION #: 84.128A

Mary Ann Walsh

BEIJELLEARLDIE: 10/01/87

PROJECT ENO DATE: 09/01/90

cONTACT PERSON: Mary Ann Walsh

MAILJNG ADDRESS: ERIMARLOAMILE:
Executive Office of Human Services State Executive Office of Human

Bureau of Transitional Planning Human Services

1 Ashburton Place, Room 1109
Boston, MA 02108

1.:LEPHONfj: 617-727-7600 fiEPSBAEHILEE&MAYM:
A state

0.11t1111IMIW
PUBLIC TRANSPORTATION: Yes

PRWECT PURPOI:
The purpose of the Transition Assistance Project (TAP) is to augment

transitional planning services for young Idults with severe disabilities.

Objectives are: to evaluate the state's individual transitional planning

(ITP) process; to provide technical assistance to schools, human services

agencies, parents, and students; to develop additional transition services

through the creation of regional advisory boards; and to disseminate

information statewide and nationally.

PROJECT FOCUS:
1. Implementation of the mteragency agreement between Project TAP

and regional human services agencies.
2. Development of pre-screening teams to assist schools with

compliance to state law.
3. Establishment of inservice training team for teachers/

parents.
4. Establishment of local transition team to assist eight

students to maintain employment after graduation.
5. Development of model program prototype for replication

statewide.
6. Development of transition handbook for families.

PROJECT_PARTICIPANTS:
Estimated number of youths and/or adults with handicapping conditions

impacted by direct services over entire funding period: 3000

Estimated number of youths and/or adults with handicapping conditions

receiving direct services over entire funding period: 1000
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HindicaniaLfalditian Mo. Served &elm
Autism 480 18 22

Chronic Mental Illness 295 18 - 22
Deaf/blind 15 18 - 22

Health Impairment 9F 18 - 22
Learning Disability 50 18 - 22

Moderate Mental Retardation 1800 18 - 22
Brain Injury 20 18 - 22
Visual Impairment 75 18 - 22
Physical Disability 170 18 - 22

Professionals/parents receiv_ino services (training) through prolect
activities:

Parents - 4000 Agency personnel - 1000
Business/industry - 100 Teachers - 1000

Project personnel - 2 Postsecondary faculty - 10

Undergraduate/graduate students - 30

PROJECT EVALUATION PLAN:
Evaluation Approachjesi: Goal based, Case study

lagAfittgaltarifigianjiingsallgagit:
On Students/Clients: Intake/referral information, Type or extent of
services rendered, Demographic, Employment outcomes, Satisfaction
of significant others with student/client progress or status
On Employers: Degree of collaboration between project and employers
On_Postsecondary Education: Characteristics/demographics, Degree of
collaboration between project and providers, Amount of direct
service to providers, Provider satisfaction with project
activities

Instrumentatjon:

LuillyanieslatiolugLintrumenti:
Transition Checklists for Families, Human Service Personnel
Interview, Special Education Director Interview, Teacher
Interview, Training Needs Assessment for School Personnel,
Parent Questionnaire

Personnel Involved in Evaluation: Project coordinator, Advisory board

Type of Evaluation Reporting and Audience:
Type: Formal evaluation report, Brochure/Pamphlet

Audience: Consumers, OSERS, Advisory board, State agency, DMR, MCB,
DMH, MRC, DPH, MCD/HH, DRH, DSS, DOE

PROJ Eu_ PRODUCTS:

Product illaAtiLtatig
Brochure 09/01/88
Parent haniJook 01/01/90
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APPENDIX A

PROJECT CHARACTERISTICS QUESTIONNAIRE 1989-90

The Project Characte:istics Questionnaire 1989-90 (PCQ) was used as the basis
for information contained in the Individual Project Profiles for current projects.



TI#

TRANSITION INSTITUTE AT ILLINOIS
PROJECT CBARACTERISTICS ovisnotauum

PLEASE COMPLETE THE FOLLOWING INFORMATION FOR INCLUSION IN THE COMPENDIUM OF PROJECT
PROFILES 1990.

I. PROJECT DXMOCRAPHICS

Project Title:

Project Director:

Project Coordinator:

Contact Person:

Mailing Addresa:

City State Zip

Telephone:

OSERS Competition Number:

Project Implementation Date: Project Termination Date.

Special Net User ID:
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II. AGENCY DESCRIPTION

INDICATE WHICH AGENCY IS THE PRIMARY GRANTEE (CIRCLE ONE).

INDICATE ANY COOPERATING AGENCIES/GROUPS INVOLVED IN YOUR PROJECT (CIRCLE ALL THAT
APPLY).

AGENCIES GROUPS Primary Grantee Cooperating Agencies
Circle one Circle all that apply

A. Public Secondary School 1 2

B. Private Secondary School 1 2

C. Local Education Agency (LEA) 1 2

D. Community/Junior/Technical College 1 2

E. University or Four-Year College 1 2

F. University Affiliated Program 1 2

G. Area Vocational Center 1 2

H. JTPA 1 2

I. Residential Facility 1 2

J. Community Rehabilitation Facility 1 2

K. For-Profit Agency (i.e., employment
agency, private business)

1 2

L. Private Non-Profit Agency 1 2

M. Association for Retarded Citizens 1 2

N. Association for Learning Disabilities 1 2

0. Parents or Parent Organizations 1 2

P. Research Institute 1 2

Q. City or County Government 1 2

R. State Vocational Rehabilitation Agency 1 2

S. State Educational Agency 1 2

T. State MH/DD Agency 1 2

U. State Council for DD Services 1 2

V. Other (specify) 1 2
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III. GEOGRAPHIC AREA SERVED

PLEASE INDICATE THE GEOGRAPHIC AREA THAT MOST CLOSELY DEFINES THE SCOPE OF YOUR PROJECT.

AREAS CIRCLE ONE]

A. A town of less than 5,000 peopl- 1

B. A town of 5,000 to 10,000 people 2

C. A town of 10,000 to 50,000 people 3

D. A city of 50,000 to 100,000 people 4

E. A city of more than 100,000 people 5

F. A county 6

G. A reGion within a state (i.e., more than one county) 7

H. A state 8

I. A region of the nation (i.e., more than one state) 9

IV. ACCESS TO PUBLIC TRANSPORTATION

DOES THE GEOGRAPHIC AREAS SERVED BY YOUR PROJECT HAVE PUBLIC TRANSPORTATION?

Yes No

1 2

el 4 .
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V. PROJECT PURPOSE STATEMENT

WRITE A GENERAL STATEMENT DESCRIBING THE PURPOSE OF YOUR PROJECT, INCLUDING A
DESCRIPTION OF THE TARGET POPULATION AND THE PROJECT'S PRIMARY GOALS OR OBJECTIVES.

VI. CURRENT FOCUS OF PROJECT ACTIVITIES (1989-90)

A. DESCRIBE THE PROJECT ACTIVITIES PROJECTED FOR THE CURRENT YEAR.
Example: During FY 89-90 (1) implementation of a peer tutoring program with
20 students, (2) inservice training for teachers, (3) development of a training
manual for use in inservice.

B. DESCRIBE ANY ACTIVITY OR PROGRAM COMPONENT IMPLEMENTED DURING 1989-90 THAT HAS
BEEN ESPECIALLY SUCCESSFUL.

350



vi. cumair nos OF PROJECT ACTIVITIES (1989-90) (continued)

C. IDENTIFY BARRIERS TO PROGRAM SUCCESS ENCOUNTERED DURING 1989-90 AND DESCRIBE HOW
YOU HAVE DEALT WITH THEM.

EXAMPLE: A. Inadequate curriculum A. Developed own curriculum

Ip`,
BARRIERS REMEDIATION STRATEGIES

1. 1.

2.

3. 3.

4. 4.

5. 5.
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VII. PROJECT PARTICIPANTS

A. ESTIMATED NUMBER OF YOUTH WITH HANDICAPPING CONDITIONS RECEIVING DIRECT SERVICE(S)
FROM YOUR PROJECT DURING THE ENTIRE FUNDING PERIOD:

B. ESTIMATED NUMBER OF YOUTH WITH HANDICAPPING CONDITIONS IMPACTED BY YOUR PROJECT
DURING THE ENTIRE FUNDING PERIOD:

C. DESCRIPTION OF TARGET POPULATION

Please read the following list of handicapping conditions before answering. Choose
the categories that most closely describe the population served by your project
during the ENTIRE funding period. Indicate the number of individuals served and the
age range for each category. For individuals having more than one handicap, indicate
either the primary condition or multiple handicap. Please do not include any
individual in more than one category.

HANDICAPPING CONDITION NUMBER OF
INDIVIDUALS SERVED

ACL iGE

Autism

Behavioral disorders

Cerebral palsy

Chronic mental illness

Communications disorder

Deaf/blind

Developmental disability

Emotional disorder

Epilepsy

Health im.airment

Hearing impairment

Learning disability

Mild mental retardation

Moderate mental retardation

Severe mental retardation

NOTE: LIST CONTINUES ON NEXT PAGE



VII. PROJRCT PARTICIPANTS (continued)

HANDICAPPING CONDITION NUMBER Of
INDIVIDUALS SERVED

AGE RANGE

Profound mental retardation

Multiple handicap

.

Physical handkap

Speech impairment

Spinal cord injury

------

Traumatic brain injury

Visual impairment

Dropouts

Economically disadvantaged

Minority _youth

Substance abuse

Other (specify)

VIII. MUTED SREVICR/TRA1N1NG COMPONENTS

INDICATE THE NUMBER OF INDIVIDUALS RECEIVING DIRECT TRAINING THROUGH PROJECT
ACTIVITIES (e.g., INSERVICE TRAINING, WORKSHOPS)

GROUPS NUMBER

A. Parents

i

B. Agency personnel

C. Business industry personnel

D. Peer tutors

E. Teachers

F. Pro'ect personnel

G. Postsecondary faculty

jLjalleuraduaLELgraduate students

.--.

I. Other (specify)
,
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rt. EVALUATION APPROACH

PLEASE INDICATE THE TYPE OF EVALUATION APPROACH(ES) USED. CHECK ALL THAT APPLY.

A. SYSTEM ANALYSIS
An approach that gathers information on planning, monitoring, impact, and
costs of a program. Examples of evaluation models under this approach
include control group, cost effectiveness, quasi experimental,
non-equivalent comparison group, pretest-posttest preexperimental, process
checklist, program analysis of service systems, program evaluation and
review technique (PERT), single subject design, true experimental design,
time series, frequency counts.

] B. GOAL BASED
An approach that incorporates the use of goals and a set of objectives to

achieve a specific outcome. Examples of goal-based models include
Discrepancy Evaluation Model (DEM), Goal Attainment Scaling, Management by

Objectives.

C. GOAL FREE
An approach that ascertains all program outcomes, not just the ones
intended by the program personnel. Examples of goal free models include
Goal Free Evaluation, Impact Evaluation, Stakeholder Analyses.

[ ] D. DECISION MAKING
An approach concerned with the criterion of utility: Which information
will be most useful? This approach underscores evaluation as a practical
activity. Examples of decision-making models include CIPP (Context,
Inputs, Process, Products) Concerns-Based Adoption Model (CBAM).

[ ] E. CONNOISSEURSHIP
An approach that employs a single expert as the judge of program quality.
Examples of connoisseurship models include art criticism, file review.

[ ) F. PROFESSIONAL REVIEW
An approach that employs members of a profession to judge the activities of
their peers. It can include both internal and external professional review
systems. One example of professional review is advisory board review.

] G. QUASI LEGAL
An approach that incorporates the procedures and authority of law.
Examples of quasi legal approaches include blue ribbon panels, most types
of public hearings, mock trials, and judicial (adversarial) evaluation.

[ H. CASE STUDY
A narrative account of the actors and actions associated with the day to

[ ) I. OTHER

day running of a program. Emphasis is on capturing the multiple
perspectives of the participants in an effort to judge program success.
Examples of case study strategies include journalistic accounts and

ethnographies.

(Please specify type)

354



X. TYPE OF EVALUATION DATA/INFORMATION COLLECTED

PLEASE INDICATE WHAT TYPE OF EVALUATION DATA OR INFORMATION IS BEING COLLECTED BY
CIRCLING THE APPROPRIATE ANSWER FOR EACH ITEM BELOW.

STUDENTS/CLIENTS Yes No

A. Intake/referral information (e.g., referral
agent, number referred, method) 1 2

B. Type or extent of services rendered (e.g.,
contact hours, attendance counts, history
of agency contacts) 1 2

C. Demographics (e.g., age, race, sex) 1 2

D. Educational background (e.g., school
attendance, GPA, credits/degrees earned) 1 2

E. Assessment results (e.g., behavioral,
vocational, academic, psychological, medical) 1 2

F. Progress in educational program (e.g., objectives
completed, grades, credits earned, level of support
services) 1 2

G. Prior work experience (e.g., job types, hours
worked, wages, reason for leaving) 1 2

H. Progress in employment training programs (e.g.,
situational assessments, competency levels attained,
placement, work behavior) 1 2

I. Degree of integration (e.g., contact with
nonhandicapped peers, use of community services,
co-worker involvement) 1 2

J. Postsecondary outcomes R(e 0..00 completion of program,
achievement scores, college enrollment, degrees
earned) 1 2

K. Employment outcomes (e.g., length of employment,
wages, advancement, type of employment) 1 2

L. Residential outcomes (e.g., type of residence,
degree of supervision, acquisition/maintenance
of daily living skills) 1 2

M. Student/client satisfaction with services/outcomes
obtained 1 2

N. Satisfaction of significant others with
student/client progress or status 1 2

0. Other student/client data collected
(specify)
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X. TYPE OF EVALUATION DATA/INFORMATION COLLECTED (continued)

PLEASE INDICATE WHAT TYPE OF EVALUATION DATA OR INFORMATION IS BEING COLLECTED BY
CIRCLING THE APPROPRIATE ANSWER FOR EACH ITEM BELOW.

EMPLOYERS Yes No

A. Characteristics/demographics (e.g., type
of business, number of employees,
on-the-job training) 1 2

B. Degree of collaboration between project
and employers (e.g., financial incentives,
wage reimbursement, cooperative training) 1 2

C. Amount of direct service to employer (e.g.,
training of supervisors, employer contacts,
job coach hours) 1 2

D. Employer satisfaction with project activities 1 2

E. Project impact on employers (e.g., post
placement hires, attitute/acceptance level,
integration, advocacy) 1 2

F. Other employer data collected
(specify)

POSTSECONDARY EDUCATION/TRAINING PROVIDERS Yes No

A. Characteristics/demographics (e.g., type
of training/agency, support services
provided, accessibility) 1 2

B. Degree of collaboration between project
and providers (e.g., teacher training,
support services, financial incentives) 1 2

C. Amount of direct service to provider
(e.g., inservice training, devising
adaptive equipment, assessment) 1 2

D. Provider satisfaction with project activities 1 2

E. Project impact on providers (e.g., personnel
hired, specialized programs developed,
recruitment of students with handicaps) 1 2

F. Other postsecondary provider data collected
(specify)
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XI. INSTRUMENTATION

INDICATE THE NAME(S) OF THE INSTRUMENT(S) USED BY YOUR PROJECT TO ASSESS SPECIFIC
COMPETENCY AREAS. SPECIFY TITLE.

Commercially Available Instruments Used by Project

Competency Assessed

General Ability/Intelligence

Special Aptitude
(e.g., Bennett Mechanical Comprehension,
Crawford Small Parts Dexterity)

Vocational Skills
(e.g., Vocational Assessment &
Curriculum Guide, VALPAR)

Language
(e.g., Peabody Picture Vocabulary Test,
Test of Written LannuaRe)

Adaptive Behavior/Survival Skills
(e.g., Vineland Adaptive Behavior Scales,
Street Survival Skills Questionnaire)

Social Skills
(e.g., Social & Prevocational Information
Battery, Fundamental Interpersonal
Relations Orientation-Behavior)

Career Interest
(e.g., Becker Reading-Free Interest
Survey, Strong-Campbell Interest
Inventory)

Daily Living Skills
(e.g., Coping ' ir Scales,

Leisure Time :ties Scale)

Dexterity/Manual Skills
(e.R., Purdue PeRboard Bender Gestalt)
Personality
(e.g., Piers Harris Self Concept,
16 Personality Factor Questionnaire)

Academic Achievement
(e.g., Wide Range Achievement Test,
Peabody Individual Achievement Test)

AMMO

Other
(e.g., Functional Assessment Inventory,
Lifestyle Satisfaction Scale)

Name of Instrument
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XX. INSTRUNINTATION (continued)

IDENTIFY LOCALLY DEVELOPED OR PROJECT DEVELOPED ASSESSMENT INSTRUMENTS AND/OR EVALUATION
FORMS. SPECIFY TITLE AND/OR USE.

Locally/Project Developed Instruments

Type Name and/or Use of Instrument

Observation Forms
(e.g., Daily Living Skills
Observation Form, Work
Behavior Observation Form)

Checklists
(e.g., Independent Living
Skills Checklist, Learning
Disability Behavior Checklist)

Rating Scale
(e.g., Employer Satisfaction
Rating Scale, Conference
Evaluation Rating Scale)

Interview
(e.g., Intake Interview,
Teacher Interview)

Survey
(e.g., Needs Assessment
Survey, Parent Survey)

Questionnaire
(e.g., Process Evaluation
Questionnaire, Intellectual
Achievement Response
Questionnaire)

Other
(e.g., High School Referral
Form, Employer Contact Log)
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XII. EVALUATION PERSONNEL

, INDICATE THE PERSONNEL INVOLVED IN EVALUATION ACTIVITIES. INCLUDE THE FULL TIME
'EQUIVALENT (FTE) FOR THESE STAFF (i.e., 1.0 FTE full time, .50 FTE w half time,
.25 FTE quarter time).

I

ARE THESE STAFF INVOLVED IN EVALUATION? XP61 No FTE
Circle 311 that apply.

A. Project Director / 2

B. Project Coordinator 1 2

C. Project Staff 1 2

D. Advisory Board 1 2

E. Third-Party Evaluator (outside agency) 1 2

F. Staff Evaluator (inside agency) 1

G. Other (specify)
IMINIIIIWIIMIIIMIMINI&M

XIII. EVALUATION REPORTING

INDICATE THE TYPE OF REPORT AND THE INTENDED AUDIENCE FOR YOUR EVALUATION RESULTS.

ARE THESE FORMS USED FOR REPORTING? Yes
Circle all

No
that apply.

2

=a. loweer

A. Formal Evaluation Report 1

B. Executive Summary 1 2

C. Brochure/Pamphlet 1 2

D. Other (specify)

ARE THESE GROUPS PART OF YOUR EVALUATION AUDIENCE? Yes No
that apply.

-

Circle all

1 2A. Consumers

B. OSERS 1 2

C. Transition Institute 1 2

D. Advisory Board 1 2

E. State Agency (specify) 1 2

F. Other Boards or Panels (specify)
1 2

G. Other Agencies (specify) 1 2

H. Other (specify)
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PROJRCT noaucrs

INDICATE WHETHER THE FOLLOWING PRODUCTS WILL BE PRODUCED BY YOUR PROJECT. CIRCLE ALL
THAT APPLY. FOR EACH OF THE PRODUCTS CONFIRMED, INDICATE THE DATE THEY WILL BE
AVAILABLE.

Products Yes No Date Available mobs)
Circle all that apply

A. Brochure 1 2

B. Newsletter 1 2

C. Parent Handbook 1 2

D. Student Handbook 1 2

E. Training Manual 1 2

F. Project Developed Instruments 1 2

G. Slide Presentation 1 2

H. Video Tape 1 2

I. Curricula 1 2

J. Journal Articles 1 2

K. Replication Manual 1 2

L. Other (specify)



XV. PROJICT OBJECTIVES

IDENTIFY YOUR PROJECT OBJECTIVES BY CIRCLING THE APPROPRIATE CODE FOR EACH ITEM.

0 = NOT AN OBJECTIVE OF THE PROJECT
1 = A FORMAL OBJECTIVE 01 THE PROJECT THAT WAS STATED IN THE PROJECT PROPOSAL.
2 = A PROJECT OBJECTIVE THAT WAS ADDED AFTER PROJECT IMEMENTATION (i.e., NOT

WRITTEN IN THE PROJECT PROPOSAL)

Objectives Objective
In Proposal-

Objective
Not in Proposal

Objective
Not Addressed

t

ASSESSMENT AND REFERRAL

1 2A. Refer students
B. Determine eligibility/service needs 1 2

C. Assess students 1 2 0

PLACEMENT/FOLLOWUP

2
D. Place students into competitive

employment
E. Place students into supported

employment 2

F. Place students into postsecondary
employment 2

G. Place students into postsecondary
training 2

,M=1111WINI,

H. Provide follow-up services to
project participants 2

TRAINING/EDUCATION

2I. Train students - vocational
J. Train students - nonvocational

(e.g., academic, personal-
social, living skills) 2

K. Train students after lob placement 2

COUNSELING

2L. Provide career exploration
M. Counsel students

(specify type) 2

N. Develop peer support groups
(specify type) 2

O. Provide case management 2

NOT& LIST CONTINUES ON NEXT PAGE
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XV. PROJECT OBJECTIVES (continued)

Objectives Objective
In Proposal

Objective
Not in Proposal

Objective
Not Addressed

PROGRAM DEVELOPMENT

P. Develop curricula
Q. Develop instruments
R. Develop and implement a service

delivery model
S. Develop computerized management

information system (e.g., ptudent
tracking) (specify)

T. Develop training packages (specify
use)

DISSEMINATION/REPLICATION

U. Replicate project model in
another site

V. Develop/disseminate products(s)
W. Disseminate information through

conferences, articles, etc.
X. Provide technical assistance
Y. Identify continuation strategies/

resources
Z. Conduct conferences/seminars for

disseminatiomtreolication purposes

AGENCY COORDINATION
AA. Develop interagency agreements
BB. Develop network among service

providers
CC. Conduct transition needs as4essment

MANPOWER TRAINING
DD. Train parents, professionals,

paraprofessionals, peer tutors
EE. Conduct workshops, conferences,

inservices
FF. Train employment related staff

(e.g., lob coaches, supervisors)

RESEARCH

GG. Conduct library research
HH. Conduct empirical research
II. Conduct follow-u studies
JJ. Other (specify)

=1. 1

1

1

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

0

0

0

0

0
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APPENDIX B

EXPIRED PROJECT CHARACTERISTICS QUESTIONNAIRE 1989-90

The Expired Project Characteristics Questionnaire 1989.% (EPCQ) was used as
the basis for information contained in the Summary of Expired Projects and the
Expired Project Profiles.
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TRANSITION INSTITVIT AT ILLINOIS
EXPIRED FROMM CHARACTIRLSTICS QUISTIONNAIRE

Please complete the following information on your expired transition project for
inclusion in the Compendium of Project Profiles 1990.

I. IDENTIFYING INFORMATION

Project Title:

Contact Person:

Mail Address:

City State Zip

Telephone:

TIll:

Competition it:

Date Federal Funding Expired:

Expiration Date of "No Cost Extension" (if applicable):

II. CURRENT FOCUS OF PROJECT CONTINUATION ACTIVITIES (1989-90)

What activities are projected for this yeae For example: During 1989-90 (1)
implementation of peer tutoring program with 20 new students; (2) increase
inservice training for postsecondary faculty members; (3) disseminate training
manuals to job coach training programs.
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-III. PROJECT COMPONENTS BEING CONTINUED

Please list the components of your model program that are being continued by
referencing the examples given below. If the following list does not contain a
reference to one of your components, please identify the component(s) in your own
words. For each continuing component indicate (1) the agency through which the
component is being administered (see list of possible agencies); and (2) the contact
person at the specific agency.

FREQUENTLY IDENTIFIED PROGRAM COMPONENTS: Intake/eligibility determination,
assessment, referral, placement, follow-up, training, education, counseling, program
refinement/revision, dissemination, replication, agency coordination, manpower training,

research.

POSSIBLE ADMINISTERING AGENCIES: Public secondary school, local education agency,
community/junior college, university, JTPA service delivery area agent, residential
facility, private non-profit agency, profit making agency, research institute,
city/county government, state agency (e.g., V.R., DD, SEA), federal agency (e.g.,

OSERS, DOL, ADD).

Program Comaonents Administering Agency Agency Contact Person
Address and Phone No.

1. 1. 1.

2. 2. 2.

3. 3. 3.

4. 4. 4.

5. 5. 5.

6. 6. 6.



iv. PROACT PRODUCTS

:If

Indicate project products currently available for dissemination. If a product is not
directly available from your project but is being distributed through a publisher or
clearinghouse, please indicate ordering information. If a descriptive product list is
available, please attach it.

Product Codes

Code

B - Brochure
N - Newsletter

PH - Parent Handbook
SH - Student Handbook
TM - Training Manual
I - Project Developed

Instruments

Descriptive Title

367

S - Slide Presentation
V - Video Tape
C - Curricula
A - Journal Articles/Monographs

RM - Replication Manual
0 - Other

Price Order From
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APPENDIX C

MASTER MAILING LIST FOR PROJECT DIRECTORS

The Master Mailing List for Project Directors provides names, addresses and
phone numbers current as of June 1990 for all current and expired projects. They
are listed alphabetically by project director's last name within their
competitions (84.078C, 84,158N, and so on).



June 1990

Master Mailing List

for

Project Directors

Office of Special Education and Rehabilitative Services
U. S. Department of Education
Project Officer: Bill Halloran

Dr. Frank R. Rusch, Director
Secondary Transition Intervention Effectiveness Institute

1310 South Sixth Street
University of Illinois at Urbana-Champaign

Champaign, IL 61820
(217) 333-2325



Secondary Transition Intervention Effectiveness Institute

84.023D Handicapped Children's Model Programs:
Youth Employment Projects

(Expired)

Dr. Diane Baumgart
Project Director
Department of Special Education
University of Idaho
Moscow, ID 83843
208-885-6172
TI #9

J. Edward Carter
Project Director
Boston College
McGuinn Hall, 8-19
Chestnut Hill, MA 02167
617-552-8208
TI #10

Dr. Charles C. Coker
Project Director
Research and Training Center
University of Wisconsin/Stout
Menomonie, WI 54751

715-232-1151
TI #19

Dr. Joseph DeMarsh
Project Director
Southwest Business, Industry &

Rehabilitation Association
4410 N. Saddlebag Trail
Scottsdale, AZ 85251
602-274-2710
TI #8

Dr. Anne M. Donnellan
Project Director
University of Wisconsin/Madison
1025 W. Johnson, Room 570
Madison, WI 53706
608-263-4272
TI #18

Pat Haley
Oregon Health Services University
Child Development & Rehabilitation

Center
P. O. Box 574
Portland, OR 97207
503-225-8313
TI 014



Carla Jackson
Project Director
Office of Superintendent of

Public Instruction
Old Capitol Building, FG-11
Olympia, WA 98504
206-753-6733
TI #17

Dr. Alan Lerman
Project Director
Lexington Center, Inc.
30th Avenue and 75th Street
Jackson Heights, NY 11370

718-899-8800 Ext. 316
TI #12

Wayne A. Lindskoog
VECTOR
Hennepin Technical Centers -

South Campus
9200 Flying Cloud Drive
Eden Prairie, MN 55447

612-944-2222
TI #11

Dr. John McDonnell
Project Director
221 Milton Bennion Hall
University of Utah
Salt Lake City, UT 84112
801-581-8121
TI #16

John Melder
Rochester City School District
131 W. Broad St.
Rochester, NY 14608

716-325-4560
TI #13

Dr. Jo Ann Sowers
Project Director
Oregon Research Institute
1899 Willamette
Eugene OR 97401
503-484-2123
TI #15
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Secondary Transition Intervention Effectiveness Institute

84.023G Handicapped Children's Model Demonstration Program:
Post-Secondary Projects

(Expired)

Cynthia Andrews
Project Director
Transitional Employment Enterprises
1361 Elm Street
Manchester, NH 03103
603-624-0600
TI #61

Joyce Beam
Project Director
Charles County Board of Education
P. 0. Box D
Laplata, MD 20646
301-932-6610 Ext. 428

301-870-3814
TI #60

Dr. Dianne E. Berkell
Project Director
Long Island University
C. W. Post Cent2r
Department of Special Education
Brookville, NY 11548

516-299-2125
TI #62

Charles Bernacchio
Project Director
University of Southern Maine
Human Services Development Institute
96 Falmouth Street
Portland, ME 04103

207-780-4430
TI #59

Donna Bupp
Project Director
Association for Retarded Citizens
305 South Burrowes Street
State College, PA 16801

814-238-1444
TI #66

Dr. Judith Cook
Project Director
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614

312-348-5522
TI #55



Dr. Mdrijanet Doonan
Project Director
St. Thomas Aquinas College
Rt. 340
Sparkill, NY 10976
914-359-9500 Ext. 285
TI 063

Dr. Stephen Hazel
Project Ditector
University of Kansas
206 Carruth-O'Leary
Lawrence, KS 66044
913-864-4780
TI #57

Mary Ann Katski
Project Director
George Washington University
Office of Sponsored Research
Department of Special Education
2121 Eye Street, N.W.
Washington, DC 20052
301-468-0913
TI #54

Tom Lagomarcino
Project Director
Uniwsity of Illinois
College of Education
110 Education Building
1310 South Sixth Street
Champaign, IL 61820
217-333-2325
TI #56

Justin Marino
Project Director
Arizona State University
Community Service Center
Room 303A
Tempe, AZ 85287
602-965-2070
TI #53

Beth McGuire
Project Director
Metro Industries, Inc.
1084 Whipple Court
Lexington, KY 40511
606-253-2658
T1 #58
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Dr. George Tilson
George Washington University
Office of Sponsored Research
Department of Special Education
2121 Eye Street, N.W.
Washington, DC 20052
301-468-0913
TI #54



Dr. Jan Nisbet
Project Director
Division of Special Education

rad Rehabilitation
Syracuse University
805 South Crouse Avenue
Syracuse, NY 13210
315-423-4121
TI #64

Or. Larry E. Rhodes
Project Director
Specialized Training Project
University of nregon
135 Education
Eugene, OR 97403
503-686-5311
II #65

Or. Judith A. Schrag
Project Director
Special Education Section
Old Capitol Building
Olympia, WA 98504
206-586-6394
TI #67
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Carla Jackson
Project Coordinator
Office of Superintendent of
Public Instruction

Old Capitol Building, FG-11
Olympia, WA 98504
206-753-6733
TI #67



Secondary Transition Intervention EffectIveneSs Institute

84.078B Post-Secondary Educational Programs for Handicapped
Persons - Demonstrations

(Expired)

Joe Ashley
Woodrow Wilson Rehabilitation Center
Box 250
Fisherville, VA 22939
703-332-7123
II #96

John Bernthal
Project Director
315 Barkley Memorial Center
University of Nebraska
Lincoln, NE 68583-0731
402-472-5475
402-472-5469
TI #89

Frank J. Bianco
Project Director
Winchester Public Schools
154 Horn Pond Brook Road
Winchester, MA 01890
617-729-3091
TI #8/

Lydia Block
Project Director
Ohio State University
Research Foundation
Room 339 Baker Systems Engineering
1971 Neil Avenue
Columbus, OH 43210-1210
614-292-3307
TI #97

Dr, James Brown
Project Director
University of Minnesota
1954 Buford Avenue
Room R460 Votec Building
St, Paul, MN 55108

612-624-7754
TI #88

Jan Leuenberger
Mary Morris
Project Coordinators
Speech and Hearing Clinic
315 Barkley Memorial Center
University of Nebraska
Lincoln, NE 6858360731
402-472-5475
TI #89



Daniel Close
Project Director
University of Oregon
Division of Special Education

and Rehabilitation
Eugene, OR 97403
503-686-3585
TI #92

Michael Collins
Project Director
Trinity College
Mercy Hall
Burlington, VT 05401

802-656-2936
TI #95

Dr. Earl Davis
Project Director
University of Tennessee/Chattanooga
Department of Special Education &

Counseling
332 Holt Hall
615 McCallie Avenue
Chattanooga, TN 37403

615-755-4368
TI #93

Dorothy Fisher
Project Director
Housing, Industry, Training, Inc.
1007 18th Street, N.W.
Mandan, ND 58554

701-663-0376
TI #91

Dr. Bert Flugman
Project Director
CASE Institute for Research and

Development in Occupational Education
Graduate School City University of

New York, Room 620 N
33 West 42nd Street
New York, NY 10036

212-221-3532
TI #90

Lynn Frady
Chancellor's Office
California Community College
1107 Ninth Street, 2nd Floor
Sacramento, CA 95814

916-323-5957
TI #86



Dr. Anna Gajar
Project Director
Pennsylvania State University
Division of Special Education and

Comm. Disorders
226-8 Moore Building
207 Old Main
University Park, PA 16802

814-863-2284
TI #100

Dr. Bernard Katz
Co-Project Director
New York University
Counselor Education Department
SEHNAP
Room 400 East Building
Washington Square
New York, NY 10003

212-598-7841
TI #84

Susail Meslang
Pruject Director
Old Dominion University
CHANCE Program
Child Study Center
Norfolk, VA 23529
840-440-4735
TI #94

Craig Michaels
Human Resources Center
I. U. Willets Road
Albertson, NY 11507

516-747-5400
TI #85

Dr. Irwin Rosenthal
Co-Project Director
New York University
Counselor Education Department
SEHNAP
Room 400 East Building
239 Greene Street
New York, NY 10003

212-998-5554
TI #84

Judith Schapiro
Principal Investigator
Old Dominion University
CHANCE Program
Child Study Center
Norfolk, VA 23529
840-440-4735
TI #94



Secondary Transition Intervention Effectiveness Institute

84.078C Post-Secondary Educational Programs for Handicapped
Persons - Demonstrations

Dr. W. Carolyn Alien
Project Director
Valencia Community College
P.O. Box 3028
Orlando, Fl 32802
407-299-5000 ext. 2253
TI #210

Robert Atkins
Project Director
Rehabilitation Institute
3011 Baltimore Avenue
Kansas City, MO 64108
816-756-2250 Ext. 263

II #112

Dr. John Bernthal
Project Director
University of Nebraska-Lincoln
Special Education and Communication
Disorders

253K Barkley Memorial Center
Lincoln, NE 68583-0731
402-472-5469
TI #158

Dr. Larry Bonner
Project Director
Richland College
12800 Abrams Road
Dallas, TX 75243-2199
214-238-6372
TI #166

Gus Boukouvalis
Project Director
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235

(704) 342-6633
TI #247

Mary Ellen Brady
Project Director
Shriver Center
200 Trapelo Road
Waltham, MA 02254

617-642-0257
TI #156

Julie Geis
Projdct Coordinator
University of Nebraska-Lincoln
Special Education and Communication

Disorders
253K Barkley Memorial Center
Lincoln, NE 68583-0731
402-472-5530
TI #158

Ann Straley
Project Coordinator
Richland College
12800 Abrams Road
Dallas, TX 75243-2199
214-238-6372
TI #166



Dr. William Bursuck
Co-Project Director
Department of Learning Development

and Special Education
240 Graham Hall
Northern Illinois University
DeKalb, IL 60115
815-753-8441
TI #116

Dr. Carol Clymer
Project Director
El Paso Community College
P.O. Box 20500
El Paso, TX 79998
915-5344159
TI #211

Dr. Terence G. Collins
Project Director
University of Minnesota
General College
106 Nicholson Hall
216 Pillsbury Drive SE
Minneapolis, MN 55455

612-625-8384
TI #104

Dr. Juliana Corn
Project Director
Mathematics Department
Room S245
Queensborough Community College
Bayside, NY 11364

718-631-6350
TI #124

Sara Cowen
Project Director
Northern Illinois University
Graham Hall 237
DeKalb, IL 60115
815-753-1117
TI #155

Robert Crawford
Co-Project Director
Research and Development Training

Institutes, Inc.
1720 East Monte Vista
Phoenix, AZ 85006
(602) 254-0822
TI #240
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Dr. Ernest Rose
Co-Project Director
Northern Illinois University
Dept. of Educational Psychology

and Special Education
240 Graham Hall
DeKalb, IL 60115
815-753-8465
TI #116

Jayne Merrill
Projec Coordinator
El Paso Community College
Rio Grande Literacy Center
P.O. Box 20500
El Paso, TX 79998
915-534-4160
TI #211

Merrill Parra
Project Coordinator
Mathematics Department
Room S245
Queensborough Community College
Bayside, NY 11364

718-631-6350
TI #124

Dorothy Crawford
Co-Project Director
Research and Development Training

Institutes, Inc.
1720 East Monte Vista
Phoenix, AZ 85006
(602) 254-0822
TI #240

t . 4



Jean Crockett
Project Director
Human Resources School
Searington Road
Albertson', NY 11507

516-747-5400
TI #103

Dr. Rita M. Curl
Project Director
Utah State University
Developmental Center for
Handicapped Persons

UMC 6806
Logan, UT 84322-6806
801-750-2004
TI #212

Dr. Keith L. Curry
Project Director
KH210/SUCB
1300 Elmwood Avenue
Buffalo, NY 14222

716-878-5313
IT 0213

Dr. Connie Dalke
Project Director
University of Wisconsin/Whitewater
Roseman 2019
800 N. Main Street
Whitewater, WI 53190

414-472-4788
TI 0169 and #105

Paul Edwards
Miami-Dade Community College-North
11380 N.W. 27th Avenue
Miami, FL 33167

305-147-1272
TI 0114

Karen Engstrom
Project Director
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614
312-880-2430
TI 0214
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Linda Chisholm
Project Coordinator
Utah State University
Developmental Center for

Handicapped Persons
UMC 6806
Logan, UT 84322-6806
801-750-2004
TI 0212

Deborah White
Project Coordinator
University of WisconsiWnitewater
Roseman 2021
800 N. Main Street
Whitewater, WI 53190

414-472-4788
TI #169 and #105

Dr. Judith A. Cook
Principal Investigator
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614

312-348-5522
TI 0214



Dr. Bert Flugman

Project Director
CASE Institute for Research and

Development in Occupational
Education

Graduate School City University
of New York

Room 620 N, 33 West 42nd Street
New York, NY 10036
212-841-6800
TI #159

Patricia Gallen
Project Director
Keene State College
Elliot Hall, NW 207
Keene, NH 03431

603-352-1909 Ext. 556
TI #123

Alan Gartner
Project Director
CUNY Graduate School
Office of Sponsored Research
33 West 42 Street
New York, NY 10036
212-790-4239
TI #109

Dr. Kenneth C. Gray
Co-Project Director
Pennsylvania State University
112 Rackley Building
University Park, PA 16802

814-863-2581
TI #215

Paula Grigsby
Co-Project Director
Linn-Benton Community College
6500 SW Pacific Blvd.
Albany, OR 97321
503-928-2361 ext. 299
TI #220

Pat Hackett-Waters
Project Director
Valencia Community College
Mail Code 4-11
F.O. Box 3028
Orlando, FL 32802
407-299-5000 ext. 1366 or 1302
TI #154
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Dolores Perin
ProJect Coordinator
CASE Institute for Research and

Development in Occupational
Education

Graduate School City University
of New York

Room 620 N, 33 West 42nd Street
New York, NY 10036
212-221-2985
TI #159

Dr. Jovita M. Ross
Co-Project Director
Pennsylvania State University
220 Rackley Building
Univercity Park, PA 16802

814-863-3781
TI #215

Dr. Bud Fredricks
Co-Project Director
Teaching Research
345 North Monmouth Avenue
Monmouth, OR 97361
503-838-1220
TI #220

Ray Lowe
Project Coordinator
Valencia Community College
Mail Code 3-8
P.O. Box 3028
Orlando, FL 32802
407-299-5000
TI #154



Dr. Rosa Hagin

Project Director
Fordham University
Lincoln Center
Graduate School of Education
113.West 60th Street
New York, NY 10023

212-841-5579
II #160

Dr. Glen Hendren
Project Director
Mississippi State University
P.O. Drawer GE
Mississippi State, MS 39762

601-325-3849
TI #217

Betty Holley
Project Director
Learning Disabilities Consortium
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235

704-342-6421
TI #164

Dr. Jack Humbert
Co-Project Director
Consumer Resources and Technology
Trimpe Building
Western Michigan University
Kalamazoo, MI 49008

616-387-3720
TI #216

Patricia Kercher
Project Director
Great Falls Public Schools
Vocational-Technical Center
2100 16th Avenue South
Great Falls, MT 59405
406-791-2105
TI #157

Dr. James P. Long
Project Director
National Center for Research

in Vocational Education
1960 Kenny Road
Columbus, OH 43210
614-486-3655 ext. 476
TI #128 and #107

Elizabeth Lorenzi

Project Coordinator
Fordham University
Lincoln Center
Graduate School of Education
113 West 60th Street
New York, NY 10023

212-841-5579
TI #160

Sonja Burnham
Project Coordinator
Mississippi State University
P.O. Drawer GE
Mississippi State, MS 39762
601-325-3849
TI #217

Jane Rochester
Project Coordinator
Learning Disabilities Consortium
Central Piedmont Community College
P.O. Box 35009
Charlotte, NC 28235

704-342-6421
TI #164

Dr. William Weiner
Co-Project Director
Dept. of Blind Rehabilitation
Sangren Hall
Western Michigan University
Kalamazoo, MI 49008

616-387-3455
TI #216

Dewey Swank
Project Coordinator
Great Falls Public Schools
Vocational-Technical Center
2100 16th Avenue South
Great Falls, MT 59405
406-791-2105
TI #157
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Dr. William Mann
Project Director
Dept. of Occupatidnal Therapy
University of Buffalo
515 Kimball Tower
Buffalo, NY 14214
(716) 636-2977
TI 0244

Kathy McKean
Project Director
Child Services Demonstration Center
123 East Broadway
Cushing, OK 74023
918-225-1882
918-225-4711
TI 0118 and 218

Craig Michaels
Project Director
Human Resources Center
I.U. Willets Road
Albertson, NY 11507
516-747-5400
TI 0161

Dr. Bernard Minnis
Project Director
Jefferson County Public Schools
Division of Instruction
4409 Preston Highway
Louisville, KY 40213
502-473-3320
TI 0219

Marshall Mitchell
Project Director
Amarillo College
Access Division
P.O. Box 447
Amarillo, TX 79178
806-371-5436
TI 0167

Martin Bradley Munn
Project Director
University of Nebraska
Handicapped Services
132 Administration Building
Lincoln, NE 68588-0473
402-472-3787
TI #111

Jane McKinley
Project Coordinator
Dept. of Occupational Therapy
University of Buffalo
515 Kimball Tower
Buffalo, NY 14214

(716) 636-2977
TI 0244

Tom Birmingham
Project Coordinator
Jefferson County Public Schools
Division of Instruction
4409 Preston Highway
Louisville, KY 40213
502-473-3008
TI 0219

Deana Milliron
Project Coordinator
Amarillo College
Access Division
P.O. Box 447
Amarillo, TX 79178
806-371-5436
TI 0167

Christy A. Horn
Project Coordinator
University of Nebraska
Handicapped Services
132 Administration Building
Lincoln, NE 68588-0473
402-472-3787
TI #111



Jacque Murray
Project Director
Vanguard School
P. O. Box 730
North Valley Road
Paoli, PA 19301
215-296-6753
TI #106

Dr. Paul Naour
Project Director
Muskingum College
Education Department
220 Montgomery Hall
New Concord, OH 43762
614-826-8246
TI #165

Dr. Bob Nathanson
Long Island University
Brooklyn Campus
Special Education Department
University Plaza
Brooklyn, NY 11201

718-403-1044
TI #101

Fred Peters
Project Director
Helping Hands Rehabilitation Center
9649 West 55th Street
Countryside, IL 60525
312-352-3580
TI #113

Lynda Price
Project Director
Project EXTRA
General College
240 Appleby Hall
128 Pleasant Street, SE
University of Minnesota
Minneapolis, MN 55455

612-625-7578
TI #242 and #117 (expired)

Chris Primus
Project Director
Division of Student Educational

Opportunity
Box 3808
University Station
Laramie, WY 82071

307-766-6189
TI #121
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Donna Adornetto
Project Coordinator
Muskingum College
Education Department
220 Montgomery Hall
New Concord, OH 43762

614-826-8246
TI #165



Doris Rader
Project Director
Brevard Community College
1519 Clearlake Road
Cocoa, FL 32922
305-632-1111 Ext. 3606
TI #122

Dr. William R. Richards
Project Director
Community College of Denver
Developmental Studies
1111 West Colfax, Box 600
Denver, CO 80204
303-556-8455
TI #151

Dr. Joe Rogan
Project Director
College Misercordia
Dallas, PA 18612
(717) 675-2181 Ext. 287
TI #248

Dr. Irwin Rosenthal
Project Director
New York University
Counselor Education Department
Room 400, East Building
239 Greene Street
New York, NY 10003
212-998-5372
TI #162

Monica Roth
Project Director
SUNY at Stony Brook
Office of the Disabled
133 Humanities Building
Stony Brook, NY 11794

516-632-6748
TI #125

Dr. William Roth
Project Director
Research Foundation of SUNY
SUNY at Albany
P.O. Box 9
Albany, NY 12201
518-442-3850
TI #163
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Gary McDonald
Project Coordinator
Community College of Denver
Developmental Studies
1111 West Colfax, Box 600
Denver, CO 80204
303-556-8455
TI #151

Sandra Nobile
Project Coordinator
College Misercordia
Dallas, PA 18612
(717) 675-2181 Ext. 287
TI #248

Carole Symer
Project Coordinator
New York University
Counselor Education Cepartment
Room 400, East Building
239 Greene Street
New York, NY 10003
212-998-5572
TI #162



Jay Segal
Project Director
Community College of Philadelphia
1700 Spring Garden Street
Philadelphia, PA 19130

215-751-8289
TI #119

Dr. Pearl Seidenberg
C.W. Post Campus
Long Island University
School of Education
Greenvale, NY 11548

516-299-2132
TI #110

Dr. Stan Shaw
Co-Project Director
The University of Connecticut
Special Education Center
U-64, 249 Glenbrook Road
Storrs, CT 06268
203-486-4032
TI #153

Stephen H. Simon
Project Director
Wright State University
Handicapped Student Services
133 Student Services Wing
Dayton, OH 45435

513-890-2251
TI #108

Gerald Slater
Project Director
Salish Kootenai College
Box 117
Pablo, MT 59855

(406) 675-4800
TI 0243

Dr. Ninia Smith
Project Director
Fort Hays State University
Department of Special Education
Hays, KS 67601

913-628-4213
TI #127
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Loring C. Brinckerhoff
Northeast Technical Assistance
Center for LD College Programming
U-64, Special Education Center
249 Glenbrook Road
University of Connecticut
Storrs, CT 06268

203-486-4033
TI #153

Jeff Vernooy
Handicapped Student Services
Wright State University
133 Student Services Wing
Dayton, OH 45435
513-873-2141
TI #108

Michael Hermanson
Project Coordinator
Salish Kootenai College
Box 117
Pablo, MT 59855
(406) 675-4800
TI #243



Karen Spencer
Project Director
Colorado State University
Department of Occupational Therapy
Project TCE
303 Occupational Therapy Building
Fort Collins, CO 80523
303-491-5930
TI 0115

Arlene Stewart
Project Director
44 Stillwell Building
Western Carolina University
Cullowhee, NC 28723
704-227-7127
TI 0246 and 0120 (expired)

Dr. Patricia S. Tomlan
Project Director
Community College of Aurora
791 Chambers Road
Aurora, CO 80011
303-360-4726
TI #152

Gladys M. Tucker
Project Director
University of Utah
Department of Special Education
Salt Lake City, UT 84112
801-581-5020
TI 0168

Sally Vernon
Project Director
Center for Disabled Student Services
Chicago City-Wide College
6th Floor, 226 West Jackson
Chicago, IL 60606
312-443-5209
TI #126

Charles Wall
Project Director
Bakersfield College
1801 Panorama Drive
Bakersfield, CA 93305
(805) 395-4070 or 395-4435
TI #241
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Steve Oscharoff
Center for Disabled Student Serv.
Chicago City-Wide College
6th Floor, 226 West Jackson
Chicago, IL 60606
312-641-2595
TI 0126

David C. Scott
Project Coordinator
Bakersfield College
1801 Panorama Drive
Bakersfield, CA 93305
(805) 395-4070 or 395-4435
TI #241
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James F. Wilde
Project Director
Board of Coop. Ed. Services
of Nassau County

Valentines and the Plain Road
Westbury, NY 11590

(516) 997-8700
TI #245

Dr. Ruth Williams
Project Director
Special Assistant to Vice Chancellor

University of Wisconsin-Milwaukee
P.O. Box 413
Milwaukee, WI 53201
414-229-6239
TI #170
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Catherine W. McCarty
Disabled Student Services
University of Wisconsin-Milwaukee
P.O. Box 413
Milwaukee, WI 53201

414-229-6239
414-229-6287
TI #170



Secondary Transition Intervention Effectiveness Institute

84.086M Transition Skills Development for Severely Handicapped
Including Deaf-Blind Youth

(Expired)

Dr. Judith Cook
Project Director
Thresholds
2700 North Lakeview Avenue
Chicago, IL 60614
312-880-2471
TI #149

Robert Daily
Project Director
Grossmont Union High School Dist.
Special Education Career Center
230 Jamacha Road
El Cajon, CA 92019
619-442-0693
TI #140

James S. Gittings
Project Director
Department of Special Education
and Rehabilitation

College of Education
University of Arizona
Tucson, AZ 85721
602-621-3248
TI #147

Dr. Robert Horner
Project Director
University of Oregon
135 Education Building
Eugene, OR 97405
503-686-5311
TI #143

Dan Hulbert
Project Director
Whittier Union High School District
Career Assessment and
Placement Center

9401 South Painter Avenue
Whittier, CA 90605
213-698-8121
TI #146
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Glen Maxion
Project Coordinator
Grossmont Union High School Dist.
Special Education Career Center
230 Jamacha Road
El Cajon, CA 92019
619-442-0693
TI #140

Bonnie Bolton
Project Coordinator
Whittier Union High School Dist.
Career Assessment and

Placement Center
9401 South Painter Avenue
Whittier, CA 90605
213-698-8121
TI #146



Dr. Norman Hursh
Project Director
Boston University
Sargent College
Department of Rehabilitation

Counseling
University Road
Boston, MA 02215
617-353-2725
T1 #141

Jerry Keener
Project Director
Monroe County School Coop.
315 North Drive
Bloomington, IN 47401
812-339-3488
TI #145

John Lambert
Project Director
Action for Boston Community

Development, Inc.
178 Tremont Street, 7th Floor
Boston, MA 02111
617-357-6000 Ext. 570
TI #142

Betty Macintosh
Project Director
State Office Tower
Ohio Dept. of Mental Retardation

and Developmental Disabilities
30 East Broad Street, Room 1275
Columbus, OH 43215
614-466-7203
TI #148

Jim Panzer
Project Coordinator
Institute for the Study of
Developmental Disabilities

2853 E. 10th Street
Bloomington, IN 47405
812-335-6508
TI #145

Barbara Wilcox
Project Coordinator
Institute for the Study of
Developmental Disabilities

2853 E. 10th Street
Bloomington, IN 47405
812-335-6508
TI #145

Thomas Hemmert
Project Coordinator
State Office Tower
Ohio Dept. of Mental Retardation

and Developmental Disabilities
30 East Broad Street, Room 1275
Columh9s, OH 43215
614-466-7590
TI #148



Dr. Gary Parsons
Project Director
Planning for the Transition from
School to Work and Adult Life

Lexington School
1130 West County Road B
Roseville, MN 55113
612-633-8691
TI #144

Stephanie Powers
New Hampshire DD Council
Box 315
10 Ferry Street
The Concord Center
Concord, NH 03301
603-271-3236
TI #150

393

Marlene Gundale
Project Coordinator
Planning for the Transition from

School to Work and Adult Life
Lexington School
1130 West County Road B
Roseville, MN 55113
612-633-8691
TI #144
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Secondary Transition Intervention Effectiveness institute

84.128A Rehabilitation Services - Special-Project
(Expired)

Sherry A. Curley
Project Director
Navajo Vocational Rehabilitation Prog.
P. O. Box 1420
Window Rock, AZ 86515-1420

602-871-5076
TI #83

George Drummond
Project Director
Department of Rehabilitation Services
112 Mactanly Place
Staunton, VA 24401

703-332-7716
TI #82

Maxine Fuller
Project Director
Goodwill Industries of America, Inc.
9200 Wisconsin Avenue
Bethesda, MD 20814
301-530-6500
TI #81

Mary Anne Walsh
Director
Bureau of Transitional Planning
Executive Office of Human Services
1 Ashburton Place, Room 1109
Boston, MA 02108

Sharin Manion
Project Coordinator/Director
Community Outreach Program for the Deaf

268 West Adams
Tucson, AZ 85705

602-623-0344

Philip Mertz
Project Director
Virginia Dept. f/t Visually Handicapped
397 Azalea Avenue
Richmond, VA 23227-3697

804-371-3117
TI #79

Elmer Guy
Navajo Vocational Rehabilitation

Program.
P. O. Box 1420
Window Rock, AZ 86515-1420
602-871-5076
TI #83

394-,
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Patricia Patton
Project Director
San Diego State University
6310 Alvarado Court
San Diego, CA 92120
619-229-2462
TI #80

Jan Porterfield
Special Education Service Agency
2211-B Arca Drive
Anchorage, AK 99508
907-279-9675

4,7 . ap. ,44,4,1:44 4,4 4.4 4 !A
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Secondary Transition Intervention Effectiveness Institute

84.158A Secondary Education and Transitional Services for

Handicapped Youth - Service Demonstration Projects

(Expired)

Paul Bucci
Academy for Educational Development
1255 23rd Street, N.W., Suite 400

Washington, DC 20037

202-862-1907
TI 023

Patricia M. Catapano
Project Director
Young Adult Institute and Workshop

460 West 34th Street
New York, NY 10001-2382

212-563-7474
TI 0 30

Dr. Richard Dever
Project Director
Center for Innovation in Teaching

the Handicapped (CITH)

2805 East 10th St.
Suite 150
Bloomington, IN 47405

81?-335-0423
11 026

John Emerson
Seattle School District 01
Career Vocational Education
Wilson Pacific Annex, Room 303

1330 North 90th Street
Seattle, WA 98103

206-281-6796
TI #34

Dr. Doris Helge
Project Director
Miller Hall 359
Western Washington University

Bellingham, WA 98225

206-676-3576
TI #33

Roberta Y. Housman
Human Resources Center
I. U. Willets Road
Albertson, NY 11507

516-747-5400 Ext. 1239

TI #29

Bert L'Homme
City Lights, Inc.
7 New York Avenue, NE
Washington, DC 20002

202-682-0818
TI #23

Michael Kramer
Project Coordinator
Young Adult Institute and Workshop

460 West 34th Street
New York, NY 10001-2382

212-563-7474
TI #30
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Dan Hulbert
Project Director
Whittier Union High School District
Career Assessment and Placement Ctr.
9401 South Painter Avenue
Whittier, CA 90605
213-698-8121 Ext. 307
TI #21

Devi Jameson
Employment Retention Program
Richmond Unified School District
1108 Bissell Avenue
Richmond, CA 94804
415-724-4657
T1 #20

Patricia Juhrs
Executive Director
Community Services for Autistic
Adults and Children, Inc.

751 Twinbrook Parkway
Rockville, MD 20851
301-762-1650
II #27

Dr. Dennis Mithaug
University of Colorado
School of Education
P. 0. Box 7150
Colorado Springs, CO 80933-7150
303-593-3114
TI #22

Dr. Larry E. Rhodes
University of Oregon
Specialized Training Program
135 Education
Eugene, OR 97403
503-686-5311
TI 031

Dr. Robert Stodden
Project Director
University of Hawaii
Department of Special Education
1776 University Ave.
Honolulu, HI 96822
808-948-5009
TI #25
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Dr. Patricia Tompkins-McGill
Las Cumbres Learning Services, Inc.
P. 0. Box 740
Los Alamos, NM 87544
505-672-1791
TI #28

Angela Traiforos
IAM-CARES
1300 Connecticut Ave., NW
Washington, DC 20036

202-857-5173
TI #24

Dr. Paul Wehman
College of Education
Rehabilitation Research and Trng. Ctr.

VCU Box #2011
Richmond, VA 23284-0001

804-367-1851
TI #32

Greg R. Weisenstein
University of Washington
407 Miller Hall, DQ-12
Seattle, WA 98195

206-545-1807
TI #35
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Secondary Transition Intervention Effectiveness Institute

84.158B Secondary Education and Transitional Services for
Handicapped Youth: Cooperative Models for Planning
and Developing Transitional Services

(Expired)

Dr. Mitylene Arnold
University Affiliated Program
University of Georgia
850 College Station Road
Athens, GA 30610
404-542-1235
TI #74

Barbara Bennevt
Division of Vocational Education
321 East 11th Street
1-1 Building
Wilmington, DE 19801
302-571-3916 or 2850
TI #71

Charles E. Bradford
IAM-CARES
1300 Connecticut Ave. NW
Washington, DC 20036
202-857-5713
TI #72

Dr. James Galloway
Excecutive Director of National Directors
Assoc. for Special Education
2021 K North West, Suite 315
Washington, DC 20006
202-296-1800
TI #73

Gary Gronberg
North Dakota Dept. of Public Instruction

for Special Education
Capitol Building
Bismark, ND 58505
701-224-2277
TI 075

Josephine Guerrero-Mesta
Department of Education
Lower Basin
Saipan, Commonwealth of the
Northern Mariana Islands 96950

670-332-9956
TI #78
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Gail O'Connor
North Bay Regional Center
1710 Soscol Avenue, Swite 1
Napa, CA 94559-1387
707-252-0213
TI #68

Ted Olson
Clover Park School District #400
10020 Gravelly Lake Dr. SW

Tacoma, WA 98499

206-756-8223
TI #77

D. Joyce O'Reilly
State Department of Education
Division of Rehabilitation Services
600 Asylum Avenue
Hartford, CT 06105
203-566-3317
TI #70

Joseph J. Pasanella
Santa Barbara High School Dist.
723 East Cota Street
Santa Barbara, CA 93105

805-963-4331
TI #69

Dr. Ruth Turner
Dallas Independent School Dist.
Administrator of Special Education

12532 Neustra
Dallas, TX 75230

214-490-8701
TI #76
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William A. Quinones
Dallas Independent School District
4528 Rus!, Avenue

Dallas, 1"), 75204

214-826-0250
TI #76



Secondary Transition Intervention Effectiveness Institute

paut Secondary Educational and Transitional Services
for Handicapped Youth: Cooperative Models for
Planning and Developing Transitional Services

Terence W. Adams
Genesis Learning Center
477 McMurray Drive
Nashville, TN 37211
615-832-4222
TI #38

Dr. Paul Bates
Co-Project Director
Dept. of Special Education
Southern Illinois University
Carbondale, IL 62901
618-453-2311
TI #137

Susan S. Behle
Utah Dept. of Social Services
DSH

150 W. North Temple, 2 Floor
Salt Lake City, UT 84109
801-533-7146
TI #36

Betsy Bounds
Project Director
Tucson Unified School District
P. O. Box 40400
1010 E. 10th Street
Tucson, AZ 85717-0400
602-882-2421
TI #134

Cynthia G. Brown
Council of Chief State School Officers
Suite 379
400 N. Capitol Street NW
Washington, DC 20001
202-393-8159
TI #52

Dr. James Caccamo
Independence School District
14220 E. 35th Street
Independence, MO 64055
816-833-3433
816-833-4417
TI #42
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Roger Ricketts
Project Coordinator
Dept. of Special Education
Southern Illinois University
Carbondale, IL 62901
618-453-2311
TI #137

Patrick McGinn

Independence School District
14220 E. 35th Street
Independence, MO 64055
816-833-34S2
816-833-4417
TI #42



Dorothy Crawford
Research and Development Training

Institute
P. O. Box 15112
Phoenix, AZ 85060

602-254-0822
TI #51

Lawrence Dennis
Co-Project Director
Vocational Special Education
Division of Vocational and

Career Education
Ohio Department of Education
Room 901, 65 South Front Street

Columbus, OH 43266-0308

614-466-5718
TI #132

J. Russell Doumas
Project Director
Advent Enterprises, Inc.
2116 Nelwood
Columbia, MO 65202
314-474-8560
TI #190

Barbara Elliott
Educational Service Unit #9

P.O. Box 2047
Hastings, NE 68901

402-463-5611
TI #37

Anthony G. Faina
Project Director
Virginia Dept. of Education
Division of Special Education
P. O. Box 6-Q
Richmond, VA 23216-2060

804-225-2880
TI #131

Anthony G. Faina
Project Director
Virginia Dept. of Education
Division of Special Education
P.O. Box 6-Q
Richmond, VA 23216-2060

804-225-2880
TI #183
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Margaretha Vreeburg Izzo
Co-Project Director
National Center for Research in

Vocational Education
Ohio State University
1900 Kenny Road
Columbus, OH 43210-1090
614-292-4353
TI #132

Debbie Kientzy
Project Coordinator
Advent Enterprises, Inc.
2116 Nelwood
Columbia, MO 65202

314-474-8560
IT #190

Bonita Pennino
Project Coordinator
Virginia Dept. of Education
Division of Special Education
P. O. Box 6-Q
Richmond, VA 23216-2060

804-225-2880
TI #131

Susan Sinkewiz
Project Coordinator
Virginia Dept. of Education
Division of Special Education
P.O. Box 6-Q
Richmond, VA 23216-2060

804-225-2889
TI 0183



Duane Gagnon
Project Director
Humboldt Unified School District
Drawer A
Dewey, AZ 86327
602-772-9200 Ext. 45
TI #138

Lucinda Gerson
Project Director
Easter Seal Society of CT
Hemlocks Outdoor Education Center
P.O. Box 100, Jones Street
Hebron, CT 06248
203-228-9438
TI #185

Dr. Elnora Gilfoyle
Project Director
Colorado State University
Department of Occupational Therapy
303 Occupational Therapy Building
Ft. Collins, CO 80523
305-491-5930
TI #184

Lawrence Gloeckler
Assistant Commissioner
New York State Education Department
Room 1073 EBA
Albany, NY 12234
518-474-5548
TI #46

Dr. Marjorie T. Goldstein
Project Director
William Paterson College

of New Jersey
Department of Special Education
300 Pompton Road
Wayne, NJ 07470
201-595-3092
TI #191

John Beard
Project Coordinator
Humboldt Unified School District
Drawer A
Dewey, AZ 86327
602-772-9200 Ext. 45
TI #138

Valerie V. LaVake
Project Coordinator
Easter Seal Society of CT
Hemlocks Outdoor Education Center
P. O. Box 100, Jones Street
Hebron, CT 06248
203-228-9438
TI #185

Pat Sample
Project Coordinator
Colorado State University
Department of Occupational Therapy
303 Occupational Therapy Building
Ft. Collins, CO 80523
303-491-5930
TI #184

Grace Bean
Project Coordinator
Colorado State University
Department of Occupational Therapy
303 Occupational Therapy Building
Ft. Collins, CO 80523
(303-491-5930
TI #184



Susan Gurganus
Division of Exceptional Children
NC Dept. of Public Instruction
116 W. Edenton St.
Raleigh, NC 27603-1712
919-733-3004
TI #43

Debbie N. Hatcher
Employment Opportunities, Inc.
3509 Haworth Dr., Suite 402
Raleigh, NC 27609
919-782-8346
TI #47

Carolyn Henderson
Project Director
Douglas Cooperative, Inc.
483 River Parkway, Suite 2
Sevierville, TN 37862
615-453-1671
TI #135

Dr. Glen Hendren
Project Director
Mississippi State University
Counselor Education
P. O. Drawer GE
Mississippi State, MS 39762

601-325-3426
TI #136

Dorsey Hiltenbrand
Project Director
Dept. of Student Services and

Special Education
Devonshire Center
2831 Graham Road
Falls Church, VA 22042
703.876-5223
TI 0133

Dr. Marc Hull
Project Director
State Department of Education
Special Education Unit
120 State Street
Montpelier, VT 05602
802-828-3141
TI #182

4Ib
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Sonja Burnham
Project Coordinator
Mississippi State University
Counselor Education
P. O. Drawer GE
Mississippi State, MS 39762

601-325-3849
II #136



Mary Kelvin
Virginia Dept. for the Visually

Handicapped
397 Azalea Avenue
Richmond, VA 23227
804-264-3140
II #45

Kathleen K. May
Children's Hospital
2924 Brook Road
Richmond, VA 23220
804-321-7474
TI #44

Dr. Sue Ann Morrow
Edge, Inc.
301 E. Missouri
Kirksville, MO 63501
816-665-9465
TI #39

Michael Norman
University of Kentucky
Human Development Institute
Porter Building
Lexington, KY 40506-0205
606-257-1337
TI #48

Sharon Pond
Project Director
Idaho State Dept. of Education
LBJ Building - 650 West State Street
Boise, ID 83720
208-334-3940
TI #188

Dr. Larry Rhodes
Project Director
University of Oregon
Specialized Training Program
136 Education Building
Eugene, OR 97403
503-244-6111 Ext. 4383
TI #192

Ray Rothstrom
Project Director
Oregon Department of Education
Special Education Division
700 Pringle Parkway, SE
Salem, OR 97310
503-378-4765
TI #181

Susan Bert
Project Coordinator
University of Oregon
Specialized Training Program
135 Education Building
Eugene, OR 97403
503-244-6111 Ext. 4383
TI #192
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B.J. Schenck
Project Director
School Board of Alachua County
Division of Student Support
620 E. University Avenue
Gainesville, FL 32601
904-336-3676
II #186

Gerry Schwarzentraub
Stockton Unified School District
701 N. Madison
Stockton, 1 95202
209-944-4b 2
TI #40

Dr. Robert Stodden
Project Director
University of Hawaii
Department of Special Education
1776 University Avenue
Honolulu, HI 96822
808-948-5009
TI #187

Dr. David Test
Dept. of Curriculum & Instruction
University of North Carolina-Charlotte
Charlotte, NC 28223
704-547-2531
TI #41

Dr. David P. Wacker
Project Director
University of Iowa
Division of Developmental Disabilities
251 Hospital School
Iowa City, TA 52242
319-353-6452
TI #189

Stephen White
Prnject Director
Great Falls VOTEC Center
2100 - 16th Avenue South
Great Falls, MT 59405
406-791-2281
TI #130

Richard F. Zachmeyer
Project Director
Kentucky Coalition for Career
and Leisure Development

366 Waller Ave., Suite 119
Lexington, KY 40504
606-278-4712
TI #139
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Vicente Perez
Project Coordinator
School Board of Alachua County
Division of Student Support
620 E. University Avenue
Gainesville, FL 32601
904-336-3676
TI 0186

Dr. Ronald James
Project Coordinator
University of Hawaii
Department of Special Education
1776 University Avenue
Honolulu, HI 96822
808-948-7956
TI #187

Thomas H. Flynn
Project Coordinator
University of Iowa
Div. of Developmental Disabilities
251 Hospital School
Iowa City, IA 52242
319-353-6452
TI #189

Dennis A. Vinton
Project Coordinator
Kentucky Coalition for Career
and Leisure Development

366 Waller Ave., Suite 119
Lexington, KY 40504
606-278-4712
TI #139



Secondary Transition Intervention Effectiveness Institute

84.1581 Models for Providing Secondary Mainstreamed
Learning Disabled and Other Mildly Handicapped
Students Nth Job Related Training

Dr. John M. Aiken
Project Director
Southeast Kansas Education
Services Center

P.O. Box 189
Girard, KS 66743
316-724-6281
TI #175

Brian Beun
Project Director
IDEAS (Institutional Development
and Economic Affairs Service, Inc.)

Magnolia Star Route
Nederland, CO 80466
303-443-8789
TI #173

Betsy Bounds
Project Director
Tucson Unified School District
P.O. Box 40400
1010 E. 10th Street
Tucson, AZ 85717-0400
602-882-2421
TI #171

Lloyd M. Brown
Program Manager
Specialized Educational Programs
Chicago City Wide College
6th Floor
226 West Jackson
Chicago, IL 60606-6997
312-641-2595
TI #174

Patricia M. Catapano
Project Director
Young Adult Institute, Inc.
460 West 34th Street, llth Floor
New York, NY 10001
212-563-7474
TI #176

407

Pat Treeful
Project Coordinator
Tucson Unified School District
P. O. Box 40400
1010 E. 10th Street
Tucson, AZ 85717-0400
602-882-2421
TI #171

Michael Kramer
Project Coordinator
Young Adult Institute Inc.
460 West 34th Street, 11th Floor
New York, NY 10001
212-563-7474
TI #176
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Dr. Charles Coker
Project Director
University of WisConsin-Stout
Research and Training Center
Stout Vocational Rehabilitation Inst.
Menomonie, WI 54751
715-232-2236
TI #180

Dr. Robert Gaylord-Ross
Project Director
San Francisco State University
Department of Special Education
1600 Holloway Avenue
San Francisco, CA 94132
415-338-1300
TI #172

Dr. Joseph Jenkins
Co-Project Director
Experimental Education WJ-10
University of Washington
Seattle, WA 98195
206-543-4011
TI #179

Dr. Irwin Rosenthal
Project Director
Counselor Education Department
New York University
Room 400, East Building
239 Greene Street
New York, NY 10003
212-998-5554
TI #177

Dr. Greg Weisenstein
Project Director
University of Washington
407 Miller Hall
DQ-12
Seattle, WA 98195

206-545-1807
TI #178
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Dave Swan
Project Coordinator
University of Wisconsin-Stout
Research and Training Center
Stout Vocational Rehab. Inst.
Menomonie, WI 54751
715-232-2236
TI #180

Dr. Shep Siegel
Project Coordinator
San Francisco State University
Department of Special Education
1600 Holloway Avenue
San Francisco, CA 94132

415-338-7851
TI #172

John Emerson
Co-Project Director
Experimental Education WJ-10
University of Washington
Seattle, WA 98195
205-54J-4011
TI #179

Lisa Colton
Project Coordinator
Counselor Education Department
New York University
Room 400, East Building
239 Greene Street
New York, NY 10003
212-998-5554
TI 0177

Joseph J. Stowitschek
Project Coordinator
University of Washington
407 Miller Hall
DQ-12
Seattle, WA 98195

206-545-1807
TI #178
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Secondaey Transition Intervention Effectiveness Institute

84.158N Secondary Education and Transitional Services:
Training and Employment Models for Youth with
Severe Handicaps

Paul Alberto
Project Director
Project SETS
College of Education
Department of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303
404-651-2310
TI #197

Richard Balser
Project Director
Maine Medical Center
Dept. of Rehabilitation Medicine
22 Bramhall Street
Portland, ME 04102
207-871-2463
TI #195

Betsy Bounds
Co-Project Director
Tucson Unified School District
Special Education Department
1010 East 10th Street
P.O. Box 40400
Tucson, AZ 85717-0400
602-721-6320
602-882-2421 (summer)
TI #193

Dr. Robert B. Daily
Projgct Director
Grossnrit Union H.S. District
P.-. i4ax 1043

LuMesi,, CA 92041
(614) 465-3131
TI #231

Lynne Dellinger
Project Director
Associated Services for the Blind
919 Walnut Street
Philadelphia, PA 19107
(215) 627-0600
TI #237
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Nancy Elliott
Project Coordinator
Project SETS
College of Education
Department of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303
404-651-2310
TI #197

Brenda Harvey
Project Coordinator
Maine Medical Center
Dept. of Rehabilitation Medicine
22 Bramhall Street
Portland, ME 04102
207-871-2463
TI #195

Dan Perino
Co-Project Director
Tucson Unified School District
Special Education Department
1010 East 10th Street
P.O. Box 40400
Tucson, AZ 85717-0400
602-721-6320
602-882-2421 (summer)
TI #193

Maura Sutherland
Project Coordinator
Associated Services for the Blind
919 Walnut Street
Philadelphia, PA 19107
(215) 627-0600
TI #237



Dr. John Emerson
Project Director
Washington Research Institute
180 Nickerson Street, #103
Seattle, WA 98109
(206) 285-9317
TI #239

Dr. Robert Flexer
Project Director
Kent State University
310 White Hall
Kent, OH 44242
(216) 672-2662
TI #236

Dr. Susan Hasazi
Project Director
Department of Special Education
Waterman Building, Room 405
University of Vermont
Burlington, VT 05405
802-656-2936
T1 #194

Dr. Joe Hendrickson
Project Director
Poudre School District R-1
Office of Special Education
2407 Laporte Avenue
Fort Collins, CO 80521
(303) 490-3213
TI 0232

Kristin Hirschmann
Co-Project Director
Tacoma School District #10
P.O. Box 1357
Tacoma, WA 98401-1357
206-596-1088
TI 0200

Dr. Kay Holjes
Project Director
Employment Opportunities Center
3509 Haworth Drive, Suite 402
Raleigh, NC 27609
(919) 782.8346
TI #234

Carla Jackson
Transition Coordinator
Office of Superintendent of

Public Instruction
Old Capitol Building, FG-11
Olympia, WA 98504
206-753-6733

TI #201
410

Tom Simmons
Project Coordinator
Kent State University
310 White Hall
Kent, OH 44242
(216) 672-2662
TI #236

William Sugarman
Project Coordinator
Department of Special Education
Waterman Building, Room 405
University of Vermont
Burlington, VT 05405
802-656-2936
TI #194

Evelyn MacCuaig
Co-Project Director
Tacoma School District 010
P.O. Box 1357
Tacoma, WA 98401-1357
206-596-1088
TI #200



Richard G. Luecking
Project Director
TransCen, Inc.
230 North Washington Street, Suite 200
Rockville, MD 20850
301-424-2002
TI 0198

Larry Smith
Project Director
Association for Retarded Citizens
Union County
1225 South Avenue
Plainfield, NJ 07062
201-754-5910
TI 0199

Dr. John McDonnell
Project Director
217 MBH
Department of Special Education
University of Utah
Salt Lake City, UT 84112
801-581-6158
TI 0202

Brennan Mahoney
Project Director
Transition Specialist
Albuquerque Public Schools
725 University Boulevard, SE
P.O. Box 25704
Albuquerque, NM 87125
505-842-3741
TI 0196

Dr. Jan Nisbet
Project Director
Institute on Disability
University of New Hampshire
% Research Administration Office
Horton Social Science Center
Durham, NH 03824
(603) 862-4320
TI 0235

Dr. Joseph Stowitschek
Project Director
University of Washington-Seattle
Experimental Education, WJ10
Seattle, WA 98195
(206) 543-4011
TI 0238
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Lucinda Gabri
Project Coordinator
Association for Retarded Citizens
Union County
1225 South Avenue
Plainfield, NJ 07062
201-754-5910
TI 0199

Brad Ferguson
Project Coordinator
229 MBH
Department of Special Education
University of Utah
Salt Lake City, UT 84112
801-581-3330
TI 0202



Dr. Barbara Wiicox
Project Director
Indiana University - Bloomington
Institute for the Study of 00

Box #1847
Bloomington, IN 47402

(812) 855-6508
TI #233



Secondary Transition Intervention Effectiveness Institute

84.158R Secondary Education and Transitional Services:
Follow-up/Follow-along Projects

Michael R. Benz
Project Director
Secondary Special Education
175 College of Edvcation
University of Oregon
Eugene, OR 97403
503-686-3585
TI #226

Martha Brooks
Project Director
Dept. of Public Instruction
Townsend Building
P.O. Box 1402
Dover, DE 19903
302-736-4629
TI #224

Dr. Shelley Cohen
Project Director
Durrett Education Center
4409 Preston Highway
Louisville, KY 40213
502-473-3036
TI #204

Dr. Elinor Elfner
Project Dir3ctor
Florida Department of Education
Bureau of Education for Exceptional
Students

654 FEC
Tallahassee, FL 32399-0400
904-488-2137
TI #203

Dr. Susan Hasazi
Project Director
Department of Special kducation
Waterman Building, Room 405
University of Vermont
Burlington, VT 05405
802-656-2936
TI #207

John A. Haynes
Project Director
Mendocino Co. Office of Education
2240 East Side Road
Ukiah, CA 95482
707-463-4891

TI #221
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Susan Simmons
Project Coordinator
Secondary Special Education
175 College of Education
University of Oregon
Eugene, OR 97403
503-686-3585
TI #226

Kathy Klees
Project Coordinator
Dept. of Public Instruction
Townsend Building
P.O. Box 1402
Dover, DE 19903
302-736-4629
TI #224

Harry Funk
Project Director
Durrett Education Center
4409 Preston Highway
Louisville, KY 40213
502-473-3036
TI #204

Dr. Sara Pankaskie
Project Coordinator
Florida Department of Education
Bureau of Education for Exceptional

Students
654 FEC
Tallahassee, FL 32399-0400
904-488-2137



Phyllis Levine
Project Director
Experimental Education Unit WJ-10
University of Washington
Seattle, WA 98195
206-543-4011
TI #208

James E. Marshall
Project Director
Special Education Administration
120 East 10th Street
Topeka, KS 66612
913-296-2515
TI #225

Dr. Jan Nisbet
Project Director
Institute on Disability
University of New Hampshire-Durham
Morrill Hail
Durham, NH 03824
603-862-4320
TI #205

John R. Quinn
Project Director
Easter Seal Society of CT.
P.O. Box 100, Jones Street
Hebron, CT 06248

203-228-9438
TI #223

Donald St. Louis
Project Director
Rocky Mtn. Resource and Training

Institute
3805 Marshall Street, Suite 202
Wheat Ridge, CO 80033

303-420-2942
TI #222

Alan Schultz
Project Director
Division of Vocational Rehabilitation
1106 Herschler Bldg.
Cheyenne, WY 82002

307-777-6841
TI #227

Dr. Robert A. Stodden
Project Director
University of Hawaii

Dept. of Special Education
1776 University Avenue
Honolulu, HI 96822
808-948-5009
TI #206
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Dr. Eugene Edgar
Principal Investigator
Experimental Education Unit WJ-10
University of Washington
Seattle, WA 98195

206-543-4011
TI #208

Bonnie Jones
Project Coordinator
Special Education Administration
120 Fast 10th Street
Topeka. KS 66612
913-296-2515
TI #225

Dorothy Treisnor
Project Coordinator
Institute on Disability
University of New Hampshire-Durham
Morrill Hall
Durham,' NH 03824

603-862-4320
TI 0205

Deborah Skovron
Project Coordinator
Rocky Mtn. Resource and Training

Institute
3805 Marshall Street, Suite 202
Wheat Ridge, CO 80033
303-420-2942
TI 0222

Dr. Ronald James
Project Coordinator
University of Hawaii
Dept. of Special Education
1776 University Avenue
Honolulu, HI 96822

808-948-7878
TI #206



Richard Weatherman
Director
University of Minnesota
Institute on Community Integration
150 Pillsbury Dr., SE, 6 Pattee Hall
Minneapolis, MN 55455
612-624-4826
TI #209
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David R. Johnson
Co-Investigator
University of Minnesota
Institute on Community Integration
150 Pillsbury Dr., SE, 6 Pattee Hall
Minneapolis, MN 55455
612-624-5720TI #209
TI #209



Secondary Transition Intervention Effectiveness Institute

84.158S Family Networking

Philip Ferguson
Project Director
Family Transition Planning

and Support Systems Project

Specialized Training Program

University of Oregon

135 Education
Eugene, OR 97403

503-686-5311
TI #230

Marge Goldberg
Project Co-Director
Pacer Center, Inc.
4826 Chicago Avenue, S.

Minneapolis, MN 55417

612427-2966
II #229

Dr. R. Donald Horner

Project Director
Bureau of Child Research

University of Kansas

Lawrence, KS 66045

913-749-0603
TI #228
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Roz Slovic
Project Coordinator
Family Transition Planning

and Support Systems Project

Specialized Training Program

University of Oregon

135 Education
Eugene, OR 97403

503-686-5311
TI #230

Paula F. Goldberg
Project Co-Director
Pacer Center, Inc.
4826 Chicago Avenue, S.

Minneapolis, MN 55417

612-827-2966
TI #229



ThIDEXES

The Indexes serve as keys to specific characteristics of the Transition trojects:
Handicapping Condition, Location, and Key Personnel.

Identification numbers represent page numbers of either project profiles or case
studies.



HANDICAPPING CONDITIONS

- A-

Autism - 89, 93, 116, 119, 134, 139, 151, 155,
279, 285, 291, 344

B-

Behavioral Disorders - 89, 97, 1(X), 108, 121,
128, 136, 148, 152, 219, 233, 274, 318, 325

-C-

Cerebral Palsy - 93, 136, 141, 151, 155, 172,
174, 219, 222, 275, 291, 318

Chronic Mental Illness - 116, 174, 177, 189,
219, 279, 285, 316, 318, 344

Communication Disorders - 93, 97, 102, 128,
136, 155, 219, 233, 291, 318

D-

Deaf/Blind - "29, 93, 95, 102, 108, 123, 172,
184, 189, 275, 344

Developmental Disability - 100, 125, 141,
157, 174, 181, 219, 275, 294, 318

Dropouts - 98, 100, 102, 108, 152, 233, 319,
329

-E-

Economically Disadvantaged - 199, 319,
330, 331

Emotional Disorder - 91, 93, 95, 102, 121,
128, 148, 152, 172, 159, 191, 211, 220, 222, 233,
275, 280, 284, 288, 291, 319

Epilepsy - 172, 175, 189, 191, 220, 233, 275,
292, 319

-H -

Health Impairment - 93, 95, 102, 108, 155,
172, 175, 189, 192, 284, 319, 344

419

Hearing Impairment - 89, 91, 93, 95, 97, 102,
108, 136, 167, 172, 175, 192, 222, 233, 275, 280,
284, 292, 316, 319, 341

-L-

Learning Disability - 89, 91, 93, 95, 98, 100,
102, 108, 121, 128, 136, 152, 166, 167, 172, 179,
181, 185, 189, 192, 193 195, 198, 199, 202,
205, 207, 211, 213, 215, 220, 222, 224, 226, 229,
231, 233, 236, 237, 239, 280, 284, 288, 292, 316,
319, 325, 327, 329, 331, 335, 344

-M-

Mild Mental Retardation - 89, 91, 93, 98,
100, 102, 108, 119, 121, 136, 148, 152, 155, 189,
196, 199, 220, 222, 224, 233, 280, 284, 286, 288,
292, 316, 319, 323, 325, 331, 335

Minority Youth - 207, 319, 326, 330, 331

Moderate Mental Retardation - 89, 91, 93,
95, 98, 100, 102, 108, 119, 123, 134, 137, 139,
148, 151, 155, 202, 233, 280, 286, 292, 319, 326,
344

Multiple Handicap - 93, 96, 93, 100, 102,
108, 117, 119, 125, 128, 131, 134, 137, 139, 148,
1F -g. 157, 172, 196, 199, 220, 229, 275, 286,
319,

-P-

Physical Disability - 89, 91, 98, 102, 108,
168, 172, 175, 192, 211, 220, 229, 275, 280, 316,
344

Profound Mental Retardation - 91, 93, 100,
117, 119, 123, 131, 134, 137, 139, 151, 275

-s-

Severe Mental Retardation 89, 91, 93, 98,
100, 102, 108, 119, 123, 131, 134, 137, 139, 141,
145, 148, 151, 155, 275, 280, 286, 289

Speech Impairment 96, 102, 168, 192, 275,
284, 319

Spinal Cord Injury - 172, 175, 319



Substance Abuse - ./2, 192, 211, 319

-T-

Traumatic Brain Injury - 137, 155, 172, 181,
202, 222, 239, 319, 344

-V -

Visual Impairment - 89, 91, 93, 96, 98, 102,
108, 137, 143, 168, 172, 184, 275, 280, 284, 319,

344



Arizona - 116, 165, 258, 300, 301, 316, 341

California - 82, 118, 167, 259, 260, 318

Colorado - 84, 121, 244, 245, 274, 321

Connecticut - 86, 169, 277

Delaware - 88

Florida - 90, 171, 174, 279

Georgia - 123

Hawaii - 92, 281

Idaho - 283

Illinois - 176, 246, 247, 261, 302, 323

Indiana - 125, 262

Iowa - 285

Kansas - 72, 95, 325

Kentucky - 97, 179, 303

Maine - 127

Maryland - 130

Massachusetts - 181, 263, 264, 343

Michigan - 183

Minnesota - 74, 99, 185, 248, 265

Mississippi - 187, 304

Montana - 189, 191, 305

Nebraska - 193

New Hampshire - 101, 132

New Jersey - 134, 287

New Mexico - 136

LOCATION
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New York - 195, 197, 199, 201, 204, 206, 209,
211, 249, 327, 329

North Carolina - 139, 213, 215, 217, 250

Ohio - 141, 266, 306

Oklahoma - 219

Oregon - 76, 103, 222, 267, 289, 291

Pennsylvania - 143, 224, 226

Tennessee - 308

Texas - 228, 230, 251

Utah - 145, 232, 235

Vermont - 105, 147, 293

Virginia, 295, 309, 310

Washington -107, 150, 152, 154, 157, 331, 333

Wisconsin - 237, 239, 335

Wyoming - 109, 252



- A-

Aiken, John M. - 325
Alberto, Paul - 123
Allen, Carolyn - 171

- B-

13alser, Richard - 127
Bates, Paul - 302
Beard, John - 300
Benz, Michael - 103
Bernthal, John - 193
Beun, Brian - 321
Birmingham, Tom - 179
Bonner, Larry - 251
Boukouvalas, Costas - 213
Bounds, Betsy - 116, 301, 316
Brady, Mary E. - 181
Brinckerhoff, Loring - 169
Brooks, Martha - 88
Brown, Lloyd - 323
Burnham, Sonja - 187, 304

-C-

Campbell, Robert - 281
Chisholm, Linda - 232
Clymer, Carol - 228
Cohen, Shelley - 97
Coker, Charles - 335
Colton, Lisa - 329
Cook, Judith A. - 261
Corn. Juliana - 249
Cotton, Patty - 132

Cowen, Sara - 246
Cravedi-Cheng, Lia - 105
Crawford, Robert - 165
Cullerton, Bridget - 150

Curl, Rita M. - 232
Curry, Keith - 195

-D-

Daily, Robert B. - 118
Dalke, Connie - 237
Dellinger, Lynne - 143
Dennis, Lawrence 306
Dineen, John - 157
Drew, Carmen - 230

KEY PERSONNEL
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E-

Edmonds, Margaret - 171
Elfner, Elinor - 90
Elliott, Nancy 123
Emerson, John - 152, 331
Engstrom, Karen - 176

-F-

Nina, Anthony G. - 295, 309
Ferguson, Brad - 145
Ferguson, Phillip - 76
Flexer, Robert - 141
Flugman, Bert - 197
Flynn, Thomas H. - 285
Frazier, Patricia - 224
Fuller, Christina 341

Funk, Harry - 97

-G-

Gabri, Lucinda - 134
Garton, Lorna - 183
Gates, Wendy - 86
Gaylord-Ross, Robert - 318
Geis, Julie - 193
Gerson, Lucinda H. - 277
Gilfoyle, Elnora - 274
Gittings, James S. - 258
Goldberg, Marge - 74
Goldstein, Marjorie T. - 287
Grange, Mike - 136
Gray, Kenneth - 224
Gngsby, Paula - 222

- H

Hackett-Waters, Pat - 174
Hagin, Rosa - 199
Harvey, Brenda - 127
Hasazi, Susan Brody 105, 147
Ilaynes, John - 82
Hemmen, Thomas J. - 266
Henderson, Carolyn - 308
lendren, Glen - 187
lendrickson. jot! 121

Hermanson, Mike - 191
Hill, Angela - 107
Hiltenbrand, Dorsey - 310
Hirschmann, Kris - 154
Holies, Kay -139



Horner, R. Don - 72
Horner, Robert N. - 267
Hulbert, Dan - 259
Hull, Marc - 293
Humbert, jack - 183
Hunch, Norm - 263

-J -

Jackson, Carla - 150
James, Ronald - 92
Johnson, David - 99
Johnson, Walter - 171
Jones, Bonnie D. - 95

-K -

Keener, Jerry - 262
Kercher, Patricia - 189
King, Richard - 154
Klees, Kathy - 88
Kramer, Michael - 327

Laden, Bernice - 157
Lambert, John - 264
LaVake, Valerie V. - 277
Lee, Michele - 204
Levine, Phyllis - 107
Lichtenstein, Stephen - 101
Lorenzi, Elizabeth R. - 199
L tecking, Richard C. - 130

-M-

MacCuaig, Evie - 154
Mahoney, Brennan - 136
Manion, Sharin - 341
Mann, William C. -201
Marshall, James - 95
Matz, Patty - 206
Matuszak, Patricia - 74
Maxion, Glen - 118, 260
McCarty, Catherine W. - 239
McDonnell, John - 145
McDonald, Rebecca S. - 134
McKean, Kathy M. - 219
McKinley, Jean L. - 201
McMath, Cynthia - 82
Merrill, Jayne - 228
Michaels, Craig - 204
Miller, Steven - 121
Minnis, Bernard - 179
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Mitchell, Marshall - 230
Murphy, Deborah - 219

-N-

Nisbet, Jan - 101, 132
Nobile, Sandra - 226
Norton, Janet - 321

-0-

Oscharoff, Steven - 323

-P-

Pankaskie, Sara - 90
Panzer, Jim - 125
Parsons, Gary - 265
Perez Vicente - 279
Perin, Dolores - 197
Perin% Daniel - 116
Pond, Sharon - 283
Price, Lynda - 185, 248
Price, Marcia - 109
Primus, Chris - 252

-Q-

Quinn, John R. - 86

-R

Reynolds, Eleanor - 211
Rhodes, Larry - 289
Richards, Bill - 244
Rochester, Jane - 215
Rogan, Joseph - 226
Rose, Ernie - 247
Rosenthal, Irwin - 206, 329
Ross-Gordon, Jovita - 224
Roth, William - 209
Rothstrom, Ray - 291

-5-

Sample, Pat - 274
Schatzman, Judy 136
Schenck, B. J. - 279
Schultz, Alan - 109
Siegel, Shepherd - 318
Simmons, Susan - 103
Simmons, Thomas - 141
Sinclair, Mary F. - 99
Skovron, Deborah - 84



Slater, Gerald - 191
Movie, Roz - 76
Smith, James 327
Smith, Lawrence 134
St. Louis, Donald - 84
Stewart, Arlene - 217, 250
Stodden, Robert - 92, 281
Stowftschek, Joseph J. - 157, 333
Sutherland, Maura - 143

-T-

Thompson, Judy - 139
Tomlan, Patricia S. - 245
Treeful, Pat - 316
Tucker, Gladys M. - 235

- W -

Wacker, David P. - 285
Wall, Charles - 167
Walsh, Mary Ann - 343
Weatherman, Richard - 99
Weiner, William - 183
Weisenstein, Greg R. - 333
White, Deborah - 237
White, Stephen - 305
Wilcox, Barbara - 125
Wilde, James F. - 211
Williams, Anna - 235
Williams, Ruth E. - 239

-Z-

Zachmeyer, Richard F. - 303
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